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EDITORIAL 

Welcome to the 2020 edition of enl*ght.  

This publication is being released at an unprecedented time in our lives and in our 
education careers. Due to the Covid-19 pandemic, we have had to take stock of our 
pedagogies and curricula, and re-think the way we design lessons, teaching activities, 
and online learning. In the midst of it all, our student and guest writers have also worked 
remotely on the suite of articles in this issue, which we hope you will find interesting, 
thought-provoking and enriching. In the spirit of supporting teachers’ work, we have also 
tried to include online resources for teaching and learning where possible. 

The focus of this issue is on home-grown work—Singapore poetry, film, art—that we can all 
tap on as resources for teaching in our classrooms. Our articles feature students’ views on 
creative writing in schools, and interviews with poet-teachers, Ow Yeong Wai Kit and 
Gemma Pereira, as well as poet Joshua Ip. In their article, NIE student-teachers Jamie Foo 
and Jerome Lim who help run poetry.sg have a conversation about the website and 
suggest ways in which teachers may mine it for teaching ideas.  

Several articles advocate the enhancement of Literature teaching with art, photographs 
and short films. Esther Vincent introduces readers to the online magazine on literature and 
ecocriticism she founded—The Tiger Moth Review —and suggests how poetry may be 
productively paired with art in a special focus on Inuka, the last polar bear of the tropics. 
Angela Chew’s article makes the case for deepening students’ spatial consciousness 
through Singapore poetry. Our NIE undergraduate students also write about their encounter 
with William Blake’s poetry and illustrations and suggest how art from the National Gallery 
may be taught together with Singapore poetry.  

Besides art, short films could also be productively paired and analysed alongside 
Singapore literature. Benson Pang’s article shows us precisely how that may be done. 
Finally, in the spirit of learning from each other and building a literature teaching 
community, “Ideas for Online Lessons” is a special feature showcasing the home-based 
learning (HBL) Literature lessons that various schools have designed and kindly shared 
with us. We hope that these ideas together with three new books by NIE faculty—Teaching 

Literature in Singapore Schools, Poetry Moves and Selected Anthologies and Collections 
from Singapore—will provide teachers with much to try, experiment and teach. 

There has been much debate about what the word “essential” really means during a global 
pandemic and much ink spilt about why the arts are more important than ever before. We 
hope you will find the reasons in these articles. 

Happy reading and learning. 

Chin Ee and Angelia 
Co-Editors

Assoc. Prof. Loh Chin Ee
Deputy Head (Research) 
English Language and Literature
National Institute of Education
chinee.loh@nie.edu.sg

Assoc. Prof. Angelia Poon
English Language and Literature
National Institute of Education
angelia.poon@nie.edu.sg
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FIRST-HAND EXPERIENCE 
with Gemma Pereira and Ow Yeong Wai Kit 

In this article, Zenda Tan interviews Gemma Pereira and Ow Yeong Wai Kit, teachers who are creative writers themselves. For those interested 
in watching the recorded online interviews, click here.

A POETRY BUFFET

“If you can fill the unforgiving minute 

With sixty seconds’ worth of distance run, 

Yours is the Earth and everything that’s in it, 

And—which is more—you’ll be a Man, my son!”

Rudyard Kipling’s “If—” was one of the poems a young Ow Yeong 
Wai Kit decided to commit to memory after his elder sister gifted 
him his first poetry anthology. It was in the army that Ow Yeong 
found particular comfort in Kipling’s words. Whether he was at 
range or in the jungle, he would recite the poem quietly to himself, 
and in those moments he started to realise how powerful poetry 
can be. “There is something in the rhythms and melodies of those 
words,” he explains, “that offers that kind of sanctuary for the soul in 
times of crisis, in times of celebration, even during times like now.”  

After five years of teaching English and Literature, Ow 
Yeong now serves as an academy officer at the Academy of 
Singapore Teachers (AST). Over the years, what has not wavered 
is his dual role as a poet, and the incisive and apposite nature of 
his poems to the Singaporean milieu — as much as perhaps 
Kipling was to him in his days as a soldier. Of his repository of 
work, the poems that stick with you are the ones with gall, and that 
shine a light on a social ugliness in a way that stirs your 
conscience and makes you ask yourself, how are we not better 
than this? Ow Yeong’s personae never chastise the reader but, 
through pointed observations and tones, they can be very 
persuasive.  

In “Homichlophobia” for example, a poem titled after a condition 
of being excessively fearful of fog, an elderly tissue-paper seller 
struggles for breath while hobbling through a murky, leaden 
space, helpless as their figure is eventually engulfed by the heavy 
air. Though the poem was penned during the transboundary haze 
crisis that troubled Singapore a few years ago, it is less concerned 
with the environmental issue itself than it is with whether or not 
more vulnerable members of society are being taken care of by 

their country. “It takes a wintry / mind to be unperturbed by her 
splutters, / or to maintain one’s nonchalance in a country/ 
choking on its own visions”, the persona warns.  

More recently, Ow Yeong gained attention for his twin-cinema 
poem “Gone Viral”, which he initially published on his personal 
Facebook feed. Since then, the poem has been shared on the 
Ministry of Education (MOE) Facebook page, featured in an 
AsiaOne article, and brought into Literature classrooms across 
Singapore. Written amid the global health crisis this year, “Gone 
Viral” not only manages to capture the xenophobic attitudes and 
anxieties that COVID-19 has surfaced, but simultaneously makes 
a case for how empathy can help to reconcile these issues. The 
multiplicity of perspectives achieved in the poem is in large 
part due to its form; twin-cinema poetry can be read in three 
ways, vertically down each of two discrete columns, as well as 
by horizontally combining the columns. There is a proclivity for 

Photograph courtesy of Ow Yeong Wai Kit

Ow Yeong Wai Kit talks about the potential of poetry to 
progress social discourse and the importance of text selection 
in kindling students’ interest in the genre. 

https://www.asiaone.com/digital/gone-viral-singaporean-teachers-poem-about-coronavirus-goes-viral
http://www.qlrs.com/poem.asp?id=1426
https://www.poetryfoundation.org/poems/46473/if---
https://www.youtube.com/playlist?list=PLNQgm_q7nAIXXcoVbvmK6hDhhSsSraagV
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ethics in Ow Yeong’s writing, a confidence in poetry’s ability to expect better of its readers and move us to change. “The very 
nature of our social discourse could afford to be a lot kinder, a lot gentler, a lot more open to these diverse perspectives,” he 
comments. “If the poem helps us achieve that recognition, I think that poetry has done its due.” 

Yet, while it is hardly a challenge getting Literature teachers to concede to the value of poetry in progressing social discourse 
and emotional intelligence, convincing a class of thirty or so unversed teenagers to do the same is a different ball game. 
The very qualities that might make poetry appealing to us (its celebration of self-expression, its malleability and vastness, its 
economy of language, its musicality, to name a few) can be the very same qualities that cause students to switch off, especially 
if all they are acquainted with is the highfalutin stuff. Ow Yeong tries to veer his students away from making the premature 
conclusion that poetry is not for them by highlighting the difference between disliking all of poetry, versus disliking the poems 
they have come across. “It’s as if we as teachers are bringing students to this huge buffet, and they just take one look at it and 
say, ‘Cher, I don’t like,” he quips. “‘Why? Have you even tried it? Would you like to have a look first, at least?’” 

It therefore cannot be understated how important the teacher is as an intermediary figure between the student and the text. 
With the cornucopia of poems available, it is more likely that students will warm to poetry when text selection is done with a 
keen awareness of student profile, and this includes understanding not just their language abilities, but their personalities and 
interests as well. What about at the beginning of the school year when a teacher might not know the students that well yet? Or, 
if the class profile is too diverse to personalise text selection in that way? In those cases, he suggests finding poems that are 
more open to differentiation. One such poem, which he has found to work well with a variety of levels and student profiles, is 
Craig Raine’s quirky “A Martian Sends a Postcard Home” -- a poem that can be found in the Secondary Two English textbook. 

CULTIVATING A PERSONAL CONNECTION

A spoken-word artist herself, Gemma Pereira believes that 
students can gain access to emotions embedded in poems 
through performing poetry. 

In an attempt to help students ‘pin down’ poetry, teachers 
often resort to acronym-based templates of analysis, such 
as PEEL, SPECS, or SLIMS. However, while these templates 
have their place in literary studies, an over-reliance on them 
can make student engagement with poems robotic and 
superficial. Students should be able to understand poetry as 
a genre that can be complex and elusive, but that can also 
be deeply personal and welcoming. For Gemma Pereira, 
a poet who teaches English Language and Literature at 
Cedar Girls’ Secondary School, this means leaving room for 
her students to respond to poems in an ‘unstructured’ way 
without the pressure of organising their thoughts perfectly. 
‘Unstructured’ segments in her classroom include allowing 
students to dictate the course of discussion and getting 
them to engage in free writing, during which they prioritise 
candidly penning down their feelings and thoughts about a 
poem while tentatively disregarding rhetorical conventions. 
“[Teachers] often forget that, especially in Literature, we don’t 
want a perfect response,” Pereira affirms. “We want a personal 
connection, and for that personal connection to occur, we 
cannot expect to use a structure right away.” 

It was a similar free writing exercise Pereira engaged in at the 
National Institute of Education when she was learning to teach 
English that awoke the creative voice in her. She only started 
professionally honing her writing skills about nine years ago 

Photo courtesy of Gemma Peirara

http://www.mit.edu/people/dpolicar/writing/poetry/poems/martian.html
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when she was accepted into a mentor access project and was partnered with renowned Singaporean playwright Verena Tay, 
whose collection The Car and Other Plays has been included in MOE’s list of recommended texts. Pereira recalls disappointing 
Tay during the project when she admitted that she was not familiar with many Singaporean works. This prompted Pereira 
to question whether or not it was possible to write without a sense of one’s own identity, and jolted her into a process of 
rediscovering herself and her artistic style.  

Since then, Pereira has published several works of prose and poetry. Her poems in particular are vigorous and can be 
characterised by fervent language, luminous and fleeting imagery, and an examination of the self so urgent and arresting 
it becomes almost spiritual. “Anglicize”, which was featured in National Gallery Singapore’s Cassettes 100 exhibition, and 
restaged in Suddenly Turning Visible: Art and Architecture in Southeast Asia, manifests how immigration and geographical 
displacement can create an anxiety over one’s cultural identity, even a few generations down. The quotidian details that one 
might use to define the self — a name, a home address, a spoken or written language, a family tree — are muddled and 
problematised for the persona, becoming sources of confusion more than affirmation.  

“Bones”, an ekphrastic poem written in response to Filipino-American visual artist Carlos Villa’s State of the State, an 
artwork featuring a chicken head and bones, is a prodigious and gripping work that scrutinises the ethics of meat 
consumption and its repercussions on human morality more generally. “As a word, / it held no weight. / Meat. Meat. Meat. / 
As a word, it has no relation to chicken or to pig or to cow, / as if the very essence of the animal itself / had to be censored / 
in order to consume it without guilt.” In Pereira, we have an astute wordsmith who not only has a keen ear for cadence and 
rhythm, but who knows how to pack an argumentative punch in her poetry.  

It is evident in Pereira’s writing that many of her poems were written with the intention of being read aloud as spoken word, 
and this writing ethos manifests in her Literature classroom as well. When possible, she tries to get her students to vocalise 
and perform poems in order to better emotionally connect with them, and those lessons are often the ones that become the 
most memorable for herself and her students. She shares about one particular time when her school organised a Literature 
festival, during which the students had the opportunity to perform their poems as a group and these performances would 
simultaneously serve as an end-of-term assessment. Pereira believes that, for students to properly appreciate poetry, they 
cannot simply perceive a poem as words on a page. “Often there are very powerful and rich emotions that the poem is trying 
to convey,” she states. “I think it’s very important to provide a platform for performance in order for these emotions to be 
accessed.” 

