
The NIE Corpus of Spoken Singapore English 
 

I n conjunction with the research project RP 11/99 LEL entitled: An 
Acoustic Analysis of Singapore English with special reference to its 

pedagogical applications,  work on collecting data for the NIE Corpus 
of Spoken Singapore English has in progress. Interviews with 14 female 
and 8 male Singaporean speakers have so far been recorded and tran-
scribed. In addition, some recordings of various speakers reading the 
North Wind and the Sun passage have been made.  Analysis of the 
data is now underway. Colleagues are welcome to access and use these 
materials for their research as long as they acknowledge the source. 
The corpus is avalable online at:    http://www.arts.nie.edu.sg/ell/http://www.arts.nie.edu.sg/ell/
DavidD/niecsse/index.htm DavidD/niecsse/index.htm A description of the corpus may be found 
in  SAAL Quarterly No 56, Nov 2001, pp.2-5. For an outline version, 
click: http://www.arts.nie.edu.sg/ell/EeLingL/project/saal-niecsse-new.
htm For more information, contact David or Ee Ling.    
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T he ‘English in 
S o u t h e a s t  
Asia’ confer-
ence series is 

the result of collaboration 
between the National In-
stitute of Education 
(Singapore), the Univer-
sity of Malaya (Kuala 
Lumpur, Malaysia), the 
University of Brunei Da-
russalam, Curtin Univer-
sity (Perth, Australia) and 
Ateneo de Manila Uni-
versity (Quezon City, the 
Philippines). The first 
conference was held at 
NIE in 1996, the second 
at UM in 1997, and the 
third at UBD in 1998. In 
2000, the conference was 

hosted by Curtin Univer-
sity in Perth in 2000. The 
2001 conference was 
hosted by Ateneo de Ma-
nila University, Quezon 
City, the Philippines. 
Baptist University of 
Hong Kong has agreed to 
host the 2002 conference. 
“The purpose of these 
conferences is to bring 
together participants in-
terested in not only the 
academic and education-
oriented aspects of Eng-
lish language, but also its 
use in daily life across a 
wide spectrum of  con-
texts. In this way, to-
gether we hope to estab-
lish the region as an area 

of research excellence in 
the interaction between 
English language and so-
ciety, education, busi-
ness, law, the media and 
the arts.” (from Ateneo dr 
Manila University Web 
page).  

No less than 8 
ELL lecturers  made the 
trip to Manila. These staff 
members included: Head 
of AG: Dr Rita Skuja-
Steele, Dr Wee Bee 
Geok, Dr Peter Gu, Dr. 
Janet Holst, Ms Koh 
Guat Hua, Miss Ng 
Chiew Hong, Ms Chua 
Seok Hong, and Dr. Tom 
Farrell -ed. 

 

ELL Represented at the 6th ESEA in  
Manila, Philippines Dec 2001 
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New Faculty at ELL 

E L L  N E W S 

♦ Colin Bell  
 
MA Hons, University of Glasgow. 
MA Applied Ling. Macquarie Univ. 
MBA Heriot-Watt University 
RSA DTEFLA 
 
 
 

C olin worked with the British 
Council as Manager of Corpo-

rate Training in Jakarta, and Teaching Centre Manager, 
Taipei. Immediately prior to joining NIE he was work-
ing with a Singapore-based e-learning company. He is 
currently employed as a teaching fellow on the PRC 
course, and thinking deep thoughts about doing a PhD 
 
 
♦ Christian Chia  

 
Grad Cert , Auckland Univ Of Technology 
M.A. (Eng. Lang.) - N U Singapore 
B.A. University Of Western Australia 
Cert-In-Ed - Institute Of Education 
 
 
 

C hristian started his career as a teacher in 1987 at 
Anglo-Chinese School. He left for Australia 

shortly to pursue his degree. While studying for his 
Master degree, he worked as a research assistant at 
NUS. From February 1994 to January 1999, Christian 
taught Communication Skills at Nanyang Polytech-
nic. Following this, he heeded the call to work 
overseas and went to New Zealand. He taught Business 
English at the School Of Languages, Auckland Univer-
sity of Technology to students from Non-English 
Speaking Backgrounds. Currently, he is working on his 
doctorate with University of Leicester.  
 
