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INTRODUCTION

To actualize the vision of establishing the National Institute of Education as an educational institute of distinction, it is
imperative that its programmes be progressive in terms of its content relevance and delivery approaches. Hence the
Foundation Programmes Office at the National Institute of Education is ardent in its mission in seeking feedback on its
Initial Teachers’ Training Programmes from all the stakeholders.

The stakeholders are the trainees from the Degree, Diploma and Postgraduate Diploma in Education Programmes, the
faculty teaching the modules in each programme and the principals whose schools the graduates and trainees are
attached to.

In order to gather both informal and formal comprehensive information on the programmes, feedback on the
programmes is solicited from the stakeholders during the duration of the Programmes.

Informal feedback on the programmes is [usually] given by the tutorial class representatives at least once a semester at
meetings organized by the Associate Deans and Sub-Deans of the respective Programmes. Such oral feedback sessions
are also attended by the module coordinators/lecturers and tutors. These meetings are important as they provide
formative evaluation on the courses. Refinement of courses and their assessments could be carried out based on
feedback at these oral feedback sessions.

Formal feedback was obtained through the use of questionnaires administered to all the trainees of each respective
programme, and the faculty involved in each programme. Principals were also invited to provide feedback on trainees’
competency and the adequacy of the NIE training programmes through a on-line survey questionnaire. Coordinators
are also encouraged to carry out course and module evaluations on their own to gather a more comprehensive and in
depth evaluation of each course/module.

Reference will be made to the formal programme evaluation of the Postgraduate Diploma in Education (PGDE).
Parallel questionnaires were developed for the trainees, faculty and principals. Questionnaires for the other
programmes were adapted from the PGDE questionnaire.

 

 

 

 

 

 

 

Fig. 1 A HOLISTIC EVALUATION MODEL OF TEACHER EDUCATION PROGRAMME
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The Holistic Evaluation Model of Teacher Education Programme takes into consideration factors at the various levels
that impact on the training programme. At the core are attitudes, skills and knowledge (ASK) which a newly qualified
teacher is expected to possess and demonstrate. Such ASK factors form the essence of the teacher education
programme and are of interest to personnel who are responsible for guiding and assessing the performance and
behaviours of the new teachers. At the next level are the various institutions such as the education authorities, the
school, and the teacher education institute; these derive their respective expectations for the new teachers from the
nation’s current conditions and future goals in terms of its social-political and economic status and aspirations.

EVALUATION QUESTIONNAIRES

The questionnaire administered to the PGDE trainees consists of nine sections. The Faculty questionnaire has only
eight sections while the principals need to respond only to five sections.
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Table 1. COMPARISON OF THE QUESTIONNAIRE FOR PGDE TRAINEES, FACULTY AND
PRINCIPALS

TRAINEES FACULTY PRINCIPALS

SECTION A

* 25 items

Equipping trainees
with knowledge and
skills

 

 

* 25 items

Equipping trainees

 

* 25 items

Equipping trainees
with skills.
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pedagogy
group/individual
activities
assessment
rapport
management
strategies
infusion of IT into
lessons
critical and creative
thinking skills

clear communication

time management

National Education

project work

SECTION B

* 5 items

Usefulness of

Curriculum Studies
modules
Educational Studies
modules
School Experience (1
week)
Practicum (9 weeks)
Use of English in
Teaching

with skills.

pedagogy

group/individual
activities
assessment
rapport
management
strategies
infusion of IT into
lessons
critical and creative
thinking skills
clear communication
time management
National Education
project work

 

 

* 5 items

Usefulness of

Curriculum Studies
modules
Educational Studies
modules
School Experience (1
week)
Practicum (9 weeks)
Use of English in
Teaching

pedagogy

group/individual
activities
assessment
rapport
management strategies
infusion of IT into
lessons
critical and creative
thinking skills
clear communication
time management
National Education
project work

 

 

--------

 

 

SECTION C

* 7 items

Usefulness of
Curriculum Studies:

relevance
practical ideas, skills
use of IT effectively
setting and marking
of exercises
assessment
stimulating trainees to
think creatively and
critically

 

 

* 7 items

Usefulness of
Curriculum Studies:

relevance
practical ideas, skills
use of IT effectively
setting and marking
of exercises
assessment
stimulating trainees to
think creatively and
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SECTION D

* 8 items

Usefulness of
Educational Studies:

relevance
useful ideas/skills
knowledge of pupils’
learning
roles of teachers
principals of teaching
stimulating trainees to
think creatively and
critically
effective use of IT in
teaching

 

 

 

 

 

 

 

 

 

 

 

critically

 

 

* 7 items

Similar to trainee-
teachers except IT
item

 

 

 

 

 

 

 

 

 