The teaching of poetry is inexorably tied to difficulties that even seasoned poets can empathise with. To remedy the frustration 
and weariness that might come up along the way, Pereira suggests that teachers keep themselves “nourished” by going out to 
attend local performances and productions. There are now also a variety of anthologies and handbooks at our disposable that 
are designed with the very intention of providing smoother lead-ins for teachers and students alike. It seems the only limits to 
our affair with poetry are the ones we impose on ourselves. “It’s like building a life-long relationship with a person,” Ow Yeong 
proffers. “It’s going to take some time and effort and patience, but it’s going to be far more rewarding than if we never started 
in the first place.

About the Interviewees: 

Gemma Pereira is an English Language and Literature Teacher and an active advocate for the Literary Arts. Her writing has 
been published in Quarterly Literary Review Singapore, Balik Kampung 2B, Twenty-Four Flavours: Sushi and Best Singapore 
Short Stories Volume Two. Gemma writes about the tension between traditional identities and modern-day environments.  She 
also enjoys performance poetry and believes in the healing power of writing and spoken word. 

Ow Yeong Wai Kit is a teacher and poet who has edited three poetry anthologies, including From Walden to Woodlands (2015) 
and Love at the Gallery (2017). His writings have been featured in the Straits Times, TODAY, Quarterly Literary Review Singapore, 
poetry.sg, and elsewhere. He holds a master’s degree in English from University College London. In 2019, he was a recipient of 
the Outstanding Youth in Education Award (OYEA) by the Singapore Ministry of Education.

https://drive.google.com/file/d/1AlQcONRZ9y9PozkwTkEZpfguVpJeZ1Qn/view
https://drive.google.com/file/d/1niQaDl6UdE0dpdLAhJn0kGlPWnTxD4kk/view
https://gemmapereira.com/
https://www.owyeongwaikit.org/


Giving Voice to  Aspir ing Student 
Wri ters

Megan Low, Annette Poh and Kelly Sng, BA (Ed) students majoring in English Literature at NIE, find out how creative writing 
can be nurtured in schools.  

by Megan Low, Annette Poh and Kelly Sng

When we asked undergraduate students about their experiences with creative writing in Secondary School, Julia* recalled 
being chosen to attend a creative writing course, which “made it fun to flex our creativity muscles”. Eventually, however, “we 
went back to regular classes and some of what we learnt was mildly to actively discouraged to ensure we would achieve the 
best grade possible in our ‘O’s”. Jasmine noticed that many students “found it so hard to let loose and to just write […] We were 
so fixated on writing the “correct” thing that it really hindered our progress in the workshop.” 

To better understand what could be done to encourage creative writing amongst students in Singapore, we asked our 
interviewees to share what helped to encourage their interest in writing. Rachel responded, “My school had a very literature-
forward focus and exposed us to a lot of local and international texts. We also had the opportunity to share what we wrote with 
our friends during school events.” Isaac mentioned that he was aware of “inter-school competitions such as the Commonwealth 
essay competitions that allow students to express themselves.” But he also suggested “possibly holding smaller school-based 
competitions” and “including more lessons to impart creative writing skills and techniques to nurture creativity in our young 
aspiring writers.” Jasmine told us, “My secondary school teacher was probably the biggest support I’ve had when it came to 
my interest in creative writing. He always encouraged me to join small local writing competitions and often lent me his books 
to read. My school also invited local poets to do readings of their own work during assembly, which felt really refreshing and 
inspiring to me.” Irene noted that with a supportive teacher, “at least we know that one person believes in us.” 

We then asked our interviewees what did not help in encouraging their interest in writing. Rob said, “There is a great emphasis, 
especially in schools, about the “right way” and “right format” to write essays which got me quite dejected ‘cause of my quirky 
writing style.” Clare shared that as a Science student, she personally felt that “the curriculum [did] not give much room for 
creative writing. It is more focused on deepening content mastery and logical thinking.” Mary said, “I think the biggest limitation 
was that my English teachers didn’t quite inspire creativity or originality in us. They were good at their jobs, but seemed to prize 
the technicalities of writing over the brainstorming of ideas.” 

*Upon their request, some students’ names have been altered. Responses have also been edited slightly for tone and clarity.

Photo courtesy of jcomp / Freepik
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What inspired you to start writing?

I started out with song parodies and school skits, then went to the Creative Arts Programme (CAP) in secondary school and JC, 
and was mentored by Dr Lee Tzu Pheng and Ms Heng Siok Tian, and then went through the Creative Writing Club in RJC under 
the late Ms Ho Poh Fun. All of this was rather academic though. I took a long break from writing after college but eventually 
challenged myself to write a poem a day for 30 days, and have been doing variants of the above ever since.

When you started, did you have feelings of inadequacy about your work? How did you motivate yourself to 
continue writing?

When I was younger, yes. Then my skin got really thick over the course of life and inadequacy became irrelevant. I motivate 
myself by setting hard constraints, e.g. write a poem a day, writing to prompts, and making these constraints / commitments 
publicly visible so that shame / the internet / friends can hold me accountable. I started doing this self-challenge method on a 
public blog, then over time evolved this practice into SingPoWriMo together with fellow writer-organisers including Alvin Pang, 
Pooja Nansi and Ann Ang.

In Singaporean schools, there is not much room for creativity because students’ writing is often expected to fit 
into specific “moulds”. How did you develop your unique authorial voice and style?

There is no fun doing things the way people have done it before. I went into writing to write the kind of work that I enjoyed 
reading - the mundane, the real, the ever-present, the not-that-elevated. If poetry always stays in the elevated, abstract, 

However important they may be in the classroom, the “technicalities of writing” do not overly concern Singaporean writer and 
poet Joshua Ip. He challenges literary convention in his writing, with two collections of unconventional poetry - one of which 
won the Singapore Literature Prize in English poetry - under his belt, that employ Singlish alongside other strategies to pervert 
the sonnet form. Having published multiple volumes of poetry and curated several literary anthologies, Ip strongly believes in 
strengthening the Singaporean writing community. He co-initiated the first annual Singapore Poetry Writing Month (SPWM in 
April 2014, gathering 400 poets to write a poem a day for an entire month. The accessibility of SPWM has helped pave the way 
for a more inclusive writing community, as anyone - including students - can contribute.  

Here, we interview Joshua Ip for his views on creative writing in Singapore.

A Conversation With Joshua Ip

Photo courtesy of Joshua Ip
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conceptual, ivory-tower space, it is not relevant to our lives 99% of the time. Finally, when you write under constraint - you have 
no time to think about elevated, abstract, ivory-tower nonsense. When you write a poem a day you write about what first comes 
to mind or what appears in front of your eyes - the real, the emotionally central, what matters to you.

What has caused you to develop the most as an artist?

Age and life experience. Being able to see other artists experiment and grow on public / private platforms either through 
SingPoWriMo or writing workshop groups.

To what extent do you believe that writing skills can be learnt and honed? What can schools/teachers do to 
help?

Everything involves a mixture of acquired skill, latent talent and passion/motivation, and writing is no different. One cannot 
create talent, but one can certainly allow skills to be learnt, and create the building ground for passion. Schools/teachers aren’t 
really set up in their current curriculum to teach creative writing skill, but they are ideally situated to inculcate passion.  

Many creative writing programmes for students (e.g. CAP) are only offered to students who already have the 
ability to write fairly well (there is a screening process). However, SPWM welcomes anyone who wants to join. 
Do you think these two programme types are complementary, or do they clash?

Let’s not be too idealistic - SingPoWriMo also has a screening process, it just crowdsources that. If you are just a plain horrible 
poet, it’s likely nobody will like your work, and it will be ignored on SingPoWriMo. If you are burgeoning with natural talent, 
there’s a good chance somebody will appreciate it on SingPoWriMo and bring it to notice.  

What the difference is between CAP and SPWM is that rather than having a few writers in their 50s-60s deciding what is good 
and what isn’t, you have 6000 people who have their own tastes and preferences. So even though the 50-60 year-old published 
writers might not like your cat poem, you might find 5-10 cat lovers who do, and create your own poetic community of practice. 
Hence there’s space for everyone to find some kind of niche. You don’t get that in CAP. Poetry written in SPWM gets read by an 
audience of thousands. Poetry in CAP gets read by 50-60 other teenagers, and a few uncles/aunties. And there you go. 

SPWM doesn’t have a goal of “developing young Singaporean writers” - we develop all Singaporean writers - old writers who are 
writing for the first time as much as young writers writing for the first time, and also published award-winning writers who want 
to experiment in one of the most fast-paced, fertile grounds for writing in the world. For that matter, I’m not sure if CAP even 
has the goal of “developing young Singaporean writers” - I believe it’s a Gifted Education (GE) Branch organised programme, i.e. 
it’s meant to enrich its audience, expose them to Lit, and other goals of the Branch, and even though it’s no longer GE-centric 
and includes a wide selection of schools, that orientation remains. It doesn’t aim to produce writers, but rather lets bright kids 
interact with writing. The “hit rate” of CAP participants becoming writers is laughably small - most CAP participants end up 
as public servants, bankers, lawyers... and that’s not due to any flaw of design. At 15 you have no idea whether you want to 
do writing seriously or not, and whether it’ll last past your one-week camp. SPWM is something you can commit to every year, 
and take more seriously if you want to via writing workshops, manuscript bootcamp and other such post-SPWM programmes. 
Teachers should encourage all students who care about writing to join SPWM. If they have academically elite students who 
have a side interest in writing, they should encourage them to join CAP. 

What is your proudest achievement in Singapore’s literary scene?

Setting up Sing Lit Station, handing it over to younger people to run.

Do you have any advice for students who are keen to start writing?

Find like-minded fellow writers to grow along with you. And commit to regular writing and workshopping of one another’s work.
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What advice do you have for students who are interested in getting their work published?

Ask yourself why you want to get published and whether you have anything meaningful to say. Rather, learn the craft of writing 
first, the skills, the muscles of how to make poetry. The content may come later in life, with experience, and there’s no rush to 
get it anywhere. Learn the skills first, and when the content comes, you’ll be able to write it better.  

In conclusion… 

Ip has a point about the overly academic nature of creative writing. When creative writing is positioned as a competition with 
rigid selection processes, students are so crippled by fear of being a “bad” writer that they may not even try for it. Being trained 
to produce structured or acceptable forms of writing could also be why students feel that their own creative efforts are not 
valid literary output. 

Our interviews surfaced the importance of platforms where students are able to both showcase their work for recognition 
and feedback. Students need to feel that they have recognition and support outside of dedicated creative writing spaces to be 
encouraged to continue. Ip’s pride in his contribution to providing just such a platform is a telling reminder of how far we have 
to go in truly fostering creative writing and nurturing aspiring student writers.
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poetr  y.sg in  the Classroom
by Jamie Foo and Jerome Lim

Jamie:
My earliest introduction to poetry was in my Secondary Two Literature class where I read Robert Frost’s classic “The Road 
Not Taken”. Through happy coincidence, I came across Frost’s poem again in my recent teaching stint. It was the first poem 
to be taught to my Secondary 3 students, and this pressed me to think about why some poems appear time and time again 
in our lessons. Was it because they were easy-to-teach, and if so, why? In fact, this question was provoked after reading 
“remembering trees”, a poem by Joshua Ip extracted in a previous issue of enl*ght, which went— 

I remember forsaking  
the path well-beaten beneath their swaying limbs 

for the well-paved 
through legions of sleeping cars1 

It struck me as curiously echoing after Frost’s poem but couched in imagery that was much more relatable to my and my 
students’ experiences as urban dwellers in Singapore, as compared to the autumnal yellow wood of Frost’s poem. Considering 
the issue of student accessibility, I think it may actually be easier to teach local poetry in our classrooms but I wonder if there 
is still a general reluctance for teachers to do so, and if so, why.  