♦ Sandra Williams 

 
Ph.D. University of Coventry 
M.A. Inst of Ed, University of London 
B.Ed. Maria Grey College of Education, 
University of London 
 
 
 

S andra taught in both Primary and Secon-
dary schools in London and during that time was 

involved in developing drama-in-education.  Following 
the historic changes in Eastern Europe after the fall of 

the Berlin Wall, she was involved in Teacher Training 
in the Czech Republic in a joint scheme between the 
Czech Ministry of Education and the British Coun-
cil. During that time she developed a Children's Litera-
ture course which formed the basis of a subsequent Ph.
D: "An Investigation into Cultural Indicators of Eng-
lishness in Children's Literature Texts. Her last post 
was in Teacher Education at the University of 
Gloucestershire. Research interests are children's lit-
erature and culture, drama-in-education.  
 
♦ Mick Randall 

 
PhD, Birbeck College. Univ of London  
MA, Birbeck College. Univ of London  
BA (Hons), University of Keele  
Cert Arts Admin, Poly of Central London  
RSA Dip TEFLA, St Giles 
 
 

M ick has worked for the last sixteen years at Uni-
versity College Chichester where he taught on 

and directed a variety of undergraduate pre-service 
programmes and has worked with in-service teachers 
and advisors from a wide variety of countries. He has 
also taught extensively at the MA level, specializing in 
research design. He obtained his doctorate through a 
study of lexical access in English and Arabic and 
maintains an interest in the psycholinguistics of word 
recognition and reading.  
 

♦ Kirsten Schaetzel 
 

 
PhD Boston University 
MA The University of Illinois 
BA Wheaton College 
 
 
 
 

K irsten Schaetzel has taught at universities in the 
United States, Bangladesh and Macao.  She also 

worked for UNICEF on an education project to im-
prove the quality of primary education in Bangladesh.  
As her dissertation was about literacy in the rural areas 
of Bangladesh, her research interests include emergent 
literacy in children and adults, academic literacy, cul-
turally appropriate reading materials and creating tole r-
ant classroom environments. 
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Faculty Happenings 
The following articles and pa-
pers were published and/or 
presented by faculty since the 
previous newsletter (from Au-
gust 2001) [ed] 
 
Phyllis Chew 
♦ (2002) Perspectives on Peace 

Education, Singapore: United 
Nations Association.  

♦ Phyllis Chew & Toh Weng 
Choy (2001) English - Basic Er-
rors.  Singapore: SNP-Pan Pa-
cific Publications. 

 
Robyn Cox 
♦ (2001) presented a paper at In-

ternational Literacy Confer-
ence - Literacy and Language in 
global and local contexts: New 
directions for teaching and re-
search in Cape Town, South Af-
rica 15th November 2001.  
"Shifting Academic and Non-
academic literacy practices in 
the multilingual context of Ne-
gara Brunei Darussalam." a co-
authored paper with Hajah Ros-
nah Haji Ramly, Mukul Saxena, 
James McClellan (Universiti 
Brunei Darussalam, Brunei). 

♦ (2001) presented a paper at Aus-
tralian Association for Educa-
tional Research Annual Confer-
ence, Fremantle, Australia, 6th 
December 2001. "Exploring 
Teaching in Brunei Darussalam 
and Singapore English Language 
Primary Classrooms." a co-
authored paper with Rita Skuja -
Steele and James Mannes 
Bourke (University of Brunei 
Darussalam, Brunei.)  

 

Thomas Farrell 
♦ (2001) Exploring Teaching in 

the PAC Journal. The PAC Jour-
nal, 1(1): 1-5.  

