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Abstract 

The effective teaching of National Education requires from the teacher a sense of commitment 

and personal conviction. The teacher has to demonstrate confidence in what is said and taught in 

class, and more importantly, through his or her personal values and convictions. In other words, 

the teacher is required to be patriotic. This paper examines the different types of patriotism 

among our trainee teachers, and how these types of patriotism influence their citizenship values, 

their perceptions of the importance of National Education, and the extent to which National 

Education is viewed as government propaganda. The results revealed four homogenous clusters 

that differed significantly in terms of perceptions of citizenship, importance of National 

Education, and the extent to which National Education is viewed as government propaganda.  
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Introduction: National Education in Singapore Schools. 

In his speech at the Teachers’ Day Rally in 1996, the then Prime Minister Goh Chok 

Tong pointed out the importance of National Education in Singapore: "It must engender a shared 

sense of nationhood, an understanding of how our past is relevant to our present and future. It 

must appeal to both heart and mind." (Goh, 1996). 

National Education was launched in Singapore schools in May, 1997. The objective of 

NE as delineated by the National Education Committee (NEC) is  

“to develop national cohesion, the instinct for survival and confidence in 

the future by fostering a sense of identity, pride and self-respect as 

Singaporeans, by knowing the Singapore Story - how Singapore succeeded 

against the odds to become a nation, by understanding Singapore's unique 

challenges, constraints, and vulnerabilities, which makes it different from 

other countries, and by instilling the core values of the Singaporean way of 

life, and the will to prevail, that ensures society's continued success and 

well-being” (Ministry of Education, p.1 para 2).  

 

These core messages are infused through subjects such as Civics and Moral Education 

and Social Studies in Primary Schools, and in History, Geography and the General Paper at the 

upper secondary levels. It is delivered through the informal curriculum, through activities such as 

visits to historical sites, through the observance of national events such as commemoration of the 

fall of Singapore to the Japanese in 1942, observed as “Total Defense Day” on 15th February, 

and National Day on 9th August. Other activities include Community Involvement Programmes 
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(CIP) which aims to instill in students a sense of social responsibility, and participation in 

National Education quizzes and shows (for review, see Koh, 2005). 

  

The Teacher’s Role in National Education 

The development of national cohesion and confidence in the future cannot be achieved 

without the awareness of Singapore’s history as well as an appreciation of the unique set of 

circumstances and challenges that the nation faces as a small city state. It is difficult to defend 

the nation without a sense of commitment and emotional belonging. The former Prime Minister 

Goh in his speech to teachers (cited earlier), also pointed out that “National Education cannot be 

instilled in our students unless it is first instilled in the teachers. Teachers must feel passionately 

for the country before they can teach with conviction” (Goh, 1996, para. 4.).  

There is evidence in other countries that teachers do find citizenship difficult to teach. A 

high percentage of teachers in a longitudinal study by Kerr and his colleagues (Kerr, Cleaver, 

Ireland, & Blenkinsop, 2003) reported that they felt unprepared for the teaching of the subject. 

VanSledright (1994) found that teachers perceive citizenship education should be “woven into 

the fabric of daily activities rather than discussed explicitly” (p.309) and this involves the teacher 

having to “weigh complicated issues of authority, control, content coverage, time constraints and 

community standards against their own images and visions of the goals they wish to accomplish 

with their students” (p. 332).   

Torney-Purta’s research (2001) on citizenship and education highlighted the fact that 

while teachers across twenty-eight countries are confident about their abilities and that they 

aimed to help students develop critical thinking and would like to conduct analytical discussions 
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about such issues, in practice, they often  fall back on transmission of factual knowledge and 

textbook teaching. 

Lister (1997) believes that citizenship should be conceptualized as a practice, and that 

citizenship education should involve individuals exercising their rights and obligations as 

citizens. Similarly, Otzu (2002) found that implicit values experienced in daily lives have a 

greater impact on the students that the values made explicit during curriculum time. Barnes, 

Auburn and Lea (2004) view citizenship as “one of the primary ways in which individuals 

“realize” … their identities as civic and political agents” (p. 189).  