Jerome:
I think it’s linked to the issue of accessibility that you suggested. Teachers may gravitate towards teaching familiar, and often, 
non-local poems, simply because they know where to find these poems, and how to teach them. Hence, the question we need 
to ask is: how can we make local poetry more accessible for our students and teachers? 

Jamie Foo & Jerome Lim, PGDE students at NIE and editors of poetry.sg, have a conversation about how this online archive 
of Singaporean poetry can be used as a teaching resource.  

Photo courtesy of Ms. Chloe Lim

http://www.poetry.sg
http://www.poetry.sg/
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Teaching Resources for Singapore Poetry  

Poetry anthologies that have been published recently include Lines Spark Code (2017) and Poetry Moves 
(2020) that curate Singapore and international poetry for Junior College and Secondary school classroom 
use respectively. As for guides, Teaching Poetry To Adolescents: A Teacher’s Guide to Little Things (2013), 
Fear No Poetry (2014) and Sense and Sensitivity (2018) lay down ideas for teaching poetry and approaches 
to developing critical close reading skills, and all include reproducible handouts for use in the classroom.  

Jamie:
The good news is that in recent years there has been a movement to do precisely that, in the form of teaching resources 
such as anthologies and resource guides written by teachers, for teachers. What also comes to mind is the immediacy of 
the online archive poetry.sg, which collates over 70 local poet profiles that each contain their representative poems, critical 
introductions, biographies, and bibliographies. Using these materials, teachers can both expand their repertoire of local poetry 
to introduce to students, and gain ideas on how to teach them, for the critical introductions in particular cover analyses on 
poets’ craft and oeuvre. The site also features multimodal elements such as videos of poetry readings, live performances and 
interviews that can help to enrich teaching and learning, for students can intimately engage with poems and further enhance 
their understanding of the works beyond the text. 

Jerome:
It’s heartening to hear that students also find the site useful – Chloe, a beginning teacher, got her students to choose a poem 
from the website, explain their choice and finally craft their own poem for one of their Home-Based Learning lessons. She 
remarked that she chose poetry.sg because it is “a unique resource curating poetry that is specifically local, yet diverse, from 
across different time periods in Singapore’s history”. To her, it was “a meaningful experience” for her students, “particularly as 
the range of poetry that we can introduce to students in class is limited” but through exploring the site, they could choose what 
they liked from a sizeable variety. 

Jamie:
With more educators on the team at poetry.sg, we want to do our small part to improve its accessibility for classroom use and 
will be introducing more ways to search the site in the coming months. We will also be curating a newsletter for educators in 
collaboration with Sing Lit Station to introduce teaching resources and upcoming poetry-related events. It’s a powerful thing 
for students to talk to actual, living poets, and I think our literary scene is unique in that a decent proportion have day jobs 
as educators: Pooja Nansi, Ann Ang, Christine Chia, amongst others. They can easily offer practical advice, for teachers and 
students alike. On our side, we are also open to feedback and suggestions to improve the site, so do contact us if you have 
any! Any final words, Jerome? 

Jerome:
I’d like to go back to the Frost poem you introduced at the start. For me, there’s a certain sense of irony because it suggests that 
something might be lost no matter which path you choose, but I see no loss in increased exposure to local writing.  

Despite our nascency, Singaporean poetry is recognised worldwide: for example, Alvin Pang’s books have been translated into 
more than twenty languages, including Galican and Croatian, and Desmond Kon won the 2014 Poetry World Cup representing 
Singapore! As part of a writers’ exchange in 2019, I went to the Melbourne Writers Festival and found that our local writing has 
been making headways into the Anglophone literary scene. It would be a shame if others know about our own poets better than 
our own people, and I see poetry.sg as a way to bring our local writers and readers closer together.  

Of course, we don’t teach towards the exams, but in this regard online resources may be more productive than you think. If you 
look at the local poems that have since come out for national exams, quite a few have been curated from easily accessible 
websites such as the Quarterly Literary Review Singapore — Koh Jee Leong’s “Floor Tiling”, Grace Chia’s “Countdown” — in fact, 
Jamie had her poem, “Time Difference”, taken from her university’s webpage and set for last year’s ‘A’ Levels! So, maybe a poem 
from poetry.sg might pop up on our exams? I don’t know. But feel free to look, and more importantly, be readers alongside your 
students. At the risk of making Frost turn over in his grave, sometimes the less well-beaten paths are the ones you should take.

https://blogs.kcl.ac.uk/english/2016/07/13/the-cosmo-davenport-hines-poetry-prize-2016/
http://www.qlrs.com/poem.asp?id=265
http://www.qlrs.com/poem.asp?id=325


THE POETRY OF SPACE

by Angela Chew
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For decades now, humanistic disciplines have embraced a ‘spatial turn’, a renewed emphasis on both the spatial dimensions of 
selfhood and the social dimensions of space (Soja, 2009). “From emphasising flat cartographic notions of space as container 
or stage of human activity”, theorists from diverse disciplines have flocked to recognise “the geographies in which we live” as 
“an active force shaping” our cultures, practices and identities (p.2). In the field of education, there has been prolific critical 
engagement “across conceptual and empirical studies” (Leander, Philips and Taylor, 2010, p.329) with the spaces and networks, 
real and virtual, in which learning is expected to take place (p.329).  

At the same time, there has been a relative neglect of spatial awareness in formal education (Gifford, 1997). It is rare, particularly 
at secondary level, to find the systematic cultivation of spatial knowledge “in the broad sense of creating a citizenry interested 
in and knowledgeable about local everyday physical settings” and “capable of responsible criticism of these” (Gifford, 1997, 
p.271). Yet as generations of Singapore poets have reflected, the linear geography and tessellated built environment of our 
meticulously planned ‘air-conditioned nation’ may have a profound impact on the individual and national psyche. Indeed, it 
is a deep-rooted part of our literary heritage to reflect on the effect of place and the transitory (see e.g. Gilbert Koh’s “Changi 
International Airport”), land and landlessness (see e.g. Alvin Pang’s “What It Means to be Landless”) on what we feel
about (being from) Singapore and who we are.

Angela Chew explored the teaching of literature and spatiality in her Masters dissertation, and has written more about it in a 
book chapter in The World, The Text and the Classroom: Teaching Literature in Singapore Secondary Schools by Dennis Yeo, Ann 
Ang and Suzanne Choo.

Photo courtesy of  Freepik
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So could literature education in general, and the local poetry component of secondary syllabuses in particular, be a welcome 
vehicle of culturally relevant spatial education in Singapore? Can we treat poetry as a vehicle for developing critical awareness 
of the structures, meanings and effects of students’ everyday physical settings and thereby a component of the National 
Education (NE) of heritage and home? Can poetry be a means to equip students with the language to articulate a personal 
appreciation and/or critique of their everyday physical worlds and thereby consider space and place in relation to national 
narratives and identity? Insofar as “teachers are encouraged to discuss NE-related topics across multiple subject areas” 
(National Education Review 2016-2017, p.2), these would seem suggestions worthy of exploration. The emotive, personal and 
reflective approach that can be taken by literary texts and creative engagement with these may provide a welcome complement 
to more fact-based approaches adopted in other subjects.  

A good place for teachers to look for Singapore poetry that engages local spaces is in the sprawling No Other City: The Ethos 
Anthology of Urban Poetry (2000) edited by Aaron Lee and Alvin Pang, an affordable collection that encompasses texts from 
across the history of Singapore poetry, of a range of lengths and levels of complexity. Teachers can seek to select texts that 
authentically resonate with their own sense of place and meaning as an inhabitant of the local landscape and/or are expected 
to strike a chord with their students. They can then aim to devise creative and analytic activities and lesson packages that 
invite and guide students to place these texts in dialogue with their own ground-level experience of the spaces and places they 
figure. For instance, we can choose texts which invite us to reflect on the history and geography of the local built environment 
and facilitate students to engage them in relation to their own practice of using, passing by, living in and visiting the spaces 
and places they mention. 

On the next few pages, I provide two example lesson packages, each based on a poem by an established poet associated with 
Singapore. They are focused, respectively, on the emotive-symbolic dimensions of the contemporary built environment and on 
the problem of effective custodianship of ‘heritage’ spaces. I hope that these suggested approaches and activities may inspire 
other teachers to develop their own spatialised or emplaced lesson packages that resonate with their particular interests and 
contexts. In this way, authentic engagement with literary texts will support critical thinking about geography and citizenship 
and vice versa. Thus Literature, among its other unique affective contributions to holistic education, may be a pregnant vehicle 
of the National Education of place.  

Source: ethosbooks.com.sg



Discussion:   

How does this award-winning video represent Singapore or what does it make the 
viewer think or feel that Singapore is like?  

Why do you think the creator titled his artwork ‘Majulah’? 
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Lesson Example 1 (Contemporary Built Environment): 

Text: “The Planners” by Boey Kim Cheng (No Other City, p.37)

Teaching and Learning Objectives:

Students will consider how poetry and/with visual media can represent the built 
environment and learn how such representations can in turn be read as an embodiment 
and metaphor of the spirit of a nation.

Students will respond creatively to a poem concerned with these spatial themes and 
thus develop a personal view on the meanings and importance of features of their 
built environment to themselves.  

Students will practice skills associated with the Unseen Poetry component of 
assessment and/or critical reading of poetry generally, in a non-threatening, relevant 
and engaging way. 

Suggested Teaching and Learning Activities: 

a. (Hook) Watch the timelapse video “Lion City II – Majulah” by Keith Loutit (5 mins.) at: 
https://www.youtube.com/watch?v=Cv1g3zWKy3Q

Top Tips: This lesson package is 
easily adapted for home based learning. 
For example, parts A and B1 can be 
conducted as a live lesson; B2 as 
independent online collaboration using 
Padlet and Powerpoint; B3 as an offline 
writing activity on a suitable worksheet 
(when screentime limits are maxed out) 
(upload picture for marking if necessary); 
and B4 as a follow up live lesson. 

This poem has been set for the 
International General Certificate of 
Secondary Education in English Literature, 
so much accessible material on the text is 
readily available online. 

Image 1



Discussion (Meaning): 

Why does the poet say his ‘heart will not bleed poetry to stain the blueprint’ of ‘the planners’? How do you think he feels about 
the Singapore represented in his poem? Why? (The teacher may refer to the poet’s biography to enrich the discussion here.) 

How do you feel about the ever-changing built environment of Singapore? How far do you think it shapes our sense of who 
we are? How so?  

Assessment (Optional):

Set and mark an examination style question on the poem. 
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The students should use the powerpoint inbuilt video making function to make a video of a reading of the poem in which each 
member of the poem reads out part of the poem and the reading is illustrated suitably by a series of images. (Other more 
creative video-making software is of course welcome!) 

The teacher should share 1-2 of the best illustrated readings with the rest of the class (prizes optional) and/or all videos can 
be shared for home viewing on a suitable electronic platform, e.g. padlet.  

