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In recent years, there has been a growing interest in the 
use of the creative arts in therapy. We feel that such creative 
approaches may be employed in Pastoral Care to engage the 
emotions and free the spirit, to help one get in touch with 
oneself and expand one's potential. In Pastoral Care, where to 
be effective, much needs to be shared about the self, the 
creative arts may serve as a vehicle of self-expression. McNiff 
(1981) reinforces this and asserts that, "there are many things 
that can be communicated effectively through the arts than 
through verbal exchange". 

As trainers of pastoral care-givers at the Institute of 
Education, we have been training teachers to assume their role 
as pastoral tutors since the inception of the national policy to 
introduce Pastoral Care and Career Guidance into Singapore 
schools in 1987. Our main aim has been to imbue teachers with 
the principles and skills of effective care-giving. In meeting 
the needs of students, pastoral care-givers have been taught that 
pastoral tutorials could be delivered through structured 
experiences of role play, group discussions, brainstorming, 
simulation exercises, drama, video/films, games, etc. We feel 
it is only apt that durjng their training, pastoral care-givers 
be introduced to these various creative ways of conducting 
pastoral care lessons themselves. Hence, our training adopts an 
activity-based and structured group approach which takes the 
teachers through many group activities that they may eventually 
do with their students. This gives teachers the opportunity to 
experience the group process which leads them to empathise more 
with their students thus developing a greater sensitivity to 
their·needs. 

One of our major objectives as trainers of pastoral care
givers is the development of self-confidence amongst our course 
participants. They need to know and fee 1 that they are 
resourceful, that they have talent ••• that they themselves are 
an important natural resource in Pastoral Care. And to help us 
achieve this end, we have employed techniques in drama such as 
simulation and rqle play. 
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Energizers like "Body Architecture" where a group of six or 
so are asked to "become" a given object, for example, a guitar; a 
telephone; a bed; a sports car; etc. helps create· group -
cohesiveness and encourages cooperation amongst group members. · 
Through this activity, personal creativity expands, inhibitions 
fade and spirits soar •••• in the words of the participants thi� 
activity ••••• 

"helps us to trust one another; 
be different and still belong; 
have fun together while we work, 
learn and solve problems" 

Using their bodies to portray an object also helps them discover 
how far their talents can be stretched. The teachers learn from 
each other skills of relating and communicating. They revel in 
the experience of having been, perhaps, for the first time in their 
lives, ENTERTAINING! 

Other exercises with similar objectives are the "Fashion 
Parade" as well as the "Orchestra."1 ·tn the former, each group,
armed with newspapers, or other inexpensive and readily available 
media like balloons, drinking straws, cotton wool, crepe paper, 
toilet rolls etc., create an outfit to be modelled by a group 
member who is later presented to the audience ( of other class 
members) by another in as creative a manner as possible. The 
"Orchestra" leads members into spontaneously taking oh different 
orchestral/big band/pop group roles, for example, violinists, lead 
guitarists, vocals and even 'go-go' dancers!! The teachers loved 
these activities and put on a magnificient show! 

Another energizer, which we have called the "Communication 
Game" gets the teachers to use their bodies to transmit a message. 
The object of the message is an animal which is communicated 
through non-verbal gestures to group members one at a time. The 
last member of the group to receive the message is required to draw 
the animal on the board. Often, the message gets distorted through 
the communication process and this then becomes the stimulus for 
later discussions on the topic, "Communication in Groups". Besides 
demonstrating the process of giving and receiving messages, this 
activity gets the teachers to expand their creativity, lose their 
inhibitions, gain self-confidence and have fun in the process. 

Pastoral Care demands a sharing of the self with the . 
assumption that through the process of self-disclosure, one 
develops greater self-awareness and self-acceptance, thus 
ultimately growing as a person. We feel that, if teachers aim to -
bring their students through this process of self-disclosure and 

1. I am indebted to my friend and ex-colleague, Dr Arlene
Bastion, for introducing these two activities to my classes
and for he.lping me leave my inhibitions -,.:,ehind. (V.D'R.)
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sharing, they too, should experience a similar process of self
expression and self-discovery through their training as pastoral 
care-givers. 

