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EXECUTIVE SUMMARY (NO MORE THAN 5 PAGES) 
 

INTRODUCTION/BACKGROUND 
The transition from being students to first-year teachers can be a satisfying journey, and yet 
has the potential to be a significantly challenging life transition for many beginning teachers, 
and it is not different for any physical education (PE) teachers.  This is especially so when 
these novice teachers are expected to fulfill similar roles and responsibilities as their more 
experienced counterparts in the schools. There is without a doubt that teacher education 
programmes provide the opportunities for these novices to develop their expected skills, 
knowledge, and attitudes to become qualified teachers.  Therefore, it is reasonable for these 
individuals to learn a lot during their teacher education experiences, and to be effective at 
some beginning level.  However, it is not reasonable to expect them to completely master 
these skills independently from experience alone, without any sustained and purposeful 
continuing professional development (CPD) and school-based support during the beginning 
years of their profession.  
For many education systems and government, the difficulties faced by beginning teachers is 
of grave concern, and points to the need of specialised forms of assistance or support 
mechanisms, using a variety of CPD strategies, structured induction and mentoring 
programmes. Scholars have also argued that besides helping beginning teachers, well-
designed and high-quality CPD and school-based mentoring are critical to improving the 
quality of teachers, schools, and to some extent, student achievement. 
For the Ministry of Education (MOE), teacher continual learning and professional 
development, coupled with building a strong core of mentors for the younger generation of 
teachers, have always been a key thrust in the MOE’s strategic direction to developing a high-
quality teacher workforce (Heng, 2012). To support this vision, the Academy of Singapore 
Teachers (AST), and other specialist academies, like Physical Education Sports Teacher 
Academy (PESTA), have been established to spearhead professional learning and 
development for the subject-specific fraternity. 

 

STATEMENT OF PROBLEMS 
Presently, the AST through its Instructional Mentoring Programme (IMP) seeks to develop 
system-wide school-based Instructional Mentors (IMs). Structurally, the IMP initiative seeks to 
develop mentors across the different subject disciplines. For PESTA, it is envisioned that with 
the smaller population of PE experienced practitioners, a structured mentoring framework, 
adapted from IMP, and developed specifically for the PE fraternity is timely and essential.  
Generally, senior PE teachers and heads of department would have completed some 
formalised training in mentoring through the milestone leadership programmes and courses 
at the NIE.  However, a mentoring framework that PESTA can implement, as part of CPD for 
the PE fraternity, will be able to reach out to more experienced PE professionals, through their 
networked-structures, and also hasten the pace of mentors and mentor-coaches development 
to meet school needs.  Furthermore, PESTA also developed the Physical Education Lesson 
Observation Tool (PELOT) that articulates a professional language of instructional practices 
specific to PE.  A set of exemplary video vignettes to exemplify these pedagogical practices 
will also be very practical and useful for both BPETs and experienced teachers.  These 
professional development objectives will enhance support for AST’s IMP programme, and will 
further address some of the pragmatic issues specific to PE. 
First, the mentors are physical education subject-specific rather than generic mentors (as 
identified within the IMP framework).  These subject-specific mentors are therefore able to not 
only help the BPETs and also preservice teachers during their practicum learn and implement 
the revised 2014 PE Syllabus, but also serve as an excellent sounding board for the career 
transition of these new teachers into the ethos of the teaching profession and the creation of 
a distinctive professional physical education identity. 
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Second, the use of PELOT (complemented with the pedagogical practice exemplary video 
vignettes) as both a development tool to help the BPETs and mentors develop their teaching 
competencies and as an observation protocol and instrument is useful for affirming the quality 
of the mentoring framework and its implementation. 
 

PURPOSE OF STUDY 
The purpose of this study is twofold: 

(a) To further develop the teaching competencies of beginning physical education 
teachers (BPETs) through continuing professional development and school-based 
mentoring, with the concomitant use of the Physical Education Lesson Observation 
Tool (PELOT), and 

(b) To enhance the mentoring capabilities of experienced physical education teachers 
providing the school-based mentoring and support for BPETs. 

 

PARTICIPANTS 
A purposefully selected sample of seven BPETs (as mentees) paired with experienced 
teachers (as mentors) from the same school sites (three Primary and four Secondary school 
levels) assisted in the development and evaluation of the mentoring framework.  In addition, 
another seven ‘model’ teachers (n= three Primary and four Secondary) assisted with the 
production of the exemplary videos. All the school leaders supported PESTA’s 
recommendations and teachers’ involvement in this project. 
 