Closer Reading: 

Focusing in on the main striking image in the second stanza of constant rebuilding as like ‘dental work’, have the students 
brainstorm and list as many possible meanings/interpretations of this device as possible in 5 minutes. Discuss and evaluate 
suggestions. (Prizes optional.) 

Boey uses the conceit of dental work to represent the constant fixing up of our city. Allocate one of the following 4 senses to 
¼ of the class – sound, touch, taste and smell. Students have 10 minutes, individually or in pairs, to come up with their own 
sensory image, corresponding to the sense allocated to them, which should represent something about Singapore. (“Singa-
pore is like a ….”) Students are to share their suggestions on a suitable electronic platform. The teacher raises for discussion 
a few interesting ideas. (Prizes optional.) 

b. (Poem) Read Boey Kim Cheng’s “The Planners”. Listen to Boey Kim Cheng read his poe m    here . He shares about his writing 
of the poem here.

Discussion: 

How does the poem represent Singapore? Or what does it make the viewer think or feel that Singapore is like? (Teachers may 
need to guide some students as regards the basic meanings of various lines to enable them to respond.) 

Group Work:  

Each member of the group should find a photograph that represents an image from the poem and share it with the group.  

Other group members will ‘label’ their images with a quote from the poem. (This may be done orally or on a suitable electronic 
platform, e.g. Padlet.)  

The group should discuss how each image and quote makes us feel about Singapore. 

https://drive.google.com/file/d/1tjGB1kIVvxiviPL3axZElRSnYj-4Vsq3/view?usp=sharing
https://drive.google.com/file/d/18j7hiEUu2UOrBCIzZo9ksz3UBqo59QUw/view?usp=sharing
https://genius.com/Boey-kim-cheng-the-planners-annotated
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Suggested Teaching and Learning Activities: 

1. Read the poem and highlight that it thematises the ‘re-development’ of Ann Siang Hill.

2. Group Work: Divide the students into groups and assign each group to research and present on either a or b below.

a. Where is Ann Siang Hill? What did the old houses at Ann Siang Hill look like in the 1970s and 80s and what do they look like 
now? What happened to them during the ‘re-development’? How do you feel about this? 

Students are encouraged to find and present their own choices of contrasting photos of Ann Siang Hill past and present, as in 
the images below. Many other suitable images are readily available online. 

b. What is ‘re-development’? Why is there so much re-development of places in Singapore? What happened during the re-
development of Ann Siang Hill and why? How do you feel about this?

Text: “old house at ann siang hill” by Arthur Yap (No Other City, p.51)

Teaching and Learning Objectives:  

Students will consider the theme of ‘re-development’ or gentrification and its 
implications for the preservation/destruction of heritage spaces as reposito-
ries of a sense of place and identity.  

Students will research the history and results of such gentrification in Singa-
pore and consider how they feel about this reality. They will respond creative-
ly to the question of how, in their own view, the past can or should be engaged 
by the present generation.  

Students will practice skills associated with the Unseen Poetry component of 
assessment and/or critical reading of poetry generally, in a non-threatening, 
relevant and engaging way. 

Top Tips: This lesson package is easily 

This lesson package is easily adapted for 
home based learning. For example, Pt 1-2 
can be conducted as a flipped classroom 
independent research exercise; Pt 3 as a live 
lesson segment; Pt 4 as an offline activity 
(photos can be uploaded and shared); and 
teachers can finish up with a plenary live 
lesson segment.  

Suggested reading for teachers (especially 
relevant to lesson part 2b.): Whitehead, A. 
(2014).  "‘Go to Bedok, you Bodoh’. Arthur 
Yap’s Mapping of Singaporean Space." In A 
Critical Anthology on Arthur Yap, edited by W. 
Gui, 73-95. Singapore: Institute of Southeast 
Asian Studies Press.

Lesson Example 2 (Heritage Spaces): 

Image 2 Image 3

(Younger or weaker students may require more time and facilitation to find and absorb meaningful answers to this task. Teachers 
may consider directing them to some pre-curated material if necessary.)

mcapoon
Highlight
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3. Listen to the poet read out the poem while following along in the text.

How does our research about the re-development of Ann Siang Hill affect our understanding of this poem? What thoughts/
feelings do you think Arthur Yap was exploring/expressing? Teachers should encourage some close reading of the poem in 
discussing responses. Some classes may require some line by line explanation from the teacher to help them connect the 
research task to the text.  

4. Divide the students into groups again and assign each group to task c. or d. below. Conduct a gallery walk and display and 
discuss the products.

c. If you were to re-develop Ann Siang Hill differently so as not to ‘dislocate’ the ‘ghosts’, how would you do so? Produce
a digital representation, labelled diagram on squared paper or sketch drawing to represent your ideas. Would it be easy to
achieve this kind of re-development? What are the challenges? 

d. Which do you think is a more effective way to understand Singapore’s past: reading more poems like Arthur Yap’s or going 
on more learning journeys to places like Ann Siang Hill (as it is today – we don’t have a time machine!)? Why? Present your
answer in a poster advertising either a heritage tourist attraction or a book of poems about Singapore.

5. (Optional) Set and mark a suitable examination style question on the poem.

References:  

Lee, A. and Pang, A. (Eds.) (2000). No Other City: The Ethos Anthology of Urban Poetry. Singapore: Ethos Books.  

Gifford, R. (1997). Environmental Psychology: Principles and Practice. 2nd ed. Boston: Allyn & Bacon. 

Leander, K.M., Philips, N.C., and Taylor, K.H. (2010). “The Changing Social Spaces of Learning: Mapping New Mobilities.” Review 
of Research in Education 34, 329-394. 

Ministry of Education Singapore. National Education Review 2016-2017
https://www.moe.gov.sg/docs/defaultsource/docu-ment/education/programmes/national-education/ne-review-2016-2017-
booklet.pdf 

Soja, E. (2009). “The city and spatial justice.” Translated by S. Didier and F. Dufaux. Justice Spatiale 1 (Septembre) 
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Image Credits:  

Image 1: Lion City II – Majulah. Keith Loutit. (https://www.youtube.com/watch?v=Cv1g3zWKy3Q. Screenshots at 0:56, 
0:47, 1:21 and 2:50) 

Image 2: the Lee Kip Lin Collection, National Library Archives, Singapore (file available from the archive by written request) 

Image 3: Open source. (https://en.wikipedia.org/wiki/Ann_Siang_Hill#/media/File:Ann_Siang_Hill_from_Club_Street.jpg)  

https://www.lyrikline.org/en/poems/old-house-ang-siang-hill-14736
https://www.moe.gov.sg/docs/default-source/document/education/programmes/national-education/ne-review-2016-2017-booklet.pdf
https://www.youtube.com/watch?v=Cv1g3zWKy3Q
https://en.wikipedia.org/wiki/Ann_Siang_Hill#/media/File:Ann_Siang_Hill_from_Club_Street.jpg


Art and poetry have often been inseparable entities, most strikingly represented perhaps by a poet like William Blake. In 
his works, Blake furnishes his beautiful turns of phrase with equally beautiful imagery, injecting greater depth into his 
poetry. Closer to home, local poets also embody the Blakean spirit in their art-inspired poetry. In this article, we explore 
the marriage of Art and Poetry, and offer ideas of how to incorporate Singaporean art into the teaching of Singapore 
poetry. This article was inspired by Dr Angus Whitehead, our NIE lecturer, who opened up the world of Blake to us.

Blake in the Classroom

Discover ing Ar  t  and Poetry
by Dora Oh, Gwendolyn Koh, Shermaine Kho and Megan Tan

William Blake (b. 1757 in Soho, London) was an English poet, painter and printmaker, and an important figure in the 
Romantic era. One of his most famous works is Songs of Innocence and Experience, which showcases a compilation of 
poems and illustrations. What makes Blake’s works unique is his incorporation of art into poetry, both coming together 
through the process of illuminated printing (a remarkable process!)

Source:  Jerusalem, Plate 46
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Aim: 

To encourage students to explore Blake’s innovative approach to displaying his poetry, and develop an understanding of the 
shared workings of art and poetry and shed light on the inextricable nature of art and poetry and to better illuminate the art in 
poetry and the poetry in art. Through this activity, it is hoped that students will gain a fuller appreciation of the text by making 
meaning from the artwork and the poem. Students may recognize the themes of innocence and peace on their first reading of 
‘The Lamb’. If it has not already been explored, students may be prompted to attempt a different reading of the poem - from a 
more sinister perspective. Students may gather a sense of claustrophobia (unlike their initial conclusions!)  

Click on the links to view the poems!  

William Blake “The Lamb”  [Songs of Innocence 1789] and “The Tyger” [Songs of Experience 1794]

Possible Prompts: 

What message is conveyed by each poem upon the first reading? 

In what ways are the illustrations similar/different? Consider the colours, characters and framing. Are they expected? 

If yes, why? If not, how are they different from your expectations? 

How important is Blake’s fusion of sight and sound as an artist and poet?

Other Resources: 

Getty museum of a reading done by Marilyn Manson about  ‘The Proverbs of Hell’ by William Blake - inspired by Blake’s 
watercolour drawings and paintings.  

(Marilyn Manson Reads “The Proverbs of Hell” by William Blake) 

Click on the QR code to view:

The Lamb: http://www.blakearchive.org/copy/songsie.b?descId=songsie.b.illbk.16 

The Tyger: http://www.blakearchive.org/copy/songsie.b?descId=songsie.b.illbk.35

http://www.blakearchive.org/copy/songsie.b?descId=songsie.b.illbk.16
http://www.blakearchive.org/copy/songsie.b?descId=songsie.b.illbk.35
https://www.youtube.com/watch?v=xghpb_myA0E
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Profile: Dr Angus Whitehead, Professional Blake Enthusiast

Dr. Richard Angus Whitehead is a lecturer in the English Language & Literature department at the National Institute of Education 
(NIE). He has a PhD from the University of York, UK, and his research interests include the archival recovery of the immediate 
social and historical contexts within which William and Catherine Blake lived and worked, specifically during the latter halves 
of their respective lives.

When did you first become interested in Blake? 

At a conference ten years ago at Oxford, I heard a veteran Blake scholar explain to an audience how “Blake saved my life”. 
I think Blake may have saved mine too. Perhaps I’d heard of this strange exciting poet-artist earlier, but my memory of the 
moment I became an addicted and heavy Blake user is clear. It was at Long Road sixth form college in Cambridge in the 
early eighties. Our kindly S Level teacher handed out rudimentary photocopies of Blake’s illuminating Mennipean satire, ‘The 
Marriage of Heaven and Hell’ created by Blake in multimedia in the London of the dynamic dangerous 1790s. In those days we 
had not the technology to provide access to Blake’s original colour plates, no arresting images, just words, but the very title and 
audacious subtitles such as ‘PROVERBS OF HELL’ and ‘A MEMORABLE FANCY’ immediately had me hooked and happily turned 
my world upside down. Blake was happily recounting his conversations with devils and angels, and having dinner with Old 
Testament prophets Ezekiel and Isaiah. How could this printmaking poet so confidently and cheekily take on the authoritative 
and unquestioned religious and national social laws of his time? Come to that, how could Jesus? My Blake encounter was a 
life-changer, an intuitive epiphany that still burns bright in my memory. Blake is immersed in history as much of my research 
attests - but he was also writing as much for us in 2020 as his physical audience c 1775-1827. We are Blake’s “children of a 
future age”, as he calls us in one of his Songs (‘A Little Girl Lost’), or as he has it elsewhere, his audience in eternity.

How has Blake inspired your teaching at NIE?