To enhance rapport and sharing amongst in-service course 
participants within training sessions, we have used collage work. 
We started by asking the.group teachers to work in small groups of 
about six, to make a group collage of the typical adolescent/child 
they teach using suitable pictures and phrases cut from old 
magazines. Teachers enjoy this immensely and within forty minutes, 
produce "works of art" which are visually impressive and convey a 
wealth of information about the pupils they teach -- their needs, 
hopes and aspirations; their worries and concerns; the things they 
love/hate; relationship problems they're facing; family conflict; 
the fears and pains of growing up; the pressures of schooling, etc. 
Whilst working on such a cooperative task as a collage, teachers 
get to know each other better and share their opinions and values. 
A discussion and presentation of group collages fol lows in a 
relaxed and non-threatening environment which encourages openness 
and sharing. 

As a follow-up of this activity, teachers are asked to make 
personal "Me Collages" which would describe themselves pictorially. 
Teachers are encouraged to share these with their colleagues and 
later with their students. Personal collages help teachers share 
on a more personal level, a part of themselves that usually remains 
hidden behind the facade of the traditional role of the form or 
subject teacher. Teachers who have shared their "Me Collage" with 
their students have found it immensely rewarding. They have found 
that through sharing of their personal collage, they have not only 
become a role model for sharing and self-expression, but have paved 
the way for closer rapport and more open communication with their 
students. Needless to say, the students enjoy this experience of 
teacher self-disclosure very much! Teachers have found that their 
students too, are able to share their innermost thoughts and 
feelings of themselves through their own personal collages. 
Students are usually so proud of their collages that efforts are 
made to laminate them and display them on class or school notice
boards or have them bound as a class annual. 

An extension of the "Me Collage" is the "Me Box" and the "Me 
Mobile". Still on the theme of self-expression a.nd self
disclosure, teachers are asked to make boxes out of coloured 
construction paper, making a collage of their "open" selves on the 
outside of the box and-a collage of their more private or "hidden" 
selves on the inside. Instead of a box, a paper bag or empty soda 
can may be used. For the latter, slips of paper may be put inside 
to represent the more personal aspects of the self. Teachers have 
found this fun and a powerful activity in self-disclosure when used 
with their students. The "Me Mobile" is basically a self-made 
cardboard mobile displaying visual aspects of the self on pieces 
of coloured cardboard which may be suspended. This activity is 
enjoyed especially by primary school teachers who find it extremely 
useful in encouraging their pupils to share about themselves. As 
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pupils take pride in making an object to represent themselves, this 
activity becomes self-affirming. 

In line with our objective of expanding human potential and 
personal creativity, teachers are encouraged to use metaphors and 
symbols to describe themselves to each.other at training sessions. 
Each teacher is asked to choose from a set of coloured origam-i: 
paper, a colour which best represents himself/herself and know the 
reason for their choice. They then cut, tear or fold the paper 
into a shape they feel represents themselves. A sharing of one's: 
symbol follows. Teachers have used a variety of symbols ranging· 
from abstract shapes to snow flakes and fishing nets l Each 
person's sharing of their symbol varies from the superficial to a 
much deeper personal level. 
Here are some examples: 

"I chose to make a red volcano as I'm hot
tempered, and highly charged •••• I blow out 
fast, but don't bear grudges" •••• 

"I chose a black square as black is a solid 
colour -- it dares to make a statement. The 
square is simple and symmetrical. I feel it 
represents fairness and this describes a part 
of me" •••• 

"I chose a cherry to represent me. It is 
round and red. I get angry quite easily but 
I also simmer down quickly. Like the cherry 
which grows in a cluster, I'm sociable; but 
only with people I feel comfortable with. 
Like the cherry which gets bruised easily, I'm 
rather sensitive. People just getting to know 
me will find me sour like most cherries, but 
the taste becomes sweeter after the initial 
sour taste and most people soon find me very 
friendly!" •••• 