There is a close relationship between citizenship education, civics and moral education 

and National Education. National Education in Singapore is one of the major themes in the civics 

and moral education curriculum. In the lower primary classes, topics include obeying laws and 

rules and living in harmony in a multiracial society. This is expanded to include leadership, good 

governance and understanding of relationships with neighbours in upper primary classes. In 

secondary schools, topics such as rights and obligations of citizenship as well as  national icons, 

ideology and identity,  and constraints and vulnerabilities of Singapore are very much part of the 

civics and moral education curriculum. The overlap between civics education, citizenship 

education and National Education becomes even more apparent in the Pre-University curriculum, 

where core issues include leadership challenges, policy-making, future scenarios and ensuring 

Singapore’s continued success.  

It can be argued that the teaching of National Education in Singapore is more challenging 

than the teaching of civics and citizenship education in other countries. While the civics and 

citizenship teacher has the role of helping students realize their identities as civic and political 

agents, the teacher conducing National Education in Singapore is expected by the Ministry and 
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the school to inculcate in students a sense of national identity and pride that he or she has to be 

committed to. The teacher has to translate these into practice, in ways which are infused into the 

curriculum rather than explicitly expounded. In playing the important role in helping students 

develop a sense of attachment to their country, the teacher needs to be authentic and personal to 

be convincing.  This role can be influenced by such factors as the teacher’s own beliefs, culture, 

adaptation to change, and willingness to participate in citizenship programmes (Fairbrother, 2003; 

Kerr, 2002; Kerr et al., 2003; Levesque, 2001; Prior, 1999; Torney-Purta, Lehmann, Oswald, & 

Shultz, 2001). The teaching of National Education would be less effective if the views it as 

government propaganda. In other words, the National Education teacher has to realize his or her 

own national identity, and display convincingly, some degree of patriotism.  

 

Patriotism   

Patriotism is generally defined as one’s attachment to one’s country. Fairbrother (2005) 

defines it as “emotional attachment to the nation, a sense of duty towards the nation, the idea that 

the nation should be valued more highly than the individual” (p.5). Many researchers, for 

example, Staub (1997) and Schatz, Staub and Lavine (1999 perceive patriotism has having 

different aspects, and differentiate among blind and constructive patriotism. In their accounts, 

`blind patriotism' corresponds to the uncritical support for any action of the in-group. In contrast, 

`constructive patriotism' or ‘critical patriotism’ represents critical awareness of and loyalty 

towards the in-group. Constructive or critical comments are made with the aim of improving the 

current situation or system, and contributing to the progress of the nation (Fairbrother, 2005). 
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Schatz et al. (1999) investigated the relationship between the two kinds of patriotism. 

They found that blind patriotism is positively associated with political conservatism and political 

party identification, whereas constructive patriotism is positively associated with political 

efficacy, political knowledge, political information-gathering and political activism. In addition 

to blind and constructive patriotism, Parker (2003) perceives another aspect of patriotism that is 

closely associated with “emotional attachment and sentimentality directed at the flag, national 

songs and the performance of patriotism” (p. 10). This is symbolic patriotism, and his research 

revealed that a three-factor model of patriotism is more robust than a two-factor model.  

Evidence from the above studies suggests that different forms of patriotism may 

correspond with different perceptions of what National Education is all about. Teachers who 

possess combinations of the different forms of patriotism may have different perceptions and 

attitudes towards citizenship, importance of National Education and what constitutes 

propaganda.  

It is important to study teachers’ perceptions of National Education, as they are 

instrumental in the failure or success of the National Education programmes in Singapore school. 

These teachers are important role models. Their perceptions of National Education and their 

feelings of patriotism will translate into their behaviour and actions, which can be imitated by 

their students. To what extent do our National Education teachers possess blind, patriotic and 

constructive or critical patriotism? 

The aims of the present study are to investigate the relationship between the different 

kinds of patriotism (blind, symbolic and constructive patriotism) among teacher trainees in 

Singapore, and how these kinds of patriotism influence their perceptions of citizenship, the 
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importance of National Education and the extent to which it is viewed as government 

propaganda.  