For me personally, teaching Blake at NIE since 2008 has excitingly led to teaching firsts beyond the usual tried and tested 
‘Songs of Innocence and of Experience’, fun though this text is. A few years ago I experimented with the dynamic and 
bottomless ‘The Marriage of Heaven and Hell’ with largely happy results. Only last year I taught for the first time Blake’s 
feminist (?)  ‘Visions of the Daughters of Albion’ that many female students found even more satisfying than ‘Marriage’. My 
own students, equipped with at first at least one version of the gloriously fused colour designs and text that comprise Blake’s 
original works, and more  recently via the William Blake Archive (http://www.blakearchive.org/) virtually every image and word 
Blake ever created, have consistently found and generated uniquely rich meanings, connections and possibilities. I’ll 
always remember a first year female undergraduate student boldly asserting when we were exploring  Blake’s PROVERBS OF 
HELL ,  “I love “The nakedness of woman is the work of God!””. 

Photo courtesy of Dr. Angus Whitehead

http://www.blakearchive.org/


Source: Singapore River by Lim Cheng Hoe (Year 1962) https://www.nationalgallery.sg

 |22 e n l * g h t

Teaching Art and Poetry: Inspired by the “Singapore River”

While Blake’s works can be a joy to discover, local poetry is likely to provide a safer and more familiar point of entry in the 
classroom. Singapore poetry expounds on themes that students are likely to be familiar with - further fostering greater 
cultural appreciation while bridging various subjects like visual arts, history, geography and literature.  In utilizing local 
works, educators are also assured of a wide collection of resources. Many of these can be obtained from iconic places like 
the National Gallery Singapore (NGS). Singapore has a rich artistic tradition and there are many resources educators can 
look into, for example, the programme ‘Art & Poetry, A Spoken Word Trail’ that was organised during the Singapore Biennale 
2019, where poets write and do readings inspired from the artworks in the Singapore Art Museum (SAM). NGS also has 
Visual Art resources which can be adapted for use, providing programmes and activity ideas connecting Literature and 
Visual Arts.  

While many have heard or even used Lee Tzu Pheng’s poem about the Singapore River - entitled Singapore River -  in the 
classroom, other poets have also written about the Singapore River. An article by NGS features three poets who have 
written poems inspired by Lim Cheng Hoe’s painting - “Singapore River”. We have designed two ‘Art and Poetry’ 
lessons (inspired by teaching ideas from the Getty museum website: http://www.getty.edu/education/
teachers/classroom_resources/curricula/poetry_and_art) based on Lim Cheng Hoe’s painting and the poems by Heng 
Siok Tian and Edwin Thumboo.

Article: https://www.nationalgallery.sg/magazine/visual-literary-three-poems-inspired-lim-cheng-hoes-singapore-river 

Inside or outside classrooms, Blake’s audacious ever fresh mixing of spirituality and sexuality throws us all for a loop – whether 
happily or unhappily hopefully expanding our vision in the process. I’m still learning – through a kindly overseas NIE student 
sending me scores of fresh Blake images from the recent  major exhibition at the Tate Gallery in London. Blake’s works 
generate far more questions than answers, exasperating and threatening for many, rousing faculties to act in those willing to 
engage and think for themselves. After nearly forty years of communing with Blake I feel like I’ve hardly scratched the surface. 
Blake inspires us (pedagogy for real!) to be lambs and tygers, but not necessarily sheep. “I must create my own system or be 
enslaved by another’s”. Blake urges us to “go on, go on!” To elude as much as we can the nets that negatively constrict us, 
whether religious, familial and/ or social and more genuinely with expanded foreheads, we must mentally fight to build our own 
personal Jerusalems - our respective heaven-havens beyond the temporal Satans and Urizens that would day by day impose 
on us and make us have it all their way. 

http://www.getty.edu/education/teachers/classroom_resources/curricula/poetry_and_art
https://www.nationalgallery.sg/magazine/visual-literary-three-poems-inspired-lim-cheng-hoes-singapore-river
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Objectives of Art and Poetry lessons:

To lead students to be able to empathise with the emotions and experiences of the artist and poet. In this case, their hopes of 
preserving memories of the Singapore River despite the encroachment of modernity.

Poem:  “Singapore River, 1962”  by Heng Siok Tian

*This activity of Persona Poem is adapted from the Getty website: 

Position the Singapore River painting in front of the students and have them craft a poem from a different perspective of 
the chosen object. After penning down their personal responses to the picture, students read the poem by Heng Siok Tian 
and identify literary devices that help personify the river. Pairing emotions and feelings to an object helps build empathy and 
understanding of the poet or artist’s perspective pertaining to the Singapore River. Through practice, students will be able to 
create a poem which speaks for itself as a work of art rather than words on a page.

Possible Questions: 

How would the elements in the picture move if it came to life?  
How does it resemble parts of the human body?  
What would the object see or think?  
How does it feel about its location? 

Poem: “Singapore River, 1962”  by Edwin Thumboo 

*This activity of 14 ways to see the Same Thing is adapted from the Getty website: 

Have students write about the Singapore River in 14 different ways (or more if they are feeling extra inspired!) These ‘different 
ways’ encompass describing it, wondering about it, imagining it coming alive, telling a joke about it, etc. This is a good 
opportunity to provide students with historical knowledge about the Singapore River. Sprinkle snippets of historical information 
which encourages students to see the river in a different light. This would bring about the message and artistic concept behind 
the Singapore River as illustrated in the poem by Edwin Thumboo. Showing additional images about the Singapore River to 
students will aid them in visualising the progress of Singapore from a bustling fishing village to a modern metropolitan country. 

Possible Questions: 

Who is the ‘I’ referring to in this poem and how does ‘I’ portrayed in the poem? 
What are some words or phrases which craft the imagery of the Singapore River in the past to the present? 

Using Additional Images: 

Educators could provide some before and after images of the Singapore River as physical images help students to 
experience the act of ‘seeing’ from a poem.



by Esther Vincent
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Remembering Inuka:  E legy & Ar t 
in  The Tiger  Moth Review 

Esther Vincent Xueming is the founder and editor-in-chief of The Tiger Moth Review, an independent, eco journal of art and 
literature based in Singapore. An educator by profession, she is also co-editor of two poetry anthologies, Poetry Moves (Ethos 
Books, 2020) and Little Things (Ethos Books), and reads for Frontier Poetry (US). She is a finalist for the Gaudy Boy Poetry 
Book Prize 2020 (New York) and Singapore National Poetry Competition (English Language, 2020 & 2019), and her poems 
have been published in Singapore and internationally.

Copyright Ang Xia Yi (Flowerhead 16, Issue 4 Cover, The Tiger Moth Review)

“the door to the woods is the door to the temple” 

In her collection of essays, Upstream, Mary OIiver writes in “My Friend Walt Whitman” that she learns from Whitman that “the 
poem is a temple—or a green field—a place to enter, and in which to feel” (12). A few essays later, her ruminations in “Winter 
Hours” define the kind of writer that she is, one who would describe her own poetry as “elemental” (153), and herself as a 
keen and fervent observer of the natural world, one whose “door to the woods [was] the door to the temple” (154) of poetry. It 
is in this spirit that I founded The Tiger Moth Review in 2018, as a door to the physical and symbolic woods of nature, culture, 
the environment and ecology in literary and artistic discourse, which I had found to be lacking in the Singapore literary scene 
and consciousness. I had written poems about nature, ecology, conservation and environmental ethics, but where could I 
submit them? There were no dedicated platforms where eco-conscious literary works, mine included, could find a home, so I 
decided to change that. It would be unprecedented; I would fill a gap, create a space where literary and artistic works could 
intersect and engage in meaningful dialogue, where local issues could be juxtaposed with global conversations, where a 
community of readers and writers could see themselves as part of a larger ecosystem that is the planet we share and inhabit.  

Tiger moths have always fascinated me as a child, so it made perfect sense that my journal would be aptly called The 
Tiger Moth Review, a tribute to both the insect, and child I once was—and in some ways, still am—full of hope, belief and a 
willingness “to be dazzled” by the “white fire of a great mystery” (“The Ponds”, Oliver 93) of the natural world.

https://www.thetigermothreview.com/
https://www.ethosbooks.com.sg/products/poetry-moves
https://www.ethosbooks.com.sg/products/little-things-an-anthology-of-poetry
https://www.frontierpoetry.com/
https://www.thetigermothreview.com/


Who wouldn’t be a polar bear in the tropics? 

A solitary last emperor, an Arctic ambassador 

paddling a marionette dance in his own lagoon, 

never to be laid adrift on dwindling ice floes 

or having to forage for food scraps ebbing soon. 

His shaggy pelt, his algae-ridden fleece glows 

amidst rations of apples and fish. He lumbers, 

the scraggly hulk heaving to bear his own weight. 

Resting his neck on his hairy paws, he slumbers 

in an air-conditioned palace, his jowls sagging 

on artificial permafrost. He knows the tundra 

is an inconceivable dream. He has no need to hunt 

for an ursine paramour. Trudging across icebergs 

of indifference, he licks his fur. Silently, he stalks 

nothing more than his own shadow.

(Issue 2, p. 17, The Tiger Moth Review, 2019)
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“Who wouldn’t be a polar bear in the 
tropics?”

Poetry Foundation describes eco poetics as poetry that 
emphasises the connections between “human activity and 
the environment that produces it”, displaying an 
“awareness of ecology and concerns over environmental 
disaster”. On The Tiger Moth Review’s submissions page, I go 
further to expound on the type of eco-conscious work that I 
seek, 

work that is hopeful, in spite of the ecological 
horrors that exist today[,] … that is eco-conscious 
and critical, work that celebrates the beauty/ 
bounty of nature, work that is cognisant, 
curious and contemplative of the relationships 
between humanity, modernity, cultures and 
the environments in which we live or imagine 
ourselves to inhabit. (“Submit”, The Tiger Moth 
Review)

Preparing for this article, two particular works from The 
Tiger Moth Review come to mind—Singapore poet Ow 
Yeong Wai Kit’s poem “Elegy for a Silent Stalker” (Issue 2, 
p. 17) and Singapore artist Shucolat’s painting Tribute to 
Inuka (Issue 2, p. 16), both dedicated to the late Inuka, the 
world’s first tropical polar bear who was born in and who 
spent his whole life in the Singapore zoo. Although it was 
pure coincidence that both contributors would submit 
work on the same topic for the same issue, I instantly 
seized this opportunity to pair them, a unique feature of 
Issue 2, where some poems are paired with works of art to 
speak to each other. Apart from sharing the same subject 
matter, Inuka, both works present drastically differing 
perspectives of Inuka’s life in captivity. The poem’s 
infamous opening line’s use of rhetorical questioning, 
“Who wouldn’t be a polar bear in the tropics?”, sets the 
tone and mood of the poem to be one that is sombre and 
heavy, and readers soon find themselves struggling to 
“bear [the] weight” of Inuka’s captivity in an “air-conditioned 
palace” of “artificial permafrost”. The speaker is critical of 
our “indifference” and complicity towards the plight of 
animals in captivity, and perhaps one of the most poignant 
lines remain: “He knows the tundra / is an inconceivable 
dream”. Conceived within the confines of the Singapore 
zoo, having lived his entire life in an enclosure, the irony 
here is the fact that having never known the tundra, 
Inuka likely could not even conceive of it in his dreams. 
Packed with puns, “Elegy for a Silent Stalker” shows us 
what happens to polar bears when they are kept as “Arctic 
ambassador[s]” with “icebergs / of indifference” for the 
public’s viewing pleasure—they become silent stalkers 
of “nothing more than [their] own shadow”. Reading Ow 
Yeong’s poem, one enters the metaphorical temple of the 
poet’s mind and inhabits the speaker’s pain, sorrow and 
outrage at Inuka’s life, which ironically, is mourned more 
than his death.