"I like to think of myself as a cactus - a 
succulent plant with a thorny exterior, but a 
fleshy interior. Like a cactus, my physical 
appearance gives the impression that I'm 
forbidding, ferocious, unapproachable, prickly 
and daunting. However, when one gets to know 
me .. one will find that I'm quite like the 
Opuntia Ficus Indica perfectly edible 1 ••• 
Most cacti grow in clumps, but the Saguaro

grows singly, in giga·ntic columns -- sentinels 
in a barren land -- aloof and alone. Like 
most cacti, I fit ·in with the group if need 
be, but I'm also very happy being myself ••• " 

A variation of this activity is when teachers draw, make, 
mould, embroider or even bring an object to class to describe 
themselves with. Tin cans, bottles, rocks and leaves have been 
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some examples. 

Using poems related to themes in Pastoral care helps clarify 
and express intense feelings which can serve as a catalyst for the 
group (be they teachers or students), helping them to focus on 
common feelings. A good example, related to adolescence, is the 
poem 'Sixteen' by c. Cahellan: 

Sees and laughs 
Listens and sighs 
Sleeps and eats 
Aches and cries 
Babbles, thinks 
Loves and hates 
Stretches, lives 
And hopefully waits. 

Teachers use this poem to reminisce about their own 
adolescence, sharing whether or not they can relate to the emotions 
and experiences described in the poem. As our course participants 
range in ages from their twenties to the fifties, a wealth of 
different experiences are shared. Reminiscing about their own 
adolescence helps teachers emphathise with youths of today. 

In using this poem with students, pastoral care tutors could 
first find out from their students if they could identify with the 
poem. The students could then share their feelings about growing 
up. Students could be asked to delete words that do not describe 
their experiences, and subsequently re-write those lines. In doing 
this - the act of putting lines on paper - a cathartic emotional 
response can be produced on the part of the individual producing 
the work. 

Pastoral care tutors are encouraged to use poems penned by 
Singaporean adolescents, an excellent volume .available being 
'Window on Youth' - a compilation of literary and art works 
published by the Singapore Council of Social Service commemorating 
the International Year of the Youth (1985). Through the 'Window', 
the thoughts, experiences and feelings of youth can be seen and 
captured in firsthand accounts which show their concerns with 
growing up in a fast-paced, achi.evement-oriented society, in 
particular, getting ahead academically. Related to this are the 
stresses and pressures exerted on students by parents, teachers, 
peers, the educational system and society at large. Examples of 
poems which speak of this are: 

Youth of Today 

Mentally, we suffer 
Pressurised, we are 
By parents 
By society 
Our lives are planned 

. And hopes are placed on us 
By parents 



By society 
In society 
Where do we stand? 
Who are we in the world? 
Are we youths with our own ambitions 
Or liveless puppets 
Manipulated? 

Slave of Books 

Youths are slaves of books today 
They will never get away 
'Alamakl Aiya' they say 
When? When can youth play? 
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These poems can be used as inputs by pastoral care tutors to 
stimulate students' thinking and feelings on adolescent issues and 
problems. As a fol low-up activity, students could be asked to 
write their own poems that would illustrate their own experiences. 
In this way, poetry can be used to assist students to bring their 
problems/conflicts into focus. Students are given the opportunity 
to confront their insecurities �bout growing up, about trusting 
others, about self-confidence and self-esteem when they are reading 
their poetry to their classmates. These and similar poems have 
been tried out with pastoral cat·e-givers to create a greater 
awareness of adolescent needs as wel 1 as to stimulate their 
creativity in uging poetry with their students as a stepping-stone 
to self-understanding and personal growth. 

On the theme of time management, a meaningful poem, 'Take 
Time' has been shared with pastoral care-givers during their 
training: 

Take time to work - it's the price of success 
Take time to think - it's the source of power 
Take time to play - it's the secret of perpetual youth 
Take time to read - it's the foundation of wisdom 
Take time to be friendly - it's the road to happiness 
Take time to dream - it's hitching your wagon to a star 
Time time to love and be loved - it's the privilege of 

redeemed people 
Take time to look around - it's too short a day to be 

selfish 
Take time to laugh - it's the music of the soul 
Take time for God - it's life's only lasting investment. 