It was hypothesized that there are different varieties of national attachment, each 

represented by different degree of blind, constructive and symbolic patriotism. The variation in 

patriotism would result in different perceptions in terms of citizenship, importance of National 

Education and the extent to which National Education is viewed as government propaganda.  

 

Method 

Participants  

 The study involved 1015 Post Graduate in Diploma in Education (PGDE) trainee teachers 

(272 male, 743 female) from the National Institute of Education (NIE) in Singapore. The trainee 

teachers were aged ranged from 21 to 46 (Mean = 26.12, SD = 4.01). There were 84.6% Chinese, 

6.9% Malays, 5.7% Indians, 2.4% Eurasians, and 0.4% others. Singaporeans made up a majority 

of the sample (91.6%), 3.3% were Permanent Residents, and 5.1% non-Singaporeans.  

 

Procedures 

 The university National Education Committee granted ethical approval for the study and 

the trainee teachers were approached with a formal letter requesting informed consent for the 

study. All participants were told that their participation in the study was voluntary and they were 

free to withdraw at any time. The participants took 15 minutes to complete the questionnaire 

which was administered by research assistants in quiet classroom setting. When completing the 

questionnaire, participants were informed that there were no right or wrong answers.  They were 
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assured of the confidentiality of their responses, and were encouraged to ask questions if 

necessary.  

 

Measures 

Patriotism. A total of nine items was constructed to measure three types of patriotism: blind, 

constructive and symbolic patriotism. We adapted items from Schatz et al.’s (1999) study for 

assessment of blind and constructive patriotism. The three items were used to measure blind 

patriotism reflected unquestioning positive evaluation of Singapore (e.g., “If I hear foreigners 

criticises Singapore, I will speak up”). Constructive patriotism was defined as support for the 

country that is rooted in affective attachment to the country and a desire to bring about positive 

change (e.g., “It is important for me to learn about Singapore development as a country”). This 

was also measured through the use of three items. Three items were used to measure symbolic 

patriotism (e.g., “Singing the National Anthem is meaningful to me”. The responses were 

measured on a 5-point scale with “1” being “strongly disagree” and “5” being “strongly agree”. 

 

Perceptions towards National Education. A total of 11 items were to assess the perceptions of 

the participants towards National Education in Singapore. Three items measure citizenship (e.g., 

“I think it is very meaningful for me to attend national events”. Six items were constructed to 

assess the perception of the importance of National Education (e.g., “National Education is 

education that every citizen should have”). Two items were used to measure the perception that 

National Education is a form of government propaganda (e.g., “National Education is 

government propaganda”).  
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Results 

Descriptive Statistics  

 The means, standard deviations and correlations between key variables of the overall 

sample are contained in Table 1. Overall, the participants had high constructive and blind 

patriotism, high citizenship and viewed NE as important in Singapore. Blind patriotism was 

highly correlated with symbolic patriotism, and moderately associated with citizenship, 

importance of NE and negative related to views that NE was government propaganda. 

Constructive and symbolic patriotism was strongly correlated with importance of NE. 

Citizenship was positively correlated with perception of the importance of NE and negatively 

related with views that NE was government propaganda.  

 

Gender and Race Differences 

 The breakdown of gender by race is shown in Table 2. Due to the small number among 

Eurasians and others races, the two races are collapsed to one group. Two one-way MANOVA 

were conducted to determine if differences existed between gender and race on the main 

variables measured. The first MANOVA included the three types of patriotism as dependent 

variables. No significant gender differences were found (Pillai’s Trace = .00, F (3, 997) = .05, p 

= .99), however, significant difference were found race (Pillai’s Trace = .02, F (9, 2997) = 2.38, 

p = .011, η2= .007). The effect size was very small. Follow-up ANOVAs indicated that 

significant differences were found between different races in symbolic patriotism (F (3, 999) = 

3.47, p = .02, η2= .010). Post-hoc tests using Tukey’s HSD revealed that Malays trainee teachers 
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had marginally higher scores in symbolic patriotism than their Chinese (p = .05) and other race 

(p = .047) counterparts.  

