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Differential Home and School Influences on the 
Attitudes of Male and Female Adolescents in Singapore 

This study is concerned with the contribution of home and 
school variables to four attitudes among male and female 
adolescents in Singapore. The attitudes have to do with 
achievement motivation, time management, future planning and 
autonomy: four aspects of the 'modern' attitude that Inkeles 
(1969) sees as needed in order to cope with the physical, social, 
economic and political changes that occur in the course of an 
area's modernization. The central questions are concerned with 
(a) whether, in Singapore, the school is as powerful a factor in 
the development of attitudes as it has thought to be in other 
countries (Inkeles, 1969; Armer and Youtz, 1971; Feldman, 1975; 
Delacroix and Regin, 1978; Marjoribanks, 1981); and (b) whether 
the contribution of background variables is the same for each of 
the four attitudes and for both genders. 

The aim of the present study is to bring together a number 
of variables mentioned in past research, and to ask about their 
inter-relationships in a cultural setting with some particularly 
relevant features: namely, Singapore. On one hand, Singapore has 
pushed towards modernization. It has imported technology to 
establish itself as a leading industrial and financial centre, 
and its citizens have been urged to develop skills and attitudes 
that will ensure the continued growth of the city (Wu, 1979; 
Chang, 1984). At the same time a high premium is placed on the 

· preservation of Asian values, with particular emphasis on the 
family as the cornerstone of a stable society (Wu, 1979). It is, 
in fact, a society where children usually stay with their parents 
until marriage and sometimes even after marriage. Under these 
circumstances, one might expect some aspects of a modern attitude 
(e.g., time management) to be more attractive than others (e.g., 
autonomy), especially in the eyes of the family. One might also 
expect that the influences of the home might exceed those of the 
school as a major modernizing force (e.g., Inkeles, 1969; Armer 
et al, 1971; Feldman, 1975; Delacroix et al, 1978; Marjoribanks, 
1981). Finally, Singapore, as an Asian city, contains some of 
the traditional concepts that the achievement of sons is 
especially important and that daughters should be especially 
obedient and respectful to their elders (Dawson, Law, Leung and 
Whitney, 1971), mixed together with the provision of excellent · 
academic schooling for girls and the general expectations that 
women will - like men - be an important part of the skilled 
labour force seen as Singapore's primary asset (Wu, 1979). 

The conceptual framework for the study is shown in Figure 
1. 

FIGURE 1 ABOUT HERE 
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Method 

The sample comprised 250 grade 10 Chinese students whose 
average age was 15 years; 122 males and 128 females. These 
students were drawn from six Singapore schools, two from each of 
three types; Premier, Mission and Government. The Premier 
schools cater for the most academically able students, while the 
other two types cater for students of more average academic 
achievement. Only Chinese students were used as the Chinese 
comprise 76% of the Singapore population. 

As Figure 1 shows, information was required on school and 
home practices in five areas (achievement, time management, 
future-planning, decision making, independence); adolescents' 
attitudes towards achievement motivation, time management future 
planning and autonomy; school ethos and the amount of self 
direction in father's occupation. 

Data were collected using eight questionnaires administered 
in the school context, and responses to sets of items were 
combined to form scales. Where possible, existing scales or 
parts of scales were used; ~here this was not appropriate, new 
items were constructed. The final questionnaire items were 
subsets of larger item pools which had been trialled in a pilot 
study (Chang, 1984). 

Since the sample was not random, separate analyses were 
· first carried out for each of the three school types (Chang, 
1984). However, the relationships of school and home practices 
with the four aspects of modernity were similar across school 
types, so only the results for the combined samples are 
presented. In this paper, correlation matrices are used to 
describe the relationships between the variables. While this is 
obviously not adequate for such data and the conceptual framework 
of the study, it has been done this way for simpliciti of 
presentation and discussion. 

Results 

There are no gender differences in the perceptions of 
parental training and only two with regard to perceived school 
training (Table 1) school ethos and training in independence. 
Females rate their schools' ethos more positively than males 
(p<.001) and perceive a greater emphasis on school training in 
independence (p<. 001). Likewise females show more positive 
attitudes towards the four dimensions of modernity but only two, 
academic motivation (p<.001) and time management (p<.001) are 
significant. 