METHODOLOGY / DESIGN 
In November 2015, all the teachers participated in a 3-day instructional and mentoring practice 
workshop conducted at PESTA where they had the opportunity to revisit the revised 2014 PE 
Teaching and Learning syllabus, familiarise themselves with and develop their teaching 
competencies using PELOT, and to learn mentoring skills.  Prior to the workshop, BPETs’ 
teaching of PE lessons, mentors’ mentoring sessions, and interviews were video-recorded 
and used as baseline data for goal setting during the workshop. Throughout 2016, an iterative 
development and evaluation phase was implemented where the seven dyads were visited at 
least six occasions, where the BPETs’ instructional practices and mentors’ mentoring sessions 
were video-recorded for analysis and self-reflection, coupled with feedback provided by the 
project members. In addition, three, inter-semester continuing professional development 
workshops were conducted in 2016 to allow opportunities for the teachers to provide feedback 
to enhance the mentoring framework, ask questions, clarify issues, establish new goals, and 
receive further training, where necessary. 
 

FINDINGS / RESULTS 
The advantages of using video-based evidence and pedagogical practices exemplars are 

summarised in the two key findings. First, both the BPETs and their mentors acknowledged 
that the digital lesson recordings were powerful means of facilitating critical reflections, 
further evaluation, and collaborative dialogue between them based on observable 
evidence rather than on personal experiences and opinions. 

Second, the use of the PELOT document with the accompanying pedagogical practices 
video exemplars provided the BPETs and their mentors with clear representations and 
made explicit what the characteristics for each practice meant.  This allowed them to level 
up their existing craft knowledge and understanding of the theoretical underpinnings of 
their practices. 
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The results helped us better understand the impact of video technology on the 
professional development of teachers. The BPETs were able to further develop their 
teaching competencies, with the assistance of their mentors.  Experienced teachers’ 
mentoring practices were also enhanced as the dyads involved in more productive and 
critical collaborative discussions, as they can analyse the evidence from the digital lesson 
recordings (and mentoring) and relied on PELOT’s common language and pedagogical 
practices’ characteristics to frame their communications. 

 

CONTRIBUTIONS 
Impact on PESTA’s and schools’ professional development practice 

Quality assurance evidence demonstrates that video technology as an evidence-based 
tool for the professional development of BPETs’ teaching competencies and experienced 
teachers’ mentoring practices can lead to genuine shift and significant changes in 
practices. PESTA and school should be leveraging video for learning by providing 
opportunities for teachers to engage in evidence-based, intentional, structured self-
analysis, both personally and with peer collaboration and support. 
Impact on NIE teaching programme and courses 
A fundamental objective of preservice teachers’ professional learning is development of their 
ability to analyse and evaluate their own pedagogical practice. The results from this study 
have important implications for the following PE courses: 

 QED 50/52B (Pedagogical Practices) 

 QPC 50/52B (Instructional Methods in Physical Education) 
Preservice teachers were given the opportunities to watch the pedagogical practice video 
exemplars that show specific teaching areas and actions being practiced, thus illuminating the 
required instructional shifts in both courses.  During the microteaching sessions, teachers tried 
these actions in their lessons, and recorded themselves.  The recordings allowed them to 
reflect meaningfully, by themselves or with their peers, on the effectiveness of their practice.  
The course faculty also provided feedback to the preservice teachers for necessary changes 
during subsequent microteaching practice. Therefore, the evidence from this project can be 
reasonably said to bridge the theory-practice link and create a self-forming cycle between 
research and teaching. 
 

CONCLUSION 
There is a great need for educators to attempt to increase the extent to which beginning and 
experienced teachers are observed, observe each other, and receive support from each other, 
during teacher education and professional development. When teachers watch videos of their 
colleagues, they will develop a broader sense for how teaching can be done. More importantly, 
when teachers record and observe their own teaching, they create an evidence-based record 
of their actual performance and increasing effectiveness. 
The recent introduction of the Singapore Teaching Practice’s (STP) pedagogical practices 
help teachers to better understand specific teaching areas and actions that they could adjust 
or amplify that would enhance the quality of their teaching performance and help achieve the 
expectations.  It is essential that teachers get a visual record that provides clear evidence of 
their teaching capabilities to help sustain and enhance their development.  A set of video 
exemplars specific to teaching PE complementing the STP’s pedagogical practices knowledge 
base serve as a robust learning platform that supports continuous professional growth when 
and where PE teachers need it most. 
If well used, teacher education institutions and schools can leverage on video technology for 
teacher learning; overcoming certain barriers and accelerating the process of facilitating peer 
collaborations and school-based learning communities, observing instruction and providing 
support and feedback to colleagues. 
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INTRODUCTION/BACKGROUND 