 The results of the second MANOVA showed that there were gender main effects but not 

race main effect on the participants’ perceptions towards NE. For the gender main effect (Pillai’s 

Trace = .01, F (3, 993) = 3.43, p = .02, η2= .010), the results of the follow-up ANOVA indicated 

that female had significantly higher scores in citizenship and importance of NE (both ps < .01).  

 

Psychometric Properties of the Measurement Tool 

 The factor structure of the patriotism items is tested using Principal-components factor 

analyses with oblique rotation. An extraction of three factors was specified. The results of the 

factor analysis on the 9 items found that these items loaded on three factors accounting for 

68.7% of the variance.  

The first factor consisted of items related to symbolic patriotism. This factor accounted 

for 46.5% of the variance and comprised of all the three items intended to measure symbolic 

patriotism. The second factor consisted of the three items associated with blind patriotism, and 

accounted for 13.9% of the variance. The third factor was made up of three items related to 

constructive patriotism.  This factor accounted for additional 8.3% of the variance. All the factor 

loadings ranged from .51 to .97. All the internal consistency coefficients were satisfactory. The 

alpha coefficients for blind patriotism was .68, symbolic patriotism was .70, and constructive 

patriotism has a Cronbach’s alpha of .77.  

 A second exploratory factor analysis was conducted for the 11-item perceptions towards 

National Education inventory. A three-factor solution resulted and accounted for 68.5% of the 

variance. The first factor consisted of the six items related to importance of National Education 
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and accounted for 48.5% of the variance. The internal consistency coefficient was good (α = 

.88). The second factor consisted of the three items assessing citizenship and accounted for 

10.9% of the variance and has a Cronbach’s alpha coefficient of .89. The last factor consisted of 

the two items related to the perception that National Education was government propaganda. 

This factor accounted for additional 9.14% of the variance (see Table 4).  

 

Cluster Analysis 

 To identify different types of patriotism among teacher trainees in Singapore, a cluster 

analysis was conducted using the hierarchical clustering method (Hair, Anderson, Tatham, & 

Black, 1998). The cluster analyses were conducted using the three types of patriotism as cluster 

variables. Before the cluster analyses were carried out, all the variables were standardized using 

Z scores (mean of 0 and a standard deviation of 1).  

 The clustering method used was Ward’s method as this method minimises the within-

cluster differences and to avoid problems with forming long, snake-like chains found in other 

methods such as the single-linkage procedure (Aldenderfer & Blashfield, 1984). The method for 

proximity measuring was squared Euclidean distance. The agglomeration schedule and 

dendrogram were used to identify the number of clusters. The results showed that a four-cluster 

solution was suitable because the agglomeration coefficient showed the first larger increase 

(19.6%) from five to four clusters. This implies that two dissimilar clusters are merged (see 

Table 5).  

 

Profiles of Cluster Groups.  
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 Figure 1 shows the cluster profiles for the four-cluster solution of the participants. The 

cluster size, means, standard deviations, and z-scores of the four clusters are shown in Table 6. Z 

scores of +/-0.5 or greater were used as criteria to describe whether a group scored relatively 

‘high’ or ‘low’ in comparison among the participants.  

 The first cluster can be labelled ‘moderate patriotism’, with all the three types of 

patriotism scored close to the means of the sample. This cluster contained 363 participants 

(35.7%).  Cluster 2, labelled ‘low patriotism’, contained 166 participants who possessed low 

scores in all three types of patriotism.  Cluster 3 was labelled ‘high patriotism’ and consisted of 

258 participants. The participants in this cluster had high scores in all three types of patriotism. 

The final cluster was labeled as ‘low blind and symbolic patriotism’. This cluster had 230 

participants with low scores in blind and symbolic patriotism.  