TABLE 1 ABOUT HERE 
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Relationships Between Father's Occupational Self-direction and 
Parental Practices 

Father's occupational self-direction is not significantly 
related to parental practices for males {Table 2). The picture 
is, however, quite different for the girls: perceived parental 
training in achievement {p<. 01) , time-management {p<. 01) and 
planning {p<.02) correlate significantly with father's 
occupational self-direction. These results suggest that the 
attitudes and training given to sons are independent of their 
occupational conditions but, with regard to girls, the latter 
influence training in time-management, planning and achievement. 
Fathers in occupations requiring more self-direction are seen to 
encourage a greater degree of training in time management, 
planning and achievement in their daughters than those whose 
occupations require less self-direction. 

TABLE 2 ABOUT HERE 

Relationships Between School Ethos and School Practices 

With one exception, achievement motivation, the 
relationships between school ethos and school practices are 
perceived by females to be stronger than for males {Table 3). 
In both cases, however, adolescents who see their school as 
giving a high degree of training in time management, planning, 
autonomy and independence also see their school in a positive 
light, with a high score on ethos. There was no significant 
association between schools ethos and training in achievement for 
either gender although for boys the correlation approached 
significance (p< 06). 

TABLE 3 ABOUT HERE 

Relationships Between Achievement Motivation and Background .. 
Variables 

Significant relationships between achievement motivation and 
background variables are positive for both males {Table 4) and 
females. It is very noticeable, however, that the relationships 
are stronger for females than for males. Females see all 
parental practices ( except autonomy) and all the school practices 
(except achievement motivation) related to achievement 
motivation. In contrast, males see only one relationship 
significant for parental practices (achievement motivation) and 
only two for school practices (time management, independence). 
From this it can be inferred that for males the school is seen 
to have a greater relationship with achievement motivation than 
the home (but in neither is it strong) whereas for females the 
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relative influences are approximately equal. 

TABLE 4 ABOUT HERE 

Relationships between Time-Management and Background Variables 

Unlike achievement motivation, time-management is not 
correlated significantly with many background variables (Table 
4) • 

Males' attitudes towards time-management are related 
significantly only to parental training in planning, and school 
training in time-management. Females' attitudes are not related 
to any school variables and are correlated insignificantly with 
only parental training in achievement and planning. 

Relationships Between Future Planning and Background variables 

Fathers' occupational self-direction is not related to 
future planning for males, but is significantly related for 
females (Table 4). On the whole, perceived parental child 
rearing practices are more related to attitudes towards future 
planning for females than for males. Perceived parental training 
in planning and achievement are related to future planning for 
both genders. 

School ethos correlates significantly with future planning 
for both genders. While school training in decision making is 
seen to be significantly related to future planning for females, 
training in independence has a greater influence on males. 

Relationships Between Attitude towards Autonomy and Background 
Variables 

There is no significant relationship between girls' 
attitudes and any of the background variables under study (Table 
4), whereas males' attitudes towards autonomy are related to 
their perceptions of home training in planning and autonomous 
decision-making. 

Discussion and conclusion 

Predictably, Singapore Chinese girls were found to be more 
influenced by their home than the boys. However, no significant 
differences were observed in the perceptions of both sexes 
regarding their parental attitudes towards them. This apparent 
lack of differences in parental attitudes towards the sexes seems 
to indicate equality in treatment for them: a very egalitarian 
approach to child-rearing practices in a Sino-Confucian society. 
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Girls were also more achievement-oriented and time-conscious than 
their male counterparts. While fathers' occupational conditions ~ 
did not affect their sons' attitudes, they made significant 
impact on their daughters' attitudes towards planning. Educated 
fathers who hold autonomous posts are more prepared to encourage 
their daughters to have high aspirations and be far-sighted in 
planning their future. There is a strong hint of the traditional 
concept that sons, irrespective of family's fortune, must be 
encouraged to scale the social heights while the future of the 
daughters rest on the family's social-economic status. 

That Singapore is an achievement-oriented country couid be 
seen from the perceptions of parental emphasis on achievement and 
the pervading academic press in the school ethos. All these have 
significant effects on the achievement motivation of the 
adolescents. Time-management and independence training in 
schools had supported the students' achievement motivation 
positively. 