♦ (2001) Troubleshooting during 
the practicum using electronic 

mail. The Teacher Trainer, 15: 
6-9.  

♦ (2001) Concept Maps to Trace 
Conceptual Change in Preser-
vice English Teachers. RELC 
Journal. 

 
Christine Goh 
♦ (2001). Designing listening 

comprehension tasks. Guide-
lines, 23, 2. pp 4-11.  

 
Mick Randall 
♦ (2001) Resisting Linguistic Im-

perialism in English Language 
Teaching, System, 29, 4 528 – 
532 

♦ (2001) Advising and Supporting 
Teachers. Cambridge, Cam-
bridge University Press, a co-
authored book with Barbara 
Thornton (University of Leices-
ter). 

♦ (2001) presented a case study at 
a Teaching Grammar conference 
for the Perspectives on Lan-
guage Learning in Higher Edu-
cation. UK Learning and Teach-
ing Support Network; Language, 
Linguistics and Area Studies 
Subject Centre, January 2001. 
“The servant of two masters: 
Teaching grammars to first year 
undergraduates following Eng-
lish literature and QTS courses.”  

♦ (2001) presented at TESOL Ara-
bia, Dubai. March 2001, “Am I 
getting my message across? Ad-
vising teachers from a cross-
cultural perspective”. 

 

Rita Silver 
♦ (2001) presented a paper at the 

Singapore Reading and Literacy 
Annual Conference at RELC, 
August 4, 2001. “English lan-
guage reading lessons: Singa-
pore and U.S.” 

♦ (2001) presented a paper on the 
Fifth International Conference 

on Language and Development 
in Phnom Penh, Cambodia, Sept 
7, 2001. “The Discourse of Lin-
guistic Capital in Singapore.” 

♦ (2001) Education and Economic 
Policy as Language Policy 
(Singapore). “Country Report” 
prepared for the Language Edu-
cation and Literacy Project as 
part of the Six-Nation Education 
Research Project.  

♦ Skuja-Steele, R. & Silver, R. E. 
prepared a Report on the Six-
Nation Education Research Pro-
ject (SNERP): Pedagogical Prac-
tices in English Language Edu-
cation (PPELE). This was pre-
sented at the Six-Nation 2001 
Ministry Conference in Philade l-
phia, PA. October, 2001. 

 
Phillip Towndrow 
♦ (2001) High-tech Heresy. Edu-

cation August / September, 7. 
♦ (2001)  Scaffolded Learning. 

Education, October / November, 
7. 

♦ (2001) Pedagogy and Technol-
ogy. Education , December 
2001 / January 2002, 38-39.  

♦ (2001) Is Information Technol-
ogy Worth The Effort in Lan-
guage Learning? REACT, 20, 2, 
1-5. 

♦ (2002) Online Feedback: does it 
help or hinder learners? Modern 
English Teacher, 11, 1. 

 

Lawrence J. Zhang  
♦ (2001). Awareness in reading: 

EFL students' metacognitive 
knowledge of reading strategies 
in an acquisition-poor environ-
ment. Language Awareness, 10 
(4), 268-288.  

 
 
 
 



By Matilda Gabrielpillai    

T hree-hundred and forty first-
year degree and transfer stu-
dents are currently busy com-
posing letters to the press. Their 