 

Differences in Cluster Profiles 

 In order to examine the differences among the four cluster in perceptions in terms of 

citizenship, importance of NE and the extent to which National education is viewed as 

government propaganda, a one way MANOVA was conducted with cluster as the independent 

variable and the three dimensions of perceptions as dependent variables. The results showed that 

there were significant multivariate effect on cluster, Pillai’s Trace = .39, F (9, 3039) = 49.82, p < 

.001, η2= .13). Follow-up ANOVA showed that the four clusters differed significantly in their 

perceptions of citizenship (F (3, 1013) = 110.40, p < .001, η2= .25, importance of NE (F (3, 

1013) = 167.81, p < .001, η2= .33) and the extent to which National education is viewed as 

government propaganda (F (3, 1013) = 30.25, p < .001, η2= .08).  
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Tukey’s Honestly Significant Difference (HSD) tests indicated significant differences 

existed among all the pair-wise comparison among all clusters in their perceptions of citizenship 

(all ps < .001). Specifically, participants in Cluster 3 (‘high patriotism’) had the highest 

perceptions of citizenship, followed by Cluster 1 (‘moderate patriotism’), Cluster 4 (‘low blind 

and symbolic patriotism’) and participants in Cluster 2 (‘low patriotism’) had the lowest 

perceptions of citizenship. In terms of the trainee teachers’ perceptions of the importance of NE, 

significant differences were also found between each pair-wise comparison of the cluster (all ps 

< .001), except between Clusters 1 (‘moderate patriotism’) and 4 (‘low blind and symbolic 

patriotism’) (p = .06). The perceptions of the importance of NE followed the same pattern as the 

perceptions of citizenship. Finally, in terms of their views about the extent to which National 

education is viewed as government propaganda, significant differences were found in all pairs of 

the clusters (all ps < .001), except between clusters 1 (‘moderate patriotism’) and 3 (‘high 

patriotism’), and between clusters 2 (‘low patriotism’) and 4 (‘low blind and symbolic 

patriotism’). Further analyses showed that there were no gender and race differences in terms of 

the cluster distribution.  

 In summary, the participants in Cluster 3 (‘high patriotism’) had the highest perceptions 

of citizenship, perceived NE as important, and were less likely to view NE as government 

propaganda. In contrast, those in Cluster 2 (‘low patriotism’) tended to had very low perception 

of citizenship, low perception of the importance of NE and were more likely to view NE as 

government propaganda.  

 

Discussion 
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The aims of the present study were to investigate different types of patriotism among 

teacher trainees and examine how these different types of patriotism are linked to perceptions in 

terms of citizenship, importance of National Education and the extent to which it is viewed as 

government propaganda. The results supported the hypothesis in that there were at least four 

variations of patriotism present among the sample.  

The results of this study showed that the three types of patriotism studied resulted in four 

distinct clusters. There were people with high scores in all three types of patriotism (Cluster 3), 

as well as low scores in all three types of patriotism (Cluster 2). There were also people with 

combinations of low blind patriotism and symbolic patriotism and high constructive patriotism 

and vice versa. This shows that patriotism is not characterized in simplistic terms, such as ‘high’ 

versus ‘low’, but could interact to form meaningful patterns of cognition. There is a need for 

future studies to examine the cause of such high and low perceptions of patriotism.  

The results also supported the prediction that the variation in patriotism resulted in 

different perceptions in terms of citizenship, importance of National Education and the extent to 

which it is viewed as government propaganda. Those participants with ‘high patriotism’ tended 

to have high perception of citizenship, high importance of National Education and less likely to 

view it as government propaganda. On the other hand, those with ‘low patriotism’ tended to have 

the opposite perceptions. This suggests that to promote sense of patriotism, all three types must 

be taken into consideration.  

Results of this study also revealed that the races do not differ in their levels of 

constructive patriotism. Malays are found to have higher levels of symbolic patriotism compared 

to Chinese. An interesting finding is that female teachers tend to have higher scores for 
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citizenship and importance of National Education.  Future studies may uncover the reasons for 

the gender difference found. 

A useful follow-up to this study would be one that takes into account both patriotism and 

nationalism, as well as social contexts and differing levels of national identities. One assumption 

made in this study is that patriotism is a fairly stable trait found in differing forms and degree, 

and that teachers’ patriotic feelings and national identity do not change.  

 Barnes et al. (2004) demonstrated in their study that “invoking a citizen identity is … a 

flexible activity carried out in particular local circumstances and relies heavily on the work done 

by categorization – not only membership categorizations but also location categorizations” (p. 