Elegy for a Silent Stalker

After Kay Ryan; for Inuka the polar bear (1990-2018) 

Ow Yeong Wai Kit

Comparatively, Tribute to Inuka by Shucolat depicts Inuka as 
a contented creature swimming up to a cake of watermelon 
and fish, supposedly his favourite. The bear in the painting 
takes up the majority of the canvas, echoing Ow Yeong’s 
poem where Inuka is given “hulk” and bulk due to his size and 
status as an apex predator in a natural environment. Where 
they differ is in Shucolat’s characterisation of Inuka, portrayed 
as smiling and floating in the water, giving his demeanour and 
body a buoyancy and lightness in spite of its visual weight 
and physical power. Overall, the use of watercolour as a 
medium, and the artist’s choice of cool colours in the painting 
signify an atmosphere of tranquillity, peace and contentment, 
a stark contrast from how captivity is represented in “Elegy 
for a Silent Stalker” as demeaning and disempowering. 
While Shucolat’s painting conveys to the viewer a more 
romanticised view of Inuka in a state of captivity, reading both 
poem and painting side by side allows readers to reconsider 
opting for binary ways of thinking, which often results in 
polarised points of view on a matter. Where Ow Yeong’s poem 

“Singapore’s last polar bear Inuka was put down on 

Wednesday morning (April 25) after a health check-up 

showed that the 27-year-old animal’s ailing health had 

not improved significantly… Inuka’s enclosure will be 

refurbished and might be turned into a sea lion exhibit.” 

– Straits Times, 25 April 2018 

https://www.thetigermothreview.com/submit
https://www.thetigermothreview.com/blog/elegy-for-a-silent-stalker
https://www.thetigermothreview.com/blog/tribute-to-inuka
https://www.thetigermothreview.com/issue-2
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denounces, Shucolat’s painting offers the reader hope. Where the poem elegises, the painting celebrates Inuka’s life, albeit a 
solitary, captive one. Essentially, they remember Inuka, but in different ways. Read alongside each other then, both works echo, 
contradict and enrich the other, the multiple narratives revealing how issues like the ethics of keeping animals in captivity for 
educational and conservation purposes are complex and multi-dimensional in nature, requiring care and thoughtful intervention 
from all parties involved in order for these animals to thrive in their natural habitats.  

Copyright Shucolat (Issue 2, p. 16, The Tiger Moth Review, 2019)

Eco Poetry, Prose and Art Reading List

If you enjoyed reading the two works above, and 
would like to read more about insects, fish, birds 
and animals both wild and captive, here’s a reading 
list from The Tiger Moth Review to get you started:

Issue 1: 

“The Birdwatcher’s Corkboard” by Ann Ang (Singapore), p. 

19 

“Wheat Field with Mynahs” by Crispin Rodrigues 

(Singapore), p. 20 

“Invasive Species” by Maureen Yeo (Singapore), p. 22 

“Bogota Feathers” by Juan Eduardo Paez Canas 

(Colombia), p. 38 

Issue 2: 

“Odocoileus virginianus” by Nicole Zelniker (USA), p. 9 

“Kupu-Kupu” by Kamaria Buang (Singapore), p. 10 

“The Ant Queen” by Suhit Kelkar (India), p. 15 

“Funeral of an elephant” by Ko Ko Thett (Burma), p. 19 

"Two poems" by Euginia Tan (Singapore), p. 24 

"Two poems" by Peggy Landsman (USA), p. 50 

“Into the Blue” by Dorsia Smith Silva (Puerto Rico), p. 60 

Issue 3: 

“Lament for the Thylacine” by Amanda McLeod (Australia), 

p. 16 

“The Call of the Orang-utan” by Christina Yin (Sarawak, 

Borneo), p. 42 

"Two poems" by Elizabeth Spragins (USA), p. 44 

“The Falcon” by Jonel Abellanosa (The Philippines), p. 61 

“Snowy Egret” by Shanta Acharya (India-UK), p. 62 

Issue 4: 

“Remembering Big Bees in Mbesa” by Nsah Mala (Cameroon-

Denmark), p. 10 

“Holy Bear Ritual” by Sabrina Ito (Hawai’i-Canada), p. 13 

“A Birdwatcher’s Atonement” by Rachel Kuanneng Lee 

(Singapore), p. 24 

“Some Birds” by Rizwan Akhtar (Lahore, Pakistan), p. 42 

The Tiger Moth Review is an independent eco-journal 
based in Singapore, that publishes poetry, prose, art 
and photography from around the world engaging 
with the themes of nature, culture, the 
environment and ecology. Our latest issue can be 
read here. Find out more about the journal here. 

https://www.thetigermothreview.com/mission
https://www.thetigermothreview.com/
https://www.thetigermothreview.com/blog/two-poems-acharya
https://www.thetigermothreview.com/blog/the-falcon
https://www.thetigermothreview.com/blog/two-poems-spragins
https://www.thetigermothreview.com/blog/the-call-of-the-orang-utan
https://www.thetigermothreview.com/blog/two-poems-mcleod
https://www.thetigermothreview.com/blog/into-the-blue
https://www.thetigermothreview.com/blog/two-poems-by-peggy-landsman
https://www.thetigermothreview.com/blog/two-poems-by-euginia-tan
https://www.thetigermothreview.com/blog/two-poems-by-ko-ko-thett
https://www.thetigermothreview.com/blog/the-ant-queen
https://www.thetigermothreview.com/blog/kupu-kupu-malay
https://www.thetigermothreview.com/blog/odocoileus-virginianus
https://www.thetigermothreview.com/blog/bogot-feathers
https://www.thetigermothreview.com/blog/two-poems-by-maureen-yeo
https://www.thetigermothreview.com/blog/wheatfield-with-mynahs
https://www.thetigermothreview.com/blog/the-birdwatchers-corkboard


Singaporean Shor t  F i lms: 
Ethical  L iv ing in  a  Global ised 
Singapore
by Benson Pang
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In this article, Benson Pang explores the place of Singapore short films in the Literature classroom, providing suggestions on how teachers 
can use them to teach ethical and media literacy.  

How should literature educators respond to a shrinking world? As globalisation and technology draw us closer to each other, 
we must relearn how we inhabit a changing society, rewriting our narratives of home in order to expand our traditional notions 
of identity. Similarly, we should also consider how contemporary text types are evolving alongside these cultural concerns, 
and how we can teach our students to navigate culture as it is presented in a multimodal landscape. Screen texts - Netflix, 
Instagram, YouTube, TikTok - are now as important as written texts in mediating encounters with diversity. Expanding our 
students’ ethical borders entails a recognition that the mediums through which our students form their notions of self and 
society are changing as well.  

In light of these concerns, this article explores how Singaporean short films can be brought into our classrooms and to 
complement the exploration of local/global issues using varied text types. By locating pertinent ethical concerns within 
familiar locales, Singaporean short films help our students work through new ways of thinking about acceptance and empathy. 
The brevity of the medium also catalyses its partnership with written forms, broadening our conception of what it means to be 
literate in an increasingly visual culture. Uniting our key concerns of ethical responsibility and media literacy, let us consider 
three meaningful short films and their classroom applicability. 

Source: Singapore Flying
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Beijing Mumbai Tampines 

B.M.T., cleverly reinterpreted by Kelvin Tong as Beijing Mumbai Tampines, is a film that interrogates prejudice. Grilled by their 
instructors, one section of recruits must overcome their fatigue and animosity in order to book out on time. During their training, 
unsteady handheld shots and frantic cuts highlight their tension, which later pushes some of them to make hurtful comments 
about their section mates from abroad. “Cheena cheena China” and “slacker slacker India”, they say, as the film cuts to Abishek 
and Li, the dismayed targets of these insults. Several questions arise for discussion: how does the camera function as a
meaning-making device? What does it say about these recruits, and about society, that we are quick to assign blame to our
foreign-seeming counterparts?

Yet, as the film closes, it pulls these characters together. On the evening of their confinement, Abishek, Li and one Singaporean 
Chinese recruit occupy a stairwell as their phone calls to their loved ones intersect. This fugue of voices reminds us that they 
are united in their common experience of human emotions despite their different origins. Beijing Mumbai Tampines can be 
used as a teaching text that exemplifies how acknowledging commonalities will forge stronger bonds of unity, triumphing over 
prejudice and ignorance. 

Source: Beijing Mumbai Tampines

Source: Beijing Mumbai Tampines



Singapore Flying  

In Singapore Flying by K. Rajagopal, Vijay and Nalini, a Singaporean Indian couple, share a Singapore Flyer cabin with Akshay 
and Reena from India. Even their initial conversation shows signs of going south, when Akshay and Reena ask ignorantly 
pointed questions about where Vijay and Nalini are “originally” from. After a strained exchange, Vijay has had enough - he 
exclaims that “first, a disagreement, next they take your jobs!” This film surfaces a virulent and increasingly visible strain of 
thought that we must overcome. It is an ideal film through which to teach our students that we are all mutually dependent in 
this interconnected world.  

Singapore Flying can springboard classes into real-life examples of how Singaporeans cannot afford to make discriminatory 
judgements on who does or does not belong. For instance, attention can be drawn to Covid-19, and how blaming certain 
groups for being supposedly responsible for the virus undermines the cooperation that is needed to fight the disease together. 
As in this film, understanding and acceptance, and not exclusion, form the ethos of our globalised world.
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Source: Common Ground

Common Ground  

Assumptions can go a long way in alienating people, but acknowledging that we have things to learn can go further in 
creating an inclusive Singapore - a theme that Common Ground by M. Raihan Halim explores. Ade, an African 
Singaporean, tells Robert, a Chinese Singaporean, that he should clean up after himself in a hawker centre. Assuming 
that Africans cannot be Singaporeans, Robert tells Ade that “as a foreigner, don’t try to act smart and teach us how to do 
things around here”. In response, Ade tells Robert that even though he might not look Chinese, Malay or Indian, having 
grown up in Singapore makes him as Singaporean as the rest of us. Upon reflection, Robert apologises to Ade when they 
meet again later.  

As Common Ground suggests, Singaporeans need to update our image of what Singaporeans look like as globalisation 
changes our cultural makeup. It echoes Beijing Mumbai Tampines’ message that our common humanity triumphs over 
stereotyped worldviews. Teachers can use Robert to stimulate discussions about racial harmony: by drawing attention to how 
he, a Chinese man, first acts towards Ade with hostility, students can discuss how racial majorities are morally obliged to 
ensure that every space is safe and welcoming for minority citizens.



Conclusion

Singapore Flying ends by fading out from Vijay’s face - after a humbling encounter with the humanity of those he once hated, 
his eyes flicker with gratitude. He testifies to the possibility of education via experience as a way of renewing one’s worldview. 
These meaningful short films are only three out of many that are readily available online. Hopefully, screen culture will find its 
place in our classrooms as a timely lens into the media and moral concerns of a shrinking world.  

Acknowledgements

The author thanks the Gov.sg team from the Ministry of Communications and Information for their permission to include 
screenshots of these films in this article. All three short films are available for free viewing on Viddsee.com. 

Some Suggestions for Teaching Singapore Short Films in the Literature and Language 
Classroom 

Here are some suggested approaches to the short films discussed above, as well as possible links to other 
texts. Teachers might consider using the following framework to structure their discussions:

Visual Literacy How does the film use filmmaking techniques such as close-ups, focus, camera 
movements, character positions, colours and textures to frame our impressions of 
characters and plot events?