topics range from international relations, 
education and government policies to 
male chauvinism, female identity, and 
coffee-club culture. No, it is not a sudden 
surge of public consciousness coming 
from a formerly politically apathetic Sin-
gapore youth. They are working on their 
first assignment in the revamped essential 
module Critical Reading and Writing 
(CEM102)—which last year passed into 
the hands of Literature staff from the Lan-
guage side of ELL.  
                Many literature and language 
staff have cut our teeth in the teaching of 
academic writing on the earlier version 
developed by Associate Professor Anneli-
ese Kramer-Dahl. Offering a package of 
excellent teaching materials taken from a 
variety of sources, the module encour-
aged students to reflect on the various 
stages of the writing processs and the re-
quirements of good academic writing. It 
was as tough-minded as it was contempo-
rary and up-to-date in its approach. 
                In this re-designed module, the 
review committee of Dr. Pat Wong 
(chair), Dr. Neil Murphy, Dr. Christopher 
Hamilton, Dr. Antonia Chandrasegaran 
and myself—two of whom are former 
journalists, and two are creative writers—
wished to try an approach that would 
focus on writing practice rather than on 
critical reflection and analysis of the proc-
ess. Our assumptions were that students 
were not imbued with an overwhelming 
eagerness to write, and indeed had anxi e-
ties about writing, read inadequately and 
were unfamiliar with formulating opin-
ion. We saw it as incumbent on ourselves 
to present writing to students as a ‘do-
able’ task, with stable and reliable proce-
dures, with scope for experimentation for 
those who dare. We also wanted to em-
phasise the ‘fun’ aspects of writing and to 
exploit its potential for self-expression, 
stressing engagement with social and cul-
tural issues. Students will not move 
straight into academic essay writing but 
be led to it by way of writing projects 
such as composing descriptive or narra-
tive pieces on their life, writing a letter to 
the press, and an essay before they pro-

ceed to put together a mini research pa-
per. 
                For stability, we selected a text-
book, The Macmillan Writer: Rhetoric, 
Reader, Handbook, The Writer’s FAQs by 
Muriel Harris. Among the best available 
in the market, the textbook offers clear 
discussion on topics such as choosing an 
effective thesis, and using patterns of de-
velopment such as narration, description, 
process analysis, and classification-
division to  generate evidence and argu-
ment.  Sections on re-writing drafts and 
editing and proofreading will help stu-

dents consider questions of rhetoric as 
well as build up a sensitivity in using lan-
guage to reach out to specific audiences 
and express their thoughts and writing 
purpose clearly, in their chosen tone. The 
book also devotes one  part to researching 
and composing an academic paper, which 
will guide instruction in the last stage of 
the module. 
                Another plus point: the text-
book’s selection of sample essays and top-
ics, although American, corresponds with 
the committee’s interest in using the mod-
ule to expand students’ social and cul-
tural consciousness. Writing, we felt, can-
not be separated from the desire to under-
stand society and to contribute personally 
to its intellectual development. Students 
thus will be encouraged to write about 
contemporary local issues concerning 
mass and popular culture, student sub-
cultures, gender identities, multicultural-
ism, parenting, teaching, and local educa-
tion practices and policies among others. 
                The first run of the revamped 
module coincided with the coming on-

stream of the writing lab run by Ms Mary 
Ellis and the cancellation of the EQT 
(English Qualifying Test) which deter-
mined entry into Literature and Language 
academic specialisation. Students from 
CEM102 who have serious writing diffi-
culties will be referred to the Student 
Language Service (writing lab) for sup-
plementary weekly assistance with their 
assignments. A diagnostic test developed 
by Ms Ellis and given in the first week of 
term identified the students for referral 
and also took the place of the EQT.    
                Tutors have given positive feed-
back on the course. The module began 
without a hitch except for timetabling 
problems. These occurred because we 
wanted three-hour tutorial sessions in-
stead of breaking up the writing process 
into two+one hour sessions. But Cindy 
soon untangled us here. Currently, an 
exam makes up 40 percent of assessment, 
but we are considering repealing it so as 
to add one more writing assignment to 
the three required now.     
                Although the course differs from 
the preceding model, there are undeni-
able lines of continuity. Certain previ-
ously-used teaching methods such as peer 
editing and feedback have been included 
in the re-designed module. The teaching 
staff (incl 15 part-timers) have largely 
taught in the earlier version and doubt-
less will inflect their teaching with issues 
raised in it such as establishing writing 
identity and taking responsibility for 
one’s writing. Dr. Murphy and myself, 
charged with implementing the module, 
will additionally rely on these tutors for 
feedback on our revised approach. Asso-
ciate Professor Kramer-Dahl has also been 
very helpful in pointing us in the right 
direction in administering this course and 
has shared her valuable experience with 
us. 
                But the proof of course finally 
lies in the pudding—or do I mean prata in 
these multicultural times? If the module 
works, we can all look forward to receiv-
ing crisp essays, plumped up with argu-
ment and peppered with polemic.  
  