It is, however, disturbing to find negative relationships 
between perceptions of school processes and adolescents' 
attitudes towards autonomy. In the zealous attempt to promote 
academic excellence and to provide protective guidance, have the 
parents and the school authorities inadvertently taken away 
confidence in decision-making from young people in Singapore? 
Will this be counter-productive in the long run, since decision
making is part of the package of modern traits vital for survival 

· in an industrial and urbanized society? Perhaps the cultural 
traits of caution and respect for authoritative opinions are 
showing in the adolescents' attitudes towards autonomy. Further 
research would be important in determining whether the patterns 
found in the structure of male and female adolescents' in 
Singapore could be found in another Eastern culture with Sino
Confucian values and a similar commitment to modernity. 
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Table 1 

Variable 

Parental 

F-seldir 
P-ach 
P-time 
P-plan 
P-aut 
P-indp 

School 

s-ethos 
S-ach 
s-time 
s-plan 
s-aut 
S-indp 

Dependent 

Ach-mot 
Time-Mang 
Fut-Plan 
Aut-Att 

Comparison of Means and Standard Daviations of Variables 
between Sexes 

Boys (N=l22) Girls (N=l28) 
F 

Mean S.D. Mean S.D. 

34.07 9 .13 32.83 9.73 1.07 
32.85 7.75 33.27 8.24 .17 
17.80 3.19 18.34 3.03 1.89 
12.45 3.04 12.28 2.70 .22 
12.66 5.00 12.55 4.16 .04 
42.16 4.78 42.33 4.47 .09 

156.28 18.67 170.64 17.45 39.52 
22.21 2.87 21.80 2.59 1.45 
13.33 1.69 13.74 1. 55 4.10 
12.51 2.35 12.50 2.63 .01 
27.30 2.60 26.80 2.72 1.72 
16.13 2.27 17.24 2.69 12.39 

86.81 8.88 91.59 8 .. 41 19.12 
97.17 8.48 101.13 6.24 17.80 
42.57 6.06 43.84 5.00 3.31 
76.33 7.41 77 .06 6.28 • 72 

p 

.30 

.68 

.17 

.64 

.85 

.77 

.00 

.23 

.04 

.97 

.15 

.00 

.00 

.oo 

.07 

.40 
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Table 2 Correlation• Between Fathers' Occupational Self-Direction 

and Parental Practice 

Correlations 

Boys Girls 
(N=l22) (N=l38) 

Parental training in: 

Time Management 01 23* 

Planning 01 19* 

Achievement Motivation 06 33* 

Autonomy 09 -15 

Independence -02 -01 

* p < • 01 

Decimal points have been omitted. 

Table 3 Correlations Between School Ethos and School Training Practices 

Correlations 
-

Boys Girls 
(N=l22) (N=l38) 

School training in: 

Time Management 42* 51* 

Planning 20* 42* 

Achievement Motivation 19 13 

Autonomy 31* 58* 

Independence 31* 54* 

* p < .01 

Decimal points have been omitted. 
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Table 4 

Predictors 

Fathers' Occupational 
Self-Direction 

Parental Training in: 

Time Management 

Future Planning 

Achievement Motivation 

Autonomy 

Independence 

School Ethos 

School Training in: 

Time Management 

Future Planning 

Achievement Motivation 

Autonomy 

Independence 

R2 

* p < • 01 

Correlations Between Aspects of Modernity 
and Predictors (Boae and School Variables) 

Achievement Time Future 
Motivation Management Planning 

Boys Girls Boys Girls Boys Girls 

-101 12 OS 04 -OS 23* 

OS 26* 18 18 18 29* 

13 39* 39* 27* 39* 39* 

19* 41* 17 26* 41* 53* 

14 10 17 -16 -02 -06 

17 19* 18 05 10 26* 

51* 47* 18 14 28* 20* 

30* 24* 32* -OS 06 10 

10 28* 03 05 06 18 

OS 16 00 09 05 18 

06 34* -02 12 02 24* 

49* 31* 14 05 32* 12 

.33* .33* .23* .11 .32* .30* 

Decimal points have been omitted. 

Autonomy 

Boys Girls 

074 01 

-OS 04 

21* -03 

04 -03 

27* 04 

09 14 

09 -02 

07 -15 

-03 -04 

04 10 . 
-02 -04 

13 16 

.14 .03 
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Father's 
Occupational 
Self-direction 

School 
Ethos 

) 

Parental 
Training 

and Expectation in 
Achievement 

Time-management 
Planning 

Decision-making 
Independence 

School Training 
and Expectation in 

Achievement 
Time-Management 

Planning 
Decision-making 

Independence 

Adolescent's 
Attitudes 

towards 
Achievement 
Motivation 

Time-Management 
Future-planning 

/ Autonomy 

Fig. 1 Research Model of the Impact of Father's Occupational Self
direction and School Ethos on the Attitudes of Adolescents . 
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