190). 

 The process of categorization necessities social comparison processes involving other 

countries and national identities. When these are being considered, patriotic feelings may 

change.  A differentiation between patriotism and nationalism may be required. Kosterman and 

Feshbach (1989) argue that a differentiation must be made between patriotism, which is defined 

as having feelings of attachment to one's country, and nationalism, which involves feelings of 

national superiority and a need for national power and dominance. Druckman (1994) raised the 

question of whether having these positive feelings towards one’s country necessarily means 

having negative feelings towards other countries Thus, seen in the context of intergroup 

relations, patriotism can be understood as part of a positive in-group evaluation or group loyalty 

that is extended to the country, whereas nationalism is the out-group derogation extended to 

another country.  

 Social identity theory (Tajfel & Turner, 1979) explains nationalism as the result of social 

comparison processes which results in citizens of a country focusing on their country’s 
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distinctive and positive aspects and thus deriving a sense of enhanced group self-esteem from 

this, to the extent of derogating the other country (outgroup derogation).  In other words, 

nationalism occurs in an intergroup context, when the citizens’ social identity is heightened or 

made salient. In contrast, patriotism is the result of having positive identification and attachment 

to one’s country without outgroup derogation, when people perceive others from another country 

as individuals in their personal identity rather than in their social identity as citizens. 

 Khoo and Khoo (2003) cautions against National Education efforts that involve students 

making intergroup rather than intragroup comparisons, which can lead towards derogation of 

other countries that can damage bilateral relationships with other nations. It is hard to resist the 

temptation of being nationalistic especially when collective self-esteem is involved. Citizenship 

education and National Education teachers have to be conscious of the thin line between 

patriotism and nationalism. 

This study has the limitation of not differentiating between patriotism and nationalism. 

The relationship between blind, symbolic and constructive patriotism to nationalism has yet to be 

studied. It is therefore important to continue this research in future studies, and investigate both 

patriotic and nationalistic sentiments taking into account different social contexts or situations. 

Implications of such research would not only contribute to a better understanding of the nature of 

citizenship, but also help teachers tailor citizenship education and National Education to take into 

account multicultural and multi-national concerns. 
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Table 1 

Descriptive Statistics and Intercorrelations between Variables 

 Mean SD 1 2 3 4 5 

1. Blind Patriotism 3.85 .67 1.00     

2. Constructive Patriotism 4.24 .56   .52** 1.00    

3. Symbolic Patriotism 3.58 .72   .71**   .47** 1.00   

4. Citizenship 3.63 .81   .43**   .41**   .51** 1.00  

5. NE Importance  3.79 .63   .47**   .57**   .52**   .60** 1.00 

6. Government Propaganda 2.91 .75 -.28** -.19** -.31** -.32** -.37** 

Note: ** p < .001 
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Table 2 

Descriptive Statistics of Main Variables (Gender by Race) 

  Male Female 

 Race Mean SD Mean SD 

Blind Patriotism Chinese 3.79  .76  3.88  .62  

 Malay 3.94  .67  3.81  .60  

 Indian 3.89  .91  4.01  .66  

 Others 3.44  1.58  3.49  .99  

Constructive Patriotism Chinese 4.19  .61  4.25  .55  

 Malay 4.27  .58  4.25  .49  

 Indian 4.47  .52  4.28  .56  

 Others 4.22  .69  4.33  .56  

Symbolic Patriotism Chinese 3.58  .80  3.58  .65  

 Malay 4.06  .61  3.57  .71  

 Indian 3.53  1.14  3.72  .72  

 Others 3.00  1.76  3.37  1.06  

Citizenship Chinese 3.45  .95  3.71  .69  

 Malay 3.83  .75  3.69  .76  

 Indian 3.47  1.30  3.61  .89  

 Others 2.33  1.33  3.69  1.01  

NE Importance Chinese 3.76  .65  3.83  .58  

 Malay 3.70  .64  3.88  .55  

 Indian 3.69  .96  3.65  .81  

 Others 2.78  1.29  3.77  .78  

Government Propaganda Chinese 2.95  .82  2.92  .71  

 Malay 2.84  .86  2.70  .73  

 Indian 2.92  .90  2.85  .77  

 Others 3.17  1.26  2.84  .76  
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Table 3 