Pastoral care tutors ticked off two things they wanted to take 
mot·e time doing and shared with the group the reasons for that. 
Alternatively, they re-wrote the poem, focusing on what they would 
like to take time to do. In the course of their sharing of 
personal imagery related to time management, they understood better 
the way their colleagues viewed the world. 
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Another highly fascinating way of delivering pastoral care 
lessons is by using cartoons. The ubiquitous 'Peanuts' comic 
strips are resplendent with examples of themes on self-awareness, 
self-concept, feelings and relationships. The language in 'Beetle 
Bailey', another comic strip, can be interpreted along the lines 
of Transactional Analysis concepts. Besides teaching a concept, 
cartoons also provide comic relief during long training sessions 
for pastoral care-givers! 

To add local flavour, comic strips by Singaporean cartoonists 
which have been capturing, the soul of Singapore society have been 
used. One such example· is Tan Wee Hian's volume on teen life 
called 'Love and Hamburgers'. Cartoon sequences on examination 
pressure, parental control, boy-girl relationships have been found 
to be useful when delving into the topic of adolescence. Pastoral 
care tutors could simply get students to react to the cartoons. 
Another option is to blank out the words in the bubbles and ask 
students to fill in the bubbles with their o�n words. The series 
of cartoons on 'My Dream Job' can be used for the module on career 
guidance when pastoral care tutors could get students to interpret 
the cartoon strips and come up with a list of work values 
portrayed. An evergreen, the cartoon character 'Sun Tan' has been 
developed to personify the entire spectrum of life in Asia. When 
one surveys the cartoons, it is evident that a plethora of issues 
are being raised, ranging from working mothers to the importance 
of education to the influence of TV. Pastoral care tutors could 
then lead students into a discussion of such issues. 

Cartoons can be used as warm-ups to encourage more personal 
sharing. This is achieved by the identification of issues 
portrayed by the cartoonists, which on further deliberation, can 
precipitate the further association of feelings. Participants wil 1 
then be exposed to different levels of meaning conveyed by each 
other. 

In the attempt to reach the minds and the hearts of students 
or pastoral care-givers, whether during pastoral care tutorials or 
during training for pastoral care-givers, music is certainly on the 
menu. Many students as well as teachers are interested in music 
and listen to it as a hobby. The use of music in pastoral care 
tutorials not only arouses interest and motivates students to 
participate, but fosters closer rapport between teacher and 
students when both are able to share in a common enjoyable 
experience. Music helps to sustain attentiveness and encourages 
sharing of opinions and experiences and has a soothing or relaxing 
effect on its listeners. Music, according to McNiff (1981), 



"is a rich source of personal associations 
and it stimulates the recall of emotional 
memories. Recordings are also very useful 
in facilitating guided fantasy experiences. 
They can be selected .•••• to precipitate 
feelings ••.•• to bring about

2relaxation
and the removal of defenses." 
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There are many advantages in the use of music in Pastora 1-
Care. Music contains suggestive and persuasive elements and has . 
the power to influence mood. It can help to bring to the surface, 
issues and feelings that people often avoid. Music helps destroy 
barriers to communication and opens the way for more direct 
dialogue and sharing. It can also be used as a vehicle for 
imagination and self-expression. 

Music can be used as a warm-up or energizer in group sessions. 
It offers the group a common starting point for discussion. The 
lyrics of songs are often poetic, and have the ability to evoke 
similar emotions, thoughts and responses in the listeners. 

During our training for pastoral care-givers, 
Seventeen" was used to stimulate a discussion 
problems: 

the song ,. "At 
on adolescent 

2. 

AT SEVENTEEN 

I learned the truth at seventeen 
That love was meant for beauty queens 
And high school girls with clear-skinned smiles 
Who married young and then retired. 

The valentines I never knew 
The Friday-night charades of youth 
Were spent on one more beautiful 
At seventeen I learned the truth. 