The transition from being students to first-year teachers can be a satisfying journey, 

and yet has the potential to be a significantly challenging life transition for many beginning 

teachers, and it is not different for any physical education (PE) teachers (Ingersoll & Smith, 

2004; Richards & Templin, 2011).  This is especially so when these novice teachers are 

expected to fulfill similar roles and responsibilities as their more experienced counterparts in 

the schools (Locke, 1984; Smyth, 1995). There is without a doubt that teacher education 

programmes provide the opportunities for these novices to develop their expected skills, 

knowledge, and attitudes to become qualified teachers.  Therefore, it is reasonable for these 

individuals to learn a lot during their teacher education experiences, and to be effective at 

some beginning level (Rink, 2012).  However, it is not reasonable to expect them to completely 

master these skills independently from experience alone, without any sustained and 

purposeful continuing professional development (CPD) and school-based support during the 

beginning years of their profession (Berry, 2004; Darling-Hammond, 2010; Johnson, Berg, & 

Donaldson, 2005; Le Maistre & Pare, 2010).  

For many education systems and government, the difficulties faced by beginning 

teachers is of grave concern, and points to the need of specialised forms of assistance or 

support mechanisms, using a variety of CPD strategies, structured induction and mentoring 

programmes (Howe, 2006; Le Maistre & Pare, 2010).  Numerous scholars (Bullough 2005; 
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Darling-Hammond, 2010; Darling-Hammond, et al., 2009; Darling-Hammond and Rothman 

2011; Desimone, 2009; Evertson and Smithey 2000; Lindgren 2005; Malderez et al. 2007; 

McIntyre and Hagger 1996) have also argued that besides helping beginning teachers, well-

designed and high-quality CPD and school-based mentoring are critical to improving the 

quality of teachers, schools, and to some extent, student achievement. 

For the Ministry of Education (MOE), teacher continual learning and professional 

development, coupled with building a strong core of mentors for the younger generation of 

teachers, have always been a key thrust in the MOE’s strategic direction to developing a 

high-quality teacher workforce (Heng, 2012). To support this vision, the Academy of 

Singapore Teachers (AST), and other specialist academies, like Physical Education Sports 

Teacher Academy (PESTA), have been established to spearhead professional learning and 

development for the subject-specific fraternity. 

JUSTIFICATION FOR THE STUDY 

Presently, the AST through its Instructional Mentoring Programme (IMP) seeks to 

develop system-wide school-based Instructional Mentors (IMs). Structurally, the IMP initiative 

seeks to develop mentors across the different subject disciplines. For PESTA, it is envisioned 

that with the smaller population of PE experienced practitioners, a structured mentoring 

framework, adapted from IMP, and developed specifically for the PE fraternity is timely and 

essential.  Generally, senior PE teachers and heads of department would have completed 

some formalised training in mentoring through the milestone leadership programmes and 

courses at the NIE.  However, a mentoring framework that PESTA can implement, as part of 

CPD for the PE fraternity, will be able to reach out to more experienced PE professionals, 

through their networked-structures, and also hasten the pace of mentors and mentor-coaches 

development to meet school needs.  Furthermore, PESTA also developed the Physical 

Education Lesson Observation Tool (PELOT) that articulates a professional language of 

instructional practices specific to PE.  A set of exemplary video vignettes to exemplify these 
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pedagogical practices will also be very practical and useful for both BPETs and experienced 

teachers.  These professional development objectives enhance support for AST’s IMP 

programme, and will further address some of the pragmatic issues specific to PE: 

 The mentors are physical education subject-specific rather than generic mentors (as 

identified within the IMP framework).  These subject-specific mentors are therefore 

able to not only help the BPETs and also preservice teachers during their practicum 

learn and implement the revised 2014 PE Syllabus, but also serve as an excellent 

sounding board for the career transition of these new teachers into the ethos of the 

teaching profession and the creation of a distinctive professional physical education 

identity. 

