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"EIIL": ISSUES 
AND IMPLICATIONS 

PHYLLIS G. L. CHEW 

The usefulness of the acronymn "EIIL" (English as an Inter- 
national and lntranational language) overthat of "ESL" (English as 
a Second Language) and "EFL" (English as a Foreign Language) 
was first highlighted by Larry E. Smith almost ten years ago in 
1976.' Since then, EllL has gained a fair amount of interest and 
recognition in language circles. It is important at this stage for 
teachers to become aware of the pedagogical implications of EllL 
in Singapore as well as to assess the usefulness and validity of 
such related terms as EFL and ESL. 

Traditionally, Singapore has been termed in language circles 
as an "ESL" country. This acronymn normally refers to a situation 
where English becomes a language of instruction in schools or a 
lingua franca between speakers of widely diverse languages. 
Some "ESL" countries are the Philippines, Nigeria and India. 

On the other hand, "EFL" would commonly refer to a situa- 
tion where English is taught as a school subject or on an adult level 
solely for the purpose of giving the student a foreign language 
competence which he may use, for example, to read technical 
manuals, listen to the radio and to communicate, possibly with 
transient Englishmen or Americans. Some "EFL" countries are 
Japan, Thailand and Germany. 

There are many reasons why it is no longer accurate or 
appropriate to label Singapore as an "ESL" country. First, there is 
an increasing number of Singaporeans who use English morethan 
any other language - including their mother tongue. For them, 
English is their "first" language in terms of proficiency. To term 
these people as "second" language speakers would not reflect the 
situation accurately. Second, it is common to find a Singaporean 
speaking, from age 1 - 6, Hokien (from his father), and Teochew 
(from his mother), and who was sent at aged 7 to a Chinese- 
medium school which conducted its lessons in Mandarin and 
which gave so-called "second language" lessons in English. Third, 
it is incongruous to describe language classes in Singapore 
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schools as "ESL" in nature when the ultimate aim of a 10-year 
education in school is to enable students to sit for the Cambridge 
GCE 0-Levels examination - the language standard of which is 
comparable to the one taken by a 16 year-old native-speaker from 
the British Isles. 

Where the term "EFL" is concerned, there is also ambiguity. 
Thailand, for example, is both ESL and EFL depending on whether 
we are talking about higher education or lower education. 

Finally, both terms- ESLand EFL- have overtones of cultural 
superiority with native speakers as judges of what is "right" in 
English language usage. We may note here that aspects of non- 
native Englishes or "new Englishes" are slowly being defined and 
that non-native norms are slowly but surely gaining recognition. It 
is pertinent to note here that there are at  present more non-native 
speakers of English than there are native-speakers. Their numbers 
can only continue to increase. The prevalent view of the "native- 
speaker" as the only truly valid and reliable source of language 
data should thus be dropped. This is especially so as much of the 
world's verbal communication takes place by means of languages 
which are not the user's "mother tongue" but their second, third or 
nth language. 

In this respect, it seems timely and reasonable to considerthe 
use of an acronymn such as ElIL. EIIL does after all more accurately 
reflects reality: "international" because English is already a 
language of the world and "intranational" because it isviewed and 
used as a local language in many countries. EllL also does away 
with "linguistic chauvinism" whch the terms ESL and EFL pre- 
sently connote. More important, EllL highlights the added dimen- 
sion of L1 t--, L1 (native speakers of different countries interacting 
with one another) while also encompassing L2 - L1 (non-native 
speakers interacting with native-speakers) and L2 L2 (non- 
native speakers interacting with other non-native speakers). The 
dimension of L1 c-, L1 and L2 - L1 portrays the international 
aspect while that of L2 - L2 portrays the intranational aspect. 
This international and intranational distinction is particularly 
significant in Singapore since English is used internationally by 
Singaporeans when conversing with people of other nations - 
native-speakers as well as non-native speakers - as well as 
intranationally when conversing with other Singaporeans. 
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To put this distinction in pedagogical terms, EllL highlights 
the fact that the aim of language teaching in a country such as 
Singapore, where English is the working language, is not so much 
to enable our students to communicate with native-speakers as 
with other non-native speakers. It follows thus that our 
performance target as a country which emphasizes the intra- 
national aspect would be the performance level of the educated 
speaker of the local variety of English and the cultural emphasis 
that of local countryman. On the other hand, the performance 
target for a country which emphasizes the international aspect 
(e.g. "EFL" countries such asThailand and Japan where English is 
not normally used for communication within the country) would 
be the performance level of the educated native speaker and the 
cultural emphasis that of specified countries. 

As the usefulness of EllL becomes apparent, there will be 
other pedagogical consequences. First, the attitude of the native 
speaker about English being "their" language rather than "ours" 
would change. English will slowly denationalise and this is already 
happening. English will have the "flavour" of each country using it 
and at the same time have an international character that is 
understood and accepted by non-nationals. Students will have to 
be exposed to speakers of a variety of Englishes, be taught to 
respect and be tolerant of differences. In otherwords, students will 
begin to realise that just because a person speaks in a different 
way, it doesn't mean he is speaking "incorrectly". 

Second, discourse patterns, for example, paragraph arrange- 
ment in writing, is likely to change because different cultures 
organise their thoughts differently.' Because culture-specific 
discourse structures exists and because English is used as a lingua 
franca, an effective communicator would have to be aware of 
these patterns. A study of cross-cultural discourse patterns would 
have to be included in a language syllabus. Moreover, there will 
haveto be an emphasisnot only on helping students to develop an 
articulate command of English but also in developing an 
awareness of how different cultures use English differently to 
express speech acts and how they value such things as silence, 
humour, politeness, irony and ~nderstatement.~ 
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Third, in the area of speech, the general objective would 
clearly be to teach the style, pronunciation, intonation and rhythm 
of our educated dialect of English but at the same time make sure 
that it is internationally intelligible. It is "our" English and should 
have our tone, color and quality but it is also "theirs" and should 
be understandable to all. 

There is of course a major problem that immediately comes 
to mind - which is, that presently we don't know how different one 
dialect of English can be from another dialect and still be mutually 
understandable and acceptable. These parameters have to be 
worked out. Operational Research is needed. In the meantime, 
language teachers can make use of these two criteria as a standard 
of correctness: 

1. Is the meaning communicated? Is it clear enough to the 
person on the street? 

2. Is the register used appropriate for the situation? 

To conclude, we should begin to be wary of calling the 
English we teach a "second" language. It is increasingly apparent 
that we are teaching ESL and EFL in our classrooms when students 
are faced with EIIL situations in the real world. We should begin to 
be aware of the dimensions in EllL and the pedagogical impli- 
cations that follow. 

NOTES 

1. Smith, Larry E. "English as an International Language" RELC 
Journal. Vol. 7 No; 2. December 1976. 

2. In his pioneering study on the essays of foreign students in 
the United States, Kaplan (1972) found 4 kinds of discourse 
structures that contrasted with English linearity. 

i) Parallel construction with the first idea completed in the 
second part. 

ii) Circularity, with the topic looked, at from different 
tangents. 
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iii) Freedom to digress and to introduce "extraneous" 
materials. 

iv) Similar to (iii) but with different lengths. 

(Kaplan, R.B. (1972) "Cultural thought patterns in inter- 
cultural education". In K. Croft (ed.) Readings in English as a 
Second Language. Cambridge, Ma: Winthrop. p.245-262. 

3. Pergamon Institute of English has initiated a new 
pedagogically-oriented series entitled English as an 
lnternational Language based on this particular premise. 
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