And those of us with ravaged faces 
Lacking in the social graces 
Desperately remained at home 
Inventing lovers on the phone 
Who called to say "Come dance with me" 
And murmured vague obscenities 
It isn't all it seems at seventeen. 

To those of us who knew the pain 
Of valentines that never came 
And those whose name were never called 
When choosing sides for basketball. 

McNiff Shaun (1981). The Arts and Psychotherapy. 
Springfield, Illinois: Charles C. Thomas Publisher. 



It was long ago and far away 
The world was younger than today 
And dreams were all they gave for free 
To ugly-duckling girls like me. 
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After listening to the song, teachers were asked to write a 
short story about the girl in the song. They were then asked to 
describe the "pain" that the girl in the song was experiencing 
• •••• her lack of self-esteem and loneliness. An example of a 
group story is given below:

The story is about a girl who feels she is 
not good-looking ("ravaged faces"). She 
believes that beauty is what will get you 
what you want in life. She feels rejected 
and has to compensate for her loneliness 
fantasizing •••• "inventing lovers". Even 
if she gets calls, they come in the form of 
obscenities. 

The song was used in conjunction with another activity, where 
teachers were asked to reminisce about the problems that they had 
faced during their own adolescence. 

In the classroom, teachers can use the song in a discussion 
with students about the pains that teenagers face •••• how similar 
or different from that of the girl in the �ong. Students could 
also be asked to substitute the lyrics of the song. Some parts of 
the song could be left blank, and students could then fill these 
in with their own lyrics. 

"She's Leaving Home" was used as a role-play activity in 
teaching teachers about counse 11 ing and working with parents. 
First, the teachers were asked as a group, to write a short script 
based on the lyrics of the song, and then to- role-play the 
situation. This gave teachers the opportunity to empathise with 
parents whose children have run away from home. The teachers were 
then asked to write another script and follow this up with another 
role-play on how the parents could have handled the situation 
positively if they were to find their child packing and ready to 
leave home. This role-play gave teachers the opportunity to 
suspend judgment or give advice and to practise their active 
listening skills. 

The same activity can be used with students in the classroom 
with the aim of helping them to imagine themselves in their 
parents' shoes. Where role-play is not possible, teachers could 
ask students to write a song on what their parents would say to 
them if they were to find him/her attempting to run away from home; 
or a song on what they as troubled teenagers had in their minds 
whilst attempting to run away -- what was troubling them and what 
kept them from expressing their hurts and true feelings. 



SHE'S LEAVING HOME 

Wednesday morning at five o'clock as the day begins 
Silently closing her bedroom door 
Leaving the note that she hopes would say more 
She goes downstairs to the kitchen 
Clutching her handkerchief 
Quietly turning the backdoor key 
Stepping outside she is free 

She •••••· is •••••• leaving •••••• home 
We gave her most of our lives 
Sacrificed most of our lives 
We gave her everything money can buy 
She's leaving home after living alone for so many years 
Bye Bye. 

Father snores as his wife gets into her dressing gown 
Picks up the letter that's lying there 
Standing alone at the top of the stairs 
She breaks down and cries to her husband 
"Daddy, our baby's gone!" 
Why would she treat us so thoughtlessly 
How could she do this to me? 

She ••••••• is •••••• leaving •••••· home 
We never thought of ourselves 
Never a thought for ourselves 
We struggled hard all our lives to get by 
She's leaving home after living alone for so many years 

Friday morning at nine o'clock she is far away 
Waiting to keep the appointment she made 
Meeting a man from the motor trade 

She ••••••• is •••••• leaving •••••• home 
What did we do that was wrong 
We didn't know that it was wrong 
Fun is the one thing that money can't buy 
Something inside that was always denied for 

so many years 
She's leaving home 
Bye bye. 
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In group activities where the aim of the session is to get 
the students to know each other better and to promote sharing, the 
song "Bengawan Solo" can be used. The song is a well-known Malay. 
traditional song, rearranged and given English lyrics. Teachers 
were asked to take a fantasy trip as suggested by the lyrics of the 
song, and to share their fantasy destination with the group. The 
group members were then asked to give their idea of each other's 
personality from what they have shared. 