 The use of PELOT (complemented with the pedagogical practice exemplary video 

vignettes) as both a development tool to help the BPETs and mentors develop their 

teaching competencies and as an observation protocol and instrument is useful for 

affirming the quality of the mentoring framework and its implementation.   

The use of direct lesson observations and video recordings for both the analyses of 

teachers’ instructional and mentoring practices, and evaluation of the mentoring framework, 

can provide viable evidence of the effects of the mentoring experience on improving 

teaching performance.  Therefore, this development project seeks to fulfil the following two 

deliverables: 

 Sustained professional development, anchored in situ and directly related to the work 

of teachers, provide the most benefits for teacher development when guided by 

experienced or expert teachers.  Therefore, the development and evaluation of the 

mentoring framework to enhance mentors to help their BPETs must be conducted in 

schools through (direct and recorded) lesson observations, with intensive, interactive 

feedback, and regular training that focuses on specific curriculum content (aka revised 

2014 PE syllabus) and on appropriate pedagogy. 
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 Teaching is a practical endeavor.  Teachers in school regularly requested for model 

lessons to help them learn to teach better. Therefore, it will be useful for BPETs to see 

to better understand the appropriate pedagogy that articulates a professional language 

of ‘good’ instructional practices. Unfortunately, very few appropriate exemplary video 

recordings of pedagogical practices exist.  Experienced teachers can model the 

pedagogy but BPETs might not be able to observe the whole range of behaviours, or 

even be able to know what to look for and identify them without sufficient knowledge 

and experience.  Therefore, the pedagogical practice video vignettes to be developed 

(and used with the PELOT document) during CPD will be very useful to meet teachers’ 

learning needs by providing valuable visible information regarding specific instructional 

behaviours, and allow them to observe and critique PE lessons more objectively. 

PURPOSE OF STUDY  

The purpose of this development project is twofold: 

(a) To further develop the teaching competencies of beginning physical education 

teachers through continuing professional development and school-based mentoring, 

with the concomitant use of the Physical Education Lesson Observation Tool, and 

(b) To enhance the mentoring capabilities of experienced physical education teachers 

providing the school-based mentoring and support for the beginning physical 

education teachers. 

PARTICIPANTS 

A purposefully selected sample of seven BPETs (as mentees) paired with 

experienced teachers (as mentors) from the same school sites (three Primary and four 

Secondary school levels) assisted in the development and evaluation of the mentoring 

framework.  In addition, seven ‘model’ teachers (n = three Primary and four Secondary) were 

identified to assist with the production of the exemplary videos. All the schools were 
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recommended by PESTA for participation and the teachers were supported by their school 

leaders. A further set of Approvals were obtained from the University’s Institutional Review 

Board and the Ministry of Education prior to any school visits, data collection, and video-

recording.  

METHODOLOGY/DESIGN 

This project design and methodology included the implementation over 3 phases as 

outlined: 

Phase 1: Preparation and Workshop Development 

During Phase 1, the pool of potential BPETs (from the 2015 graduating cohort) and 

school-based mentors were identified, based on a set of criteria establish in collaboration 

with PESTA. A total of seven dyads (i.e., a beginning PE teacher-experienced mentor pair) 

from three Primary and four Secondary schools sites served as sample participants.  During 

this phase, initial interviews were conducted and baseline data for the seven BPETs’ 

pedagogical practices and their mentors’ mentoring practices were video recorded.  The 

data were used for goal setting during the November workshop. During this phase, the 

working set of exemplary videos to accompany the PELOT content were also recorded for 

use during the workshop. 

A 3-day instructional and mentoring practice workshop were conducted for both the 

BPETs and their mentors.  The workshop content was customised to meet he needs of the 

BPETs and mentors related to the revised PE Teaching and Learning syllabus, PELOT, and 

mentoring skills. 

Phase 2: Iterative Development and Evaluation (IDE) Phase 

Phase 2 focused primarily on the video recording of BPETs and mentors’ practices 

and providing the teachers opportunities for self-reflection, collaborative dialogue between 

the dyads, and the use of PELOT professional language with the video-based evidence. The 

dyads were visited at least on six separate occasions during the 1-year IDE phase, where 
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BPETs’ lessons and the mentoring session were video recorded.  Project team members 

were present to observe the mentoring sessions to determine areas of mentors’ strengths 

and helped to mitigate and change weak areas in the mentoring process and outcomes. 