Personal Experience Have you ever experienced similar situations in your own lives? Can you identify 
any important takeaways that you can put into practice in everyday life?  

Interacting with the Text Put yourself into the shoes of some of the film’s characters. If you were them, how 
might you react to some of these events? 
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Source: Singapore Flying



Beijing Mumbai Tampines 

Possible Discussion Questions: 
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1. Visual Literacy: The film closes on a shot of a Singapore flag. How does this image draw the film to an effective ending? How 
does it relate to the new insights that these characters have made?

2. Personal Experience: Have you ever been in situations where you felt like blaming others was easier than examining
yourselves? How did that turn out? 

3. Interacting with the Text: Put yourself in the shoes of Abishek and Li. How would you feel if you were placed in this situation? 
How would you have liked to be treated? 

Links to Other Texts: 

1. “The Lottery” - Shirley Jackson, a short story about the irrationality of scapegoating: 

Old Man Warner was saying, “Come on, come on, everyone.” Steve Adams was in the front of the crowd of villagers, with 
Mrs. Graves beside him. “It isn’t fair, it isn’t right,” Mrs. Hutchinson screamed, and then they were upon her. 

2. “Train Ride to Singapore” by Gilbert Koh, on the urgency of creating a hospitable Singapore for all: 

Now we understand that 
the colour of skin 
opens doors for some 
in this country, 
forever closes them 
for others.

Source: Beijing Mumbai Tampines



1. Visual Literacy: During the confrontation scene, the camera tilts downwards on Ade. Later, when Ade and Robert meet in the 
supermarket, the camera becomes level instead. How do these different camera angles relate to the shifting dynamic between 
these two Singaporeans? 

2. Personal Experience: Think about your everyday interactions with strangers. How much of your behaviour is guided by
preconceived notions based on how they look and sound?

3. Interacting with the Text: Imagine you are Albert, and you come across Ade in the supermarket. How might you have crafted 
your own apology? 

Links to Other Texts: 

“F.A.Q.” by Luke Somasundram, a SingPoWriMo poem about how minority Singaporeans often have to cope with 
unfair questions about their culture.  

Are you Singaporean? 
You don’t talk like a Singaporean, are you 
sure? Were your parents from India? 
Have you been back to India? 

'Others’ is Not a Race by Melissa De Silva, a book about growing up Eurasian in Singapore. As the BooksActually Shop puts it, 
it explores “the confluence of being Singaporean and being Eurasian, and to interrogate the liminal space between two 
cultures, Asian and European, occupied by this community”. 
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Source: Common Ground

Common Ground  

Possible Discussion Questions:

https://www.facebook.com/groups/singpowrimo/permalink/976868739095044/
https://www.facebook.com/groups/singpowrimo/permalink/976868739095044/


1. “Chinese Workers on the Evening Train” by Theophilus Kwek, a poem about tensions between Singaporeans and migrant 
workers: 

there is disquiet at this intrusion.  
leave us alone, our lips say. we are pressed and drained by the office;  
you are from a different world. 

2. “9th August 1965” by Robert Yeo, a poem about forming friendships across borders: 

Suddenly we solemnise 
Separate official shores. 
But to the sea 
Mangrove or coconut 
Changi or Mersing 
Is not land land? 

1. Visual Literacy: Much of this film unfolds within a Singapore Flyer cabin. How does space function as a dramatic device? 
How does the framing of these shots intensify the tension in this film?

2. Personal Experience: In recent times, we have seen a surge of xenophobic discourse. Have you ever heard or participated 
in such conversations? How did you feel or react? 

3. Interacting with the Text: Imagine you are Vijay. It is the end of the film; Akshay and Reena just saved your life. How might 
you strike up a conversation with them later?

Links to Other Texts: 

Singapore Flying

Possible Discussion Questions: 
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Source: Singapore Flying



In the past few months, teachers rushed to implement Full Home-Based Learning (HBL) due to the onset of the Coronavirus pandemic. Despite 
the short notice, Literature teachers came up with several creative ideas to manage and design lessons to engage students and help them 
learn. We asked teachers how they conducted online learning during HBL. enl*ght brings you some great ideas for your future HBL lessons! 

Compiled by Associate Professors Loh Chin Ee & Suzanne Choo 

Bring a Character to Life!: Online Book Sharing through Flipgrid

By Ms Sharilyn Wong, Dunman High School

During HBL, I got my students to do a book sharing about a Fantasy-themed novel that they had read, but I knew I didn’t want 
it to be a written piece of work. I wanted this activity to be an avenue for them to unleash their creativity and have fun while 
sharing about the novel through the eyes of one of the major characters.  

In the activity “Bring a Character to Life!” that I designed, my students were tasked to pick one major character, share a key 
event that they went through in the course of the story, what they felt and why they felt that way. They were encouraged to play 
dress up and be as creative as possible with costumes, props, background music and backdrops – whatever they could find 
lying around at home. They then had to film themselves in no more than 2 minutes and upload their finished product on 
Flipgrid, an easy-to-use tool that aims to empower student voices through short student-created videos.  

I was amazed at the ideas that my students came up with for this project and many of them thoroughly enjoyed the process 
as it was a break from the monotony of recorded lectures and written tasks. Students were also very engaged viewing their 
friends’ virtual book sharing as opposed to a formal presentation in class.

Photos courtesy of Sharilyn Wong

 |34 e n l * g h t

Ideas for  Home-Based Li terature 
Lessons from Teachers



Using Google Slides for Paragraph Writing and Analysis

By Ms Siti Fatimah Binte Muhammad Tahir, Bedok South Secondary School

I like to use Google Slides when we’re doing paragraph writing and analysis. It allows students to construct their paragraphs 
collaboratively. As a collaborative tool, it allows students to refer to each other’s work and to give their comments using the 
comment tool, which allows them to then improve on their individual paragraphs. I find it helpful for students to be mindful of 
the length of their paragraphs too, and reminds them that they should be economical and precise in their writing. The different 
text functions (like the highlighting, italicizing buttons, etc) also allow students to highlight their work and be clear in 
identifying aspects of the paragraph. To me, this is a good visual checklist for the students to be aware of the structure of 
their writing as well. 
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Screenshot courtesy of  Siti Fatimah Binte Muhammad



Creating Vlogs for Role-Playing and Understanding Characterisation

By Ms Rachel Louis, Anglo-Chinese School (Barker Road)

Our Secondary 2s were studying the play ‘Absence’ from Something Old, Something New, Something Borrowed, and we had just 
covered the flashback scene, where Mother expresses her displeasure at Son’s choice of university and course. After 
watching a video of me annotating the scene, the students were asked to put themselves in the shoes of Son. They needed to 
consider what he might have felt in that moment towards Mother, in particular.  

Then, they were instructed to use Flipgrid to film a short vlog. They had to roleplay as Son, and express his thoughts and 
feelings, and why he still wanted to pursue the arts despite Mother’s disapproval. After that, they had to title the video and 
upload it onto Flipgrid, where they could also view their classmates’ vlogs and even ‘like’ them. I also recorded an example vlog 
for them, and I even did my best to dress and sound like a teenage boy, much to their amusement.  

I found this task to be particularly effective for a number of reasons. Firstly, it allowed students to be creative and express 
themselves, while encouraging them to further consider the thoughts and feelings of a character. It also was an accessible 
task, as it utilised a medium/format (vlog) that they were largely familiar with, enabled them to express their understanding of 
the character through their own language (using slang, YouTube terminology etc), and the scenario of disagreeing with a parent 
was also something they could relate to. The acting and roleplaying done in this task felt far more natural and comfortable 
for the students, as opposed to the more traditional dramatic reading I usually carried out in the classroom. Finally, it was an 
enjoyable task. The students expressed that they really enjoyed themselves, and I certainly enjoyed it too.

Screenshot courtesy of Rachel Louis
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Practical Tips for Conducting Online Lessons

By Ms Joyce Tan Shu Min, CHIJ St. Theresa’s Convent

Some applications I tried during HBL were Google Meet Extensions, Zoom and Loom.  

For Google Meet Extensions, download extensions to make online lessons easier. For example, the extension ‘Google Meet 
Attendance’ takes the attendance of participants automatically and collates them into a spreadsheet: a very useful tool to have 
instead of having to scroll through 39 names, trying to figure out that 1 missing student. I was able to track latecomers and/or 
students who leave midway through your lesson via the spreadsheet as well.  

When using Zoom, have a 5-10 minute buffer for students to log in and settle down – just like how you would in a normal 
classroom. Set a small task, such as completing a pre-class check-in survey on Mentimeter, so that students who log in earlier 
don’t run off whilst waiting for their classmates. I find it useful to share screen and show our tasks for the day, and the 
materials needed so students can grab everything they need before the start of lesson. Pre-recording lessons are useful where 
there isn’t a need for student participation.  

Loom allows students to view both the slides as well as the teacher’s face, which makes it resemble learning in a classroom 
as opposed to just hearing the teacher’s voice.  

A problem with pre-recorded lessons is that it is difficult to track if students truly listen to the full lesson. To get around this 
problem, I will tell students to listen for a code word mid-way through the lesson, which they will need to type in at the end of the 
assignment for that day. It becomes a little like a game, where I can play around with getting them to spot the random object I 
held up mid-way, or the number of times a certain symbol appears in the lesson. 

Source: Open Source
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Engaging Students in Online Inter-Class Debates 

By Mr Brennan Kwa and Ms Ayla Tan Shi Jing, Edgefield Secondary School

Waking up to the new reality of Covid-19 and full home-based learning (FHBL) was truly a new normal. But it was significantly 
ameliorated by Edgefield Secondary School’s Technology Enhanced Learning Programme which has in place individual 
learning accounts for students, making collaborative learning and online face-to-face meetings a rather seamless experience. 
Setting up of Google Meets with our students and disseminating lesson materials through Google Classroom were some of the 
functions that we started immediately once HBL was launched. 

Instead of having the annual Year 4 in-class text debates on their O-level texts in face-to-face sessions, Ayla and I conducted 
the debates online using Google Meet, and even managed inter-class debates. 

To get the students ready for the debates, we prepared over a 2-week period. First we prepared the debate groupings, motions 
and script templates via online collaborative platforms such as Google Spreadsheets and Google Docs before disseminating 
it to our students via Google Classroom. Then we carried out each debate via Google Meet. The other groups not participating 
directly in the debate were expected to provide their feedback about the points raised as well as score each team’s debate 
efforts on a rubric we had previously created. 

Upon reflection, utilising the online platforms promoted high student engagement, and effective learning. Students were also 
self-directed in their learning as they were wholly responsible for generating their team’s debate arguments, points and scripts. 
All in all, the debates were rather successful and it is definitely a programme we will be adding to our Literature curriculum and 
revisiting for our students in the future.

Brennan and Ayla have kindly shared their resources, including their prep slides and templates here.

Source: Open SourceDebate Motion courtesy of Brennan Kwa and Ayla Tan
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https://drive.google.com/drive/folders/1NcZ2WPvJ1LeE7ALBHAT_WLxyyS4cwiep


Conducting Inter-School Secondary 4 Poetry Debates 

By Mr Edward Cheong, Seng Kang Secondary School (SKSS) and Mr Jenson Chen, Springfield Secondary School (SFSS)

When we learnt that National Schools Literature Festival (NSLF) 2020 was cancelled, we and our students were disappointed. 
Nonetheless, we strove to carry on the torch by conducting our own inter-school poetry debate during the Circuit Breaker 
period. To make things easier for ourselves, we decided to adapt the NSLF debate format and use an Unseen Poetry debate 
motion from NSLF 2019.  