 

Literature Staff Design New CRW Module 
A ‘Literary’ Approach to the Teaching of Aca-

demic Writing 
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By Rita Silver 
 

T he ELL Brown Bag Presenta-
tions continue to be enthusi-
astically supported by staff 
though presentations and 

attendance. Topics have been varied, 
reflecting the diverse interests and ar-
eas of expertise of our staff.. 
 
Last August, Beng Soon Lim presented 
on “Translation in 21st Century Singa-
pore.” The talk and ensuing discussion 
focused on challenges of translation in 
multilingual Singapore. The speaker 
considered issues related to translation 
from the Mother Tongues into English 
and from English into the Mother 
Tongues and discussion focused on 
how the growth of English might influ-
ence translation. 
 
The September presentation was a 
summary report of an NIE research 
project, “NIE Computerised English 
Language Test (NIECELT)” by An-
thony Seow (ELL), Chew Lee Chin (PS) 

and Luo Guanzhong (PS). The speak-
ers brought us up to date on their pro-
gress in developing a computer-
assisted EL test and possible uses for 
EL staff. 
 
October brought a joint presentation 
by Rita Skuja-Steele and Rita Elaine 
Silver on another NIE sponsored re-
search project: an international study 
of Pedagogical Practices in English 

Language Education (PPELE). This 
study is part of the larger Six Nation 
Education Research Project (SNERP) 
which has involved China (PRC), Ja-
pan, German, Singapore, Switzerland, 

and the US. The case 
study approach used for the interna-
tional comparison was explained and 
preliminary findings from the PPELE 
study were presented. 
 
With the new year, 2002, a new series 
of Brown Bags has been initiated: 
Zhang Jun Lawrence shared his experi-
ences from teaching in a Singaporean 
secondary school. He discussed the 
agendas and priorities of the neighbor-
hood school in which he taught and 
made connections between the school 
priorities and needs and NIE ELL 
teacher training. 
 
Brown Bag presentations will continue 
throughout the term with presenta-
tions by Mick Randall in February, 
Low Ee Ling in March and Leong Ping 
Alvin in April. Kirsten Schaetzel will 
be working with Ri ta Silver to arrange 
the Brown Bag presentations this term 
and will take over as Brown Bag Coor-
dinator in April. 

 

Brown Bag Lunches at ELL 
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ELL Open House 
 

Michael explaining how things operate All generations listening to ELL 



A Five-Country Comparative Survey of Eng-
lish Language Teaching Practices 
 
By Dr Rita Skuja-Steele  
(Country speaker Singapore) 
 

T he trend toward globalization has led to an increasing 
emphasis on the use of English language as an interna-

tional lingua franca for business, tourism, and general dis-
semination of information across national borders. This em-
phasis has in turn provided a rationale for the use of com-
parative educational research to explore the manner in which 
different countries approach the teaching of English as a for-
eign or second language. An as example of such research, the 
presentation will focus on the Pedagogical Practices in Eng-
lish Language Education (PPELE) project recently under-
taken by the National Institute of Education in Singapore. 
This project explored the teaching of English in the fourth 
year of language learning in each of the five participating 
countries: PR China, Japan, Singapore, Switzerland, and the 
USA. Through the collection of teacher logs, in-depth inter-
views with each teacher, and a review of policy statements 
from each country, the study aimed to define the contexts 
and conditions for language education and, at the same time, 
to describe teaching practices in each of the five countries as 
illustrations of possible options for English language educa-
tion. The study also aimed to identify the support systems for 
language education in the schools and to examine the rela-
tionship between pedagogical practices and stated English 
language education policies, including views on the eco-
nomic importance of English as an international language. 
The presentation described the background motivation for 
the study in question and will compare the English language 
teaching approaches in the five countries studied.  