BENGAWAN SOLO 

Bengawan Solo, the river of my dreams 
Drifting through my secret life 
To places where I haven�t been. 
No one needs to know 
Where you can carry me 
You can take me down your streams 
And show me what my wishes mean • 

River of desit·e 
When you are calm you only soothe me 
But when you overflow with fire 
You spark my wildest dreams. 

Bengawan Solo take me away to where 
I don't have to be myself 
Like you I'd flow without a care. 

Bengawan Solo riwayat mu ini 
Sedari dulu jadi 
Perhatian insani. 
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In a session on Time Management, the song "Time in a Bottle" 
was played and teachers were told to write on slips of paper, the 
things they have always wanted to do but did not have the time for. 
These slips of paper were then put into an empty bottle, and a slip 
taken out one at a time for discussion by shaking the bottle. The 
activity was used in conjunction with a "Suggestion Circle", with 
group members each giving a suggestion as to how the group member 
could find the time to do what he/she has stated on the slip of 
paper. This activity helps the teachers to ventilate about the 
scarce time they have for personal growth, leisure and family·due 
to their heavy teaching workload. A discussion on time as well 
as stress management techniques follows this session, helping 
teachers examine their lives and take steps to keep themselves 
healthy and happy. 

TIME IN A BOTTLE 

If I could save time in a bottle 
The first thing that I'd like to do, 
Is to save everyday till eternity passes away

Just to spend them with you. 

If I could make days last forever 
If words could make wishes come true 
I'd save everyday like a treasure and then 
Again I would spend them with you. 

Chorus 

There never seems to be enough time 
To do the things you want to do 



Once you find them 
I've looked around enough to know 
That you're the one I want to go through time with. 

If I had a box just for wishes 
And dream that would never come true 
The box would be empty 
Except for the memories of how 
They were answered by you. 
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For "Time in a Bottle," teachers may ask students to 
substitute the lyrics for what they would like to do if they could 
save time in a bottle. A variation of this activity could consist 
of students bringing their own bottles of "things" they want to do 
and sharing it with the rest of the group. As each individual 
achieves his/her objective, he/she can then take that particular 
slip of paper out. The group members can compete to see which 
student is left with an empty bottle first. 

Songs have also been used to introduce approaches to 
counselling. During a workshop on Re�lity Therapy conducted for 
pastoral care-givers, a short story on unrequited love was told 
about a depressed ypung man who had just been jilted. The song in 
his head was, "Can't live if living is without you." Teachers were 
first asked to sing other songs that could also be plaguing the 
young man at this time. Some examples include, "The End of The 
World", "I Can't Live Without You", "I'll Be Walking Behind You On 
Your Wedding Day", and "I'll Never Fall In Love Again." They were 
then asked to change the lyrics of the song in the young man's 
repertoire so as to help him overcome his depression. In this 
activity teachers had to identify the irrational thinking and self
pitying attitudes evident in the lyrics of the first songs and 
substitute them with positive ones. One substitution from the 
song, "I Can't Live Without You", is 

"Oh, I can smile, I can live, I can sing 
It isn't so hard to be without you •••• " 

Conclusion 

We have carried out 
various groups of teachers 
that they have enjoyed the 
with their students. • 

the activities described above with 
and have received favourable feedback 

sessions and are eager to try them out' 
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Appendix: A brief list of songs with possible corresponding 
topics for discussion during pastoral care tutorials •. 

SONGS 

1. I am a Rock

2. Bridge Over Trouble Waters

3. Games People Play

4. Child

5. The Windchime Song

6. The Mad Chinaman

7. Do you know?

8. Sound of silence

9. Alone Again Naturally

10. Don't Ct·y Out Loud

POSSIBLE ISSUES 

Withdrawal, Loneliness 
Disillusionment 

Friendship, Support 

Deception 

Parent-Child Relationship 

Self-Awareness 

Self-Awareness, Identity 

Sense of direction 

Lack of communication 

Suicide, Loneliness 

Hiding emotions 
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