Exploratory Factor Analysis of the Patriotism Items 

Item Factor 1 Factor 2 Factor 3 

1.  I am proud to be a Singaporean   .53 

2.  If I hear foreigners criticising Singapore, I will 

speak up for my country 

  .97 

3.  I would support my country right or wrong   .79 

4.  If Singapore is under attack, I am prepared to 

die in defense of my country 

.70   

5.  Singing the National Anthem is meaningful to 

me 

.81   

6.  Singapore will always be my homeland  .74   

7.  It is important for me to learn about Singapore’s 

development as a nation 

 .91  

8.  It is important for me to understand and respect 

other ethnic and religious groups 

 .51  

9.  Singapore must have religious harmony in order 

to survive 

 .86  

Eigenvalue 4.19 1.25 .75 

Variance Accounted 46.5% 13.9% 8.3% 

Note. Loading less than .40 not shown. 
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Table 4 

Exploratory Factor Analysis of the Perceptions towards National Education Items 

Item Factor 1 Factor 2 Factor 3 

1.  NE helps us to learn about Singapore’s development 

as a nation 

.76   

2.  NE is education that every citizen should have .70   

3.  NE helps bond Singaporeans together as a nation .78   

4.  NE helps increase understanding and respect among 

ethnic and religious groups 

.76   

5.  NE helps explain the need for Singaporean to defend 

Singapore   

.76   

6.  NE is important in preparing our young people for 

citizenship  

.70   

7.  I am keen to attend National events (like National Day 

Parade, Racial Harmony Day, Civil Defence Exercise) 

 .86  

8.  I think it is very meaningful to attend National events  .86  

9.  Every Singaporean should be involved in National 

events 

 .84  

10. When an activity is labelled as National Education or 

NE, I would not be interested to attend. 

  .73 

11. NE is government propaganda   .91 

Eigenvalue 5.33 1.20 1.01 

Variance Accounted  48.5% 10.9% 9.1% 

Note. Loading less than .40 not shown. 
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Table 5. 

Analysis of Agglomeration Coefficients for Hierarchical Cluster Analysis 

Number of Clusters Agglomeration Coefficient % Change in Coefficient to 

Next Level 

6 1016 11.3 

5 1131 10.2 

4 1247 19.6 

3 1492 38.6 

2 2068 47.4 

1 3049  
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Table 6 

Cluster Profile and Perceptions towards NE 

 

 Cluster 1 

N = 363 

Cluster 2 

N = 166 

Cluster 3 

N = 258 

Cluster 4 

N = 230 

Variable Mean SD Z Mean SD Z Mean SD Z Mean SD Z 

Blind  4.08 .33   .34 2.99 .63 -1.26 4.45 .48   .90 3.42 .32 -.63 

Constructive  4.11 .32 -.23 3.50 .58 -1.31 4.83 .22 1.05 4.32 .35   .14 

Symbolic  3.76 .43   .25 2.66 .63 -1.27 4.28 .46   .96 3.18 .28 -.56 

Citizenship 3.66 a .66   .04 2.98 b .80 -  .81 4.20 c .68   .70 3.42 d .74 -.26 

Importance of NE 3.80 a .46   .01 3.15 b .60 -1.02 4.28 c .53   .78 3.70 a .50 -.16 

Government 

Propaganda 

2.81 a .65 -.13 3.26 b .74   .47 2.66 a .83 -.33 3.08 b .71   .23 

Note: Means in the same row that do not share subscripts differ at p < .05 in the Tukey HSD comparison. The three types of patriotism 

were used as clustering variables only. 
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Figure Caption: 

Figure 1. Cluster profiles identified by hierarchical cluster analysis. 

Note. BLIND = Blind Patriotism, CONST = Constructive Patriotism, SYMBOL = Symbolic 

Patriotism, CITIZEN = Citizenship, IMPORT = Importance of NE, GOVERN = Government 

Propaganda. 
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