Although we could not find any common lesson slots in our school-assigned HBL timetables, we managed to conduct the 
debate over two weeks in April. Using Zoom at SFSS and Google Classroom at SKSS, our students prepared, recorded and 
shared their videos with one another as they debated asynchronously. We subsequently conducted a Zoom session for students 
from both schools, to provide ‘live’ annotations via OneNote, address students’ questions, and provide feedback on the debate. 

One takeaway was that we were able to conduct this debate at a slower pace and delve deeper in the post-debate to provide 
a more meaningful learning experience for all involved. There was more time for teachers and students from both schools to 
interact with one another. Although we missed the excitement and anxiety of having a ‘live’ debate, the ability to rehearse and 
record speeches helped our students to express themselves more effectively. Moreover, as we were not limited by the number 
of online participants, our entire classes could watch the debate and support their friends. It was also rewarding for students to 
get insights from two teachers on the poems, as we offered different reading approaches in our virtual classroom, in contrast 
to a traditional classroom where one teacher provides a singular voice of authority. 

Looking forward, we can perhaps have a ‘live’ online debate to recreate the thrill of ‘live’ debating. We definitely hope to involve 
more schools to spread the joy of exploring Literature online, and we welcome suggestions to teach/explore literature in other 
creative ways! 

For more details about the debate timings and structures, please refer to our full article here.

Screenshot courtesy of Edward Cheong and Jenson Chen
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https://sites.google.com/moe.edu.sg/papa-chens/about-me/reflections


Use a PEAR of EYEs to enhance the study of Master Harold and the Boys through 
the PEAR framework  

By Ms Gemma Pereira and Ms Shahana Sultanah, Cedar Girls’ Secondary School

At Cedar Girls’ Secondary School, our students are privileged to have access to the use of all the g-suite tools, such as the 
online forum on g-classroom and the g-drive, which has already been in use as a platform for collaborative learning. We were 
deliberate in the design of our lessons, being keen to calibrate meaningful tasks that would harness technology for critical 
thinking, instead of simply re-creating the physical classroom experience online. In order to do this, we adopted the PEAR 
framework in the design of our online lessons. 

The Cedar Lit Team (L-R): Ms Sophia Sim, Ms Judith Lam, Ms Gemma Pereira, Ms Zahra, Ms Shahana Sultanah, Mrs Kamini Lam

The PEAR framework: 

Personalise learning 

Engage the senses 

Apply current affairs 

Research the context 

Online Lesson 1: Adopt the use of g-slides to research the context 
effectively and apply current affairs to assist understanding 

One of the challenges of introducing ‘Master Harold’ to our Year 2 students was 
their lack of familiarity with racism in global contexts, which they saw as taking 
place on a personal rather than systemic level.   

By using g-slides as a collaborative online tool, our students were tasked to 
Research the socio-political context of the Apartheid. Their findings were 
presented in g-slides in a shared g-classroom folder which could be accessed 
by their classmates in their subject-specific g-classroom site for Literature. 

This pre-lesson research task provided for a rich classroom discussion, where students were encouraged to look at the big 
picture and to see racism in South Africa as a product of colonialism and political institutions that sought to protect white 
privilege. As every student had access to every group’s research, content in the g-classroom folders, our students were better 
able to see links between the socio-political conditions and apply current affairs to their personal understanding. 

Online Lesson 2: Adopt the use of g-classroom’s online forum to share personal responses as 
comments  

Another challenge we encountered was getting our students to see how prevalent racism still is. Drawing upon their knowledge 
of #blacklivesmatter, they were instructed to research different case studies of racial abuse in the USA from the 1950s to 
2020. Pictures and personal stories from Rosa Parks to George Floyd were collected collaboratively on g-slides, 
allowing students to engage the senses. To personalise learning, they were encouraged to write a personal response to 
these case studies as comments on their g-classroom online forum and to share an experience of discrimination in 
Singapore.  This created emotional investment and promoted an awareness of how racism is an ongoing issue experienced 
even by minorities in Singapore. 
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NEW BOOKS FOR
LITERATURE TEACHING
The World, the Text and the Classroom: Teaching Literature in Singapore 
Secondary Schools. Eds. Dennis Yeo, Ann Ang & Suzanne Choo. Pearson, 
2020.  (Available from tinyurl.com/worldtextclassroom)

Written by education practitioners, researchers and specialists, The World, The Text 
and The Classroom: Teaching Literature in Singapore Secondary Schools gives voice 
to the Literature teacher and spotlights innovative strategies, bringing together text, 
world and student. Blending both educational theory and pedagogical practice, this 
collection of 19 papers seek to address three questions: “What innovative pedagogies 
can be used to develop student voice and engagement with the world beyond the 
Literature classroom?”, “How can we make Literature accessible and relevant to the 
students of the digital age?” and “How can we expand our students’ understanding 
of the world and the human condition through the literary texts that we teach?”. 
Recent innovations in pedagogical approaches, including the new directions of the 
2019 Literature in English Syllabus make it necessary to take stock of the possibilities 
of the Literature classroom. This, coupled with evolving global mind-sets and 
attitudes, set the context within which teachers now go about the complex task 
of teaching Literature in the Singapore classroom. 

Poetry Moves: An Anthology of Poetry. Eds. Esther Vincent, Ann Ang, Angelia Poon & Loh Chin Ee. 
Ethos, 2020. 

This anthology collects over 100 poems from Singapore, Asia and around the world. It seeks to cultivate a love 
of poetry and an exploration of real-world issues through verse among teenage readers. Poems by Singapore 
poets such as Arthur Yap, Lee Tzu Pheng, Aaron Maniam and Pooja Nansi are featured alongside those by 
internationally well-known poets like Seamus Heaney, Grace Nichols, Carol Ann Duffy and Ocean Vuong.  
As editors, we wanted poems that would be relatable to adolescent readers while also challenging them to 
think critically and explore new ideas in poetry. The collection is curated in such a way as to allow readers 
to draw connections between poems dealing with related themes (e.g. love, travel, human relations, urban 
living, technology and environmental issues) while also promoting independent exploration and 
original connections. We hope it will serve secondary school Literature teachers well as a relevant 
and valuable resource in the teaching of poetry.   

Selected Anthologies and Collections from Singapore. Eds. Anitha Devi Pillai, Sandie 
Looi and Wong Shu Min. (Available online. http://hdl.handle.net/10497/22208)

In this inaugural #Singlit National Day catalog, a Writers@NIE initiative from the English 
Language and Literature (ELL) academic group and the NIE Library, we have carefully curated a 
list of edited anthologies and books that are a collection of work from a single writer that we 
have in our NIE library. Anthologies include work from several writers and often offer readers 
a rich experience of reading multiple perspectives especially if they are in a themed anthology. 
On the other hand, a collection of work from a single author serves to showcase the writer’s 
repertoire of writing styles. Both are truly enriching experiences in different ways. Also 
included in this catalog are brief comments by writers and publishers about what makes a 
good anthology. This catalog is a useful resource for Literature teachers as it provides at a 
glance a range of Singapore literature texts available to them for teaching.

https://repository.nie.edu.sg//handle/10497/22208
https://tinyurl.com/worldtextclassroom?fbclid=IwAR1Mn3ygfe3-xB5dJiKDxNq6AlY0jOxe6IxErUitXfPnHugnbc5-mvE7_bc
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Angela Chew was the recipient of the 
Education Research Association of 
Singapore Gold Medal 2018 for her 
performance in the Master of Education 
by coursework at the National Institute of 
Education. Angela teaches IB Language 
and Literature and Theory of Knowledge at 
the Anglo-Chinese School (Independent). 
When not marking essays, she can be found 
walking the city with her toddler on her back.

Angela Chew Angelia Poon

Angelia Poon is an Associate Professor 
of Literature at NIE. She is the co-
editor of Little Things (Ethos, 2013), 
Teaching Literature in Singapore 
Secondary Schools (Ethos, 2013), 
Singapore Literature and Culture: 
Current Directions in Local and Global 
Contexts (Routledge, 2017) and 
Poetry Moves (Ethos, 2020). 

Annette Poh

Annette Poh is currently a Year 2 TSP BA 
(Ed) student majoring in English Literature 
and English Language at NIE. She finds joy 
in reading and hopes to inspire others to 
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Benson Pang

Benson Pang is currently a PGDE student 
at NIE. He graduated with an MA in 
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Literature from Yale-NUS College. 
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He is passionate about including visual 
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(TSP). She is currently majoring in English 
Language and English Literature. She has 
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contests such as Words Go Round of the 
Singapore Writers Festival by the National 
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behind The Tiger Moth Review. She is also 
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Gwendolyn Koh Jianing is currently a BA(Ed) 
student at NIE. She graduated from Nanyang 
Academy of Fine Arts (NAFA) with a Fine Arts 
Diploma and an Art Teaching Diploma from NIE. 
She has participated in art festivals and public 
exhibitions alongside local artists and Art 
educators. As a bibliophile, the intermingling 
of Literature and Arts influences both her 
reading habits and art style, which influenced 
her choice to become a Visual Arts and English 
Literature educator.

Gwendolyn Koh Jamie Foo

Jamie Foo is currently a PGDE student at 
NIE. She graduated with a MA in English 
(Distinction) from the University of 
Pennsylvania, with a research focus on new 
media, race and immigration. She is a 
critical editor at poetry.sg and her poetry 
has been included in the Singapore-
Cambridge GCE A Level examinations. 

Jerome Lim

Jerome Lim is currently a PGDE student at 
NIE. He graduated with an MPhil in Modern & 
Contemporary Literature at the University of 
Cambridge. His writing has been published 
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others. He is the managing editor of 
poetry.sg, and his poetic sequence 
Archipelago was awarded the Ursula 
Wadey Memorial Prize in 2018.

Kelly Sng

Kelly Sng is currently a Year 2 TSP BA (Ed) 
student majoring in English Literature and the 
English Language at NIE. She is happy to lose 
herself in novels and comic books because she 
finds reading genuinely provocative. Thrilled by 
the sophistication of thought introduced in her 
Literature classes in junior college, she hopes to 
emulate her teachers in inspiring young minds 
to think deeply and critically while appreciating 
the aesthetic beauty of the written word. 

Loh Chin Ee

Loh Chin Ee was formerly a secondary school 
teacher and is currently Associate Professor 
and Deputy Head (Research) at NIE. She 
is the co-editor of Little Things (Ethos, 
2013), Teaching Literature in Singapore 
Secondary Schools (Pearson, 2013), 
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Moves (Ethos, 2020). She founded enl*ght in 
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students and friends.

Megan Tan

Megan Tan is a Year 3 BA(Ed) student majoring 
in English Language and English Literature at 
NIE and an MOE Teaching Award holder. 
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2014 Critics Choice Book Award by the 
American Educational Studies 
Association. Her research on Literature 
education has been published in key 
journals in the field including Harvard 
Educational Review, Research in the 
Teaching of English, and British Journal 
of Educational Studies. In 2016, she was 
awarded the NIE Excellence in Teaching 
Commendation award.

Shermaine Kho Suzanne Choo
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is majoring in English Literature and English 
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pavement and drinking milo. She is also an 
avid learner of languages.



Volume Seven of enl*ght focuses on home-grown Singapore literature, art and film. 
We invite you to read this volume and adapt the ideas to your classroom.

Materials in this publication are for educational use only.




