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Professional vision - socially organized ways of 

seeing and understanding events that are 

answerable to the distinctive interests of a 

particular group.  (Goodwin, 1994)

In looking at classroom events, 

professional visions of researchers & of teachers 

carry particular significance. 

Introduction

To explore the various issues surrounding how 
a researcher & a teacher view classroom events

Our Aim

The Study

Researcher TeacherFilms
P5 
Pupils

enacts MPS

Viewing &
Reviewing

Researcher Teacher

views and interprets classroom 
events to investigate the teacher’s 

enactment of the curriculum 

views his own teaching practices to better 
inform his own pedagogical actions and 

decisions 

Researcher

captures and studies notable 

aspects of the teacher’s practice 

characterizes the teacher’s 

classroom practices

an analytical framework in the form 

of a coding scheme was developed 

as a tool; segments the lessons into 

categories of action

A researcher’s professional vision

Classroom events seen in terms of 4 mutually 

exclusive categories of teacher’s actions:  

• heuristics-instruction, 

• teaching of concepts and skills,

• going over assigned work (GOAW) and

• allocating class time for student activities
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Viewing classroom events in terms of 

four categories of teacher’s actions

provided the analytical basis to address 

the researcher’s investigation into

the teacher’s classroom practices

The resulting analysis yielded a 

professional vision

of the teacher’s practice from the 

researcher’s perspective

How One Teacher
Developed His

Professional Vision

Background Information

• It is not a part of a teacher’s development to   
observe another teacher’s classroom practice

• Initial concern when told about being involved in  
the project was what the researcher was going to     
see in his class

• Initial feelings:  Apprehension

Workflow

Classroom
Visitations 
& Filming

Watch Excerpts

Discussion

Focus:
Word Problem

9 lessons

Heuristic:
Use a diagram 
Model

The other heuristics listed in the syllabus were 
less commonly used and hence did not take up as 
much class time.  So while these less commonly 
seen heuristics were taught, they were not part of 

a systematic approach to develop and extend 
pupils’ repertoire of heuristics. 
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This initial meeting and discussion set the teacher 
reflecting on how he had been teaching mathematics
and problem solving.  
He felt that his lessons were 
• too didactic; 
• too frontal;
• not varied enough 
• teaching of heuristics – not structured enough

Teacher’s Reflections
Attended a workshop

(Pólya’s (1957) four phases of problem solving )

insights = CHANGE

Changes

• classroom practices and problem solving 

differently

• try out a new approach to incorporate the 

recommended four phases into his teaching of 

mathematical problem solving ( USER )

The teacher did not seek to characterize his own 
practice the way the researcher did.  

It impacted on the way he saw his own teaching; 
led him to initiate what he thought were better 

interactions & pedagogical options in his 
subsequent practice. 

Instead, the review of the videos was a way for him 
to help himself reflect and develop professionally. 

Some Issues …

Highlighted the distinctive interests of researchers 

and of teachers as they organized ways of seeing 

and understanding classroom events

The teacher views classroom interactions in 

terms of pedagogy 

The researcher mainly interested with addressing 

research concerns

Some limitations…

Initial development; awaits further refinement 

The researcher did not fully engaged other 

researchers in organizing his ways of seeing

The teacher had yet to work with other teachers 

to develop more fully a professional vision of 

classroom practices answerable to the 

distinctive interests of teachers as a group
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Conclusion

The teacher saw himself orchestrating classroom 
interactions and weighing a variety of options as 

he delivered his lessons; it led to reflections and 
subsequent changes in his pedagogical practice

The researcher saw classroom events through the 
lens of a coding scheme, seeking to characterize 

the teacher’s practices, to address research 
concerns
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