 
**************************************** 
Does English-medium lead to English profi-
ciency? The Hong Kong immersion experi-
ence 

By Dr. Peter Yongqi Gu 

S o far as second/foreign language proficiency is con-
cerned, the best solution applied linguistics has to offer 

is immersion in the target language. But this does not mean 
that an immersion programme will necessarily lead to target 
language proficiency. This paper illustrates the previous 
point by presenting the price Hong Kong is paying for a 
largely unsuccessful immersion programme. It begins by not-
ing the current language crisis Hong Kong is facing, and pro-
ceeds to analyse why "English-medium" instruction in Hong 
Kong failed to produce the desired outcome of additive bilin-
gualism. Next, the current language-in-education policy, its 
implementation, and societal support are examined. The pa-
per ends by a less than optimistic note that serves to under-

score the importance of coherence and coordination in plan-
ning, implementation, and communication among stake-
holders.   

 

********************************** 
Is There Grammatical Intricacy In The 
Classroom?  
 
By  Dr Wee Bee Geok 

 

E veryday spoken language generally consists of long 
clause complexes containing several clauses made up 

of interacting paratactic and hypotactic clauses related by 
extension and enhancement. (Halliday’s notion of grammati-
cal intricacy). These carry meaning forward and contribute to 
accessibility to the listener.  Without this `intricacy’, spoken 
language would be more difficult to follow.  When speech is 
made up of sentences containing only single clauses, that is, 
one sentence equating to one clause without any explicit 
linking conjunctions, the listener is left to make his own links 
and may not arrive at the intended meaning.  In the same 
way, if writing consists mainly of predominantly single 
clauses, it may hinder the interpretation and flow of the text.  
This research study examines clause choices in both spoken 
and written discourse in the subjects of Composition, Sci-
ence, History and Geography in the Secondary One and Two 
levels in three secondary schools and Composition and Sci-
ence in the Primary 5 and Primary 6 levels in five primary 
schools. The findings show that knowledge is generally re-
contextualised into single clauses or clause complexes, sim-
ply structured, usually made up of no more than two clauses.  
In the clause analysis of 20 sample written texts from the 
secondary schools, the overall distribution of clauses per 
clause complex is 2.39. (Single clauses are not taken into 
consideration here.)  The analysis of classroom lesson tran-
scripts shows minimal complexity too.  For the teacher, the 
intention is to break up large chunks of information into 
manageable bits so that transfer of knowledge would be more 
accessible to the learner.  Students’ understanding and 
knowledge of clause complexity is however, necessary for 
greater accessibility.   Also, in the long run, without this, stu-
dents would be impeded when making complex construc-
tions using minimal resources. 
************************************************* 

What Teachers Know: Question, Response 
and Group Collaboration in Teacher Training 
 
By Dr Janet Holst 

 

I ncreasingly teacher trainers acknowledge the powerful 
influence trainees’ prior beliefs and personal theories 

about learning and teaching have on their professional devel-
opment and practice.  The role critical reflection can play in 
articulating, evaluating and refining beliefs in teacher educa-
tion is now widely recognized, with reflective journaling 

6th ESEA CONFERENCE 29 November – 1 December 2001 
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now an accepted part of most teacher preparation program-
mers. Yet many students may lack confidence or strategies 
for articulating reflections, or may feel passive recipients of 
the new content and training.  This paper describes a partici-
patory technique derived from action research which uses 
reflective writing in a non-threatening context as a prelude to 
group discussion, evaluation and synthesis. The technique 
can be used to model critical reflection, construct knowledge 
maps, or devise solutions to teaching problems. 