Opportunities were also provided at the end of every site visit for BPETs and mentors to 

seek clarification, and/or ask questions before the next lesson observation. Finally, a series 

of three, inter-semester and culminating workshops were conducted where the teachers 

were able to evaluate their learning and progress, and make the necessary changes in 

subsequent semesters.  Feedback was provided to project members to help improve and 

develop the mentoring framework and exemplary videos. For example, this included any 

additional content or skill development areas that the BPETs and mentors needed coverage, 

and those aspects that they either wanted revision or more practice, at the subsequent 

workshop.  Prior to finalising the agenda for the upcoming workshop, a proposed list was 

circulated for the BPETs and mentors for their perusal and suggestions.  

Phase 3: Post-Iterative Development and Evaluation 

This final phase involved conducting the final interviews with the BPETs and mentors 

on their learning, changes, and other experiences from their participation in the project.  

Feedback was also obtained regarding the design, development, and implementation of the 

mentoring framework and exemplary videos so that the project team can improve on them. 

Data Analysis 

All the lesson instructions, mentoring dialogues, and interviews were transcribed for 

analysis using the constant comparative method (Glaser & Strauss, 1967).  The transcripts 

were read by different project team members for coding and identifying possible trends and 

similarities across the participants. Team members met to discuss their individual coding to 

arrive at common themes from the data.  Video recording of lesson and mentoring sessions 

were used to triangulate observations with the written qualitative data. Descriptive statistics 

were calculated from the workshop surveys and reported as means to further support the 

BPETs’ and mentors’ qualitative data. 
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FINDINGS / RESULTS 

The advantages of using video-based evidence and pedagogical practices exemplars 

are summarised in the two key findings. First, both the BPETs and their mentors 

acknowledged that the digital lesson recordings were powerful means of facilitating 

critical reflections, further evaluation, and collaborative dialogue between them based on 

observable evidence rather than on personal experiences and opinions. 

Sample quotes from BPETs and their mentors reflecting the first finding include: 

 
“Looking at my baseline video, there’s a lot of components lacking in my teaching. However, 

looking at the last few videos, I could see the improvement and progress made as I’ve hit most 

of the characteristics for effective demonstration.” ~ BPET 6 

 

“For me I am a visual learner. I think most of us are visual learners. Watching and seeing how 

it’s executed is better as compared to just reading it from the PELOT itself. At least we know 

these are the expected behaviours that I should exhibit in my lessons.” ~ BPET 3 

 

“The reflection questions set me thinking on how to make my next lesson more enriching for 

the kids.” ~ BPET 2 

 

“I felt that the video recording was very useful because you know what exactly was said and 

done at that point of time. There is the evidence for discussion and where he (my mentor) can 

bring it up as an example.” ~BPET 1 

 

“With the videos, we can see and talk about what we see together. It’s easier for me to ask 

the why and what if questions.” ~ Mentor 4 

 



Project Number: AFD 04/14 TKS 
Name of PI: TAN Kwang San Steven 

 

 
Form RC3b 

 
2016 

 

14 
March 2016 - Office of Education Research (OER), NIE 

“I thought the conversations were very meaningful as both of us were able to bounce off ideas, 

debate, clarify, and learn from the other’s perspective. Some of the mentee’s problems and 

suggestions were relevant to my own teaching and I am clearer now of the PELOT 

characteristics and also self-evaluate my own teaching.” ~ Mentor 2 

Second, the use of the PELOT document with the accompanying pedagogical 

practices video exemplars provided the BPETs and their mentors with clear 

representations and made explicit of what the characteristics for each practice meant.  

This allowed them to level up their existing craft knowledge and understanding of the 

theoretical underpinnings of their practices. 

The following quotes from the BPETs and their mentors supporting the second 

finding include: 

 “The lesson observation cycle 1A helps me identify the characteristics I was able to show 

for the selected pedagogical practice. I then repeat these whilst tackling on the missing 

characteristics in 1B. It was a progressive but tedious learning curve.” ~ BPET 7 

 

“I would say that the PELOT has been helpful in terms of my own personal target setting. . . .  

It (PELOT) lists down the behaviours that teachers should exhibit and it has made my teaching 

more structured, and more specific.” ~ BPET 5 

 

“Now I know exactly what good PE lesson looks like because PELOT was used during training 

and mentoring sessions.” ~ BPET 4 

 

“I have to know the PELOT and the specific expectations. I also need to know how to assess 

if BPETs meets these expectations, and then how to help. Knowing that I am not alone helps. 