--------

SECTION E

* 10 items

Feedback on help
given by Cooperating
Teachers and NIE
Supervisors:

being approachable
classroom
management
establishing good
rapport with pupils
willingness to listen

 

 

Same items but
feedback only on NIE
supervisiors
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and help
ways to improve
establishing good
relationships with
colleagues
guidance in lesson
planning
integration into
school life
assessment of
trainees’ performance

SECTION F

* 6 items

Perceptions of
trainees’ teaching
skills

content knowledge
teaching skills
classroom
management
management of
pupils’ learning
difficulties
confidence
self-monitoring and
adaptative

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

* 6 items

Perceptions of
trainees’ teaching
skills

content knowledge
teaching skill
classroom
management
management of
pupils’ learning
difficulties
confidence
self-monitoring and
adaptative

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

* 6 items

Perceptions of
trainees’ teaching
skills

content knowledge
teaching skill
classroom
management
management of pupils’
learning difficulties
confidence
self-monitoring and
adaptative

SECTION G   
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* 8 items

Perceptions of
trainees’ attitudes
towards teaching and
education:

helping education
system to achieve its
mission
maximize the all-
round development of
pupils
shape pupils’ value
and attitude
discharge their
responsibilities with
the best of their
ability
upgrade themselves
professionally
work with parents
and community to
improve education
establish good
working relationship
with colleagues

SECTION H

* 4 items

4 point scale on
overall evaluation of
programme

SECTION I

--------

 

 

 

 

 

 

 

* 8 items

Perceptions of
trainees’ attitudes
towards teaching and
education:

helping education
system to achieve its
mission
maximize the all-
round development of
pupils
shape pupils’ value
and attitude
discharge their
responsibilities with
the best of their
ability
upgrade themselves
professionally
work with parents
and community to
improve education

establish good
working relationship
with colleagues

 

 

* 4 items

4 point scale on
overall evaluation of
programme

 

 

 

 

--------

* 8 items

Perceptions of
trainees’ attitudes
towards teaching and
education:

helping education
system to achieve its
mission
maximize the all-
round development of
pupils
shape pupils’ value
and attitude
discharge their
responsibilities with
the best of their ability
upgrade themselves
professionally
work with parents and
community to improve
education
establish good working
relationship with
colleagues

 

 

* 4 items

4 point scale on overall
evaluation of
programme

 

 

Principals’ 4 point
scale valuation of
trainees’ performance
during practicum

SECTION J

* 5 items
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Trainees’confidence
in teaching their
teaching subjects

-------- --------

From the table on the content of the survey questionnaire, it can be noted that attempts have been made to evaluate all
the key aspects of a teacher education programme in terms of knowledge, skills, attitude, practicum, relevance,
relationships and contributions.

The data collected for the three sets of questionnaires were collated. Only descriptive statistics such as means, standard
deviations and percentages were used in the analyses of the data.

Responses from the three key stakeholders were then compared and contrasted. While the trainees are the direct
recipients of instructions, they may not be sufficiently experienced to know what they may truly "need" in their
training. Principals on the other hand are the true practitioners and hence, really know what knowledge, skills and
values they would like to see in their teachers. Faculty are the academic professionals and would be in touch with the
latest trends in terms of research findings and delivery approaches.

The comparison between the three sets of responses would highlight the specific areas of needs, weaknesses and
strengths in the Programmes. As we need to prepare teachers for teaching in schools, principals’ feedback is taken
seriously.

From the feedback of the principals, it was found that principals would like the new teachers to be equipped with basic
counseling skills to handle pupils with behavioural, emotional and learning problems and their parents. Principals also
pointed out that teachers, new or seasoned need to learn to deal with aggressive, demanding or overprotective parents.
As the PGDE Programmes only has the duration of a year of training, it is quite impossible to pack in all the new
initiatives of ICT, thinking skills, National Education, project work, counseling skills and interpersonal relationship
skills. Hence enrichment talks and seminars were planned for the trainees at the end of each semester.

While data from the questionnaire provide the quantitative data, specific weaknesses and shortfalls are provided during
the oral semestral feedback sessions. As the massive survey is carried out only at the end of the whole programme, it is
necessary to carry out informal feedback sessions to fix the shortfalls before they accelerate and snowball into bigger
problems.

Another useful set of data to assist in the analyses of the programme data is the information on the profile of each
cohort. The qualifications, knowledge background, work experience and age of the cohort would influence the
outcome of the programme and surface different problems.

CONCLUSION

In order to keep a programme rigorous, vigorous and relevant, constant and comprehensive evaluation is imperative.
Feedback from all concerned parties is important and necessary. There is much to learn from the feedback and
refinement of a programme is only made possible if we are willing to reflect on our own practices in relation to the
feedback received.
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