Knowing that the mentee sees me journeying with him helps.” ~ Mentor 7 
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At the final workshop in November 2016, a survey was conducted where the BPETs 

and mentors provided quantitative responses to the structures or processes of the 

SPECTRUM mentoring programme based on a Likert scale from 1 to 10; with 1 representing 

least useful to 10 for most useful.   

The top five mean scores reflecting the BPETs’ perceptions of the programme 

structures or processes that was most useful for them include: 

 Lesson video recordings (M = 9.42) 

 PELOT instructional behaviours and characteristics (M = 9.14) 

 Goal-setting (M = 8.85) 

 Personal Development Action Plan (M = 8.71) 

 Personal reflections (M = 8.57) 

 
The top five mean scores indicating the mentors’ perceptions of the usefulness of the 

different components of the mentoring programme structures and processes include: 

 Lesson video recordings (M = 9.83) 

 Exemplary video recordings of PELOT instructional behaviours (M = 9.83) 

 Goal-setting (M = 9.33) 

 Personal action plan (M = 9.33) 

 Role-playing activity (M = 9.16) 

 

The results helped us better understand the impact of video technology on the 

professional development of teachers. The BPETs were able to further develop their 

teaching competencies, with the assistance of their mentors.  Experienced teachers’ 

mentoring practices were also enhanced as the dyads were able to be involved in more 

productive and critical collaborative discussions, as they can analyse the evidence from 

the digital lesson recordings (and mentoring) and relied on PELOT’s common language 

and pedagogical practices’ characteristics to frame their communications. 



Project Number: AFD 04/14 TKS 
Name of PI: TAN Kwang San Steven 

 

 
Form RC3b 

 
2016 

 

16 
March 2016 - Office of Education Research (OER), NIE 

CONTRIBUTIONS OF STUDY 

Impact on PESTA’s and schools’ professional development practice 

Quality assurance evidence demonstrates that video technology as an evidence-based tool 

for the professional development of BPETs’ teaching competencies and experienced teachers’ 

mentoring practices can lead to genuine shift and significant changes in practices. PESTA and 

school  

Impact on NIE teaching programme and courses 

A fundamental objective of preservice teachers’ professional learning is development 

of their ability to analyse and evaluate their own pedagogical practice. The results from this 

study have important implications for the following PE courses: 

 QED 50/52B (Pedagogical Practices) 

 QPC 50/52B (Instructional Methods in Physical Education) 

Preservice teachers are given the opportunities to watch video exemplars that show 

specific teaching areas and actions being practiced illuminating the required instructional shifts 

in both courses.  During the microteaching sessions, teachers tried these actions in their 

lessons, and recorded themselves.  The recorded lessons allow them to reflect meaningfully, 

by themselves or with their peers, on the effectiveness of their practice.  The course faculty 

also provided feedback to the preservice teachers for changes during subsequent 

microteaching practice. Therefore, the evidence from this project can be reasonably assumed 

to bridge the theory-practice link and create a self-forming cycle between research and 

teaching. 

CONCLUSION 

There is a great need for educators to attempt to increase the extent to which beginning 

and experienced teachers are observed, observe each other, and receive support from each 

other, during teacher education and professional development. When teachers watch videos 

of their colleagues, they will develop a broader sense for how teaching can be done. More 
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importantly, when teachers record and observe their own teaching, they create an evidence-

based record of their actual performance and increasing effectiveness. 

The recent introduction of the Singapore Teaching Practice’s (STP) pedagogical 

practices help teachers to better understand specific teaching areas and actions that they 

could adjust or amplify that would enhance the quality of their teaching performance and help 

achieve the expectations.  It is essential that teachers get a visual record that provides clear 

evidence of their teaching capabilities to help sustain and enhance their development.  A set 

of video exemplars specific to teaching PE complementing the STP’s pedagogical practices 

knowledge base serve as a robust learning platform that supports continuous professional 

growth when and where PE teachers need it most. 

If well used, teacher education institutions and schools can leverage on video 

technology for teacher learning; overcoming certain barriers and accelerating the process of 

facilitating peer collaborations and school-based learning communities, observing instruction 

and providing support and feedback to colleagues.. 
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