 
*********************************** 
Teaching Argumentative Writing at the Pri-
mary Level: A Singapore Experience  
 
By Ms. Koh Guat Hua  
 

 

T his research aims to show teachers teaching English 
Language in the Primary School that young children do 

have an opinion and also the ability to verbalise it coherently.  
To carry out this research, I have adopted the Curriculum 
Cycle developed by the proponents of the Genre Approach in 
Australia (Callaghan & Rothery, 1988: 39) to  explicitly 
teach the writing of  argumentative essay in a government 
Primary school.  Proponents of the genre approach (Martin & 
Rothery, 1980; Martin & Rothery,1981; Christie et al, 1984; 
Callaghan & Rothery, 1988; Christie, 1991; Rothery & 
Macken, 1991) believe that pupils will benefit from explicit 
teaching of various genres in the classroom.   The  argumen-
tative strand  is chosen because most teachers in the Primary 
School perceive this form of writing as one that would  pre-
sent the most difficulties in terms of teaching on their part 
and writing on the pupils’ part. This research shows that ex-
plicit teaching does aid young children in the writing of an 
argumentative essay.   

 
***************************************** 
The effects of explicit teaching of compre-
hension strategies to secondary school stu-
dents  
 
By Miss Ng Chiew Hong  

 

T he study investigated the effects of explicitly teaching 
two comprehension strategies to a group of 46 Secon-

dary Five Normal students in a Singaporean school to assess 
if they could improve in their question answering and infe r-
ential skills. The two strategies selected were: Johnson’s Ten 
Major Inference Types and Raphael’s Question Answer Re-
lationship. A comparison of the pre-test and post-test results 
show that students improved in their comprehension abilities 
to some extent and that the explicit teaching benefited stu-
dents in the lower ability group more. 

 
*********************************** 
 
 

The “Unseen”:  Innovation or Complication 
in Literature at the ‘O’ levels in Singapore.  
 
By Ms Chua Seok Hong  

                         

O ne constant problem with Literature teaching, learning 
and testing is student memorization of text knowledge, 

which is reproduced, sometimes verbatim, in classroom 
questioning and in Literature examinations.  A recent innova-
tion in the ‘O’ level Senior Cambridge Examinations for Sin-
gapore students is the inclusion of an “unseen” prose passage 
or poem that students have to write a response to.   The idea 
is that a new literary excerpt or work will give students the 
opportunity to show how well they can read and write about 
Literature without being burdened by teachers’ readings of 
set texts.  Two perspectives come to the fore with this 
change.  One is a fairly cautious and bemused response that 
this is but a watered-down version of ye olde “prac crit”.  
The other is mostly found in young students who now are 
seemingly sold to the misconception that in Literature, you 
can say anything you want as long as you can justify it.  The 
challenge, for teachers and students, and testers, is the crea-
tion of a middle ground to bridge the perceived rigor (and 
rigidity) of technical critical analysis and the personal asso-
ciation kind of response that young readers now assume writ-
ing about Literature to be. This innovation raises questions 
regarding Literature teaching in the Singapore context such 
as how is response to be taught, assessed and graded, how 
are stock responses to be judged, and what is the relative cost 
of time spent on this part of Literature teaching in relation to 
the teaching of set texts. 
***********************************
Reflective Practice For English Language 
Teachers 
By Dr Thomas S C Farrell 
 

R ecently the concept of reflective teaching has been 
considered as a desirable practice among teachers. Re-

flective teaching refers to teachers subjecting their beliefs 
and practices to analysis. However, there does not seem to be 
a clear understanding as to exactly what can be accomplished 
by reflective teaching, especially by practicing language 
teachers. After defining reflective teaching, this paper will 
outline a model (5 components) of reflective practice that are 
essential for English language teachers to consider when at-
tempting reflective practice activities.  
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I had the honor 
of interviewing 

Associate Professor Dudley De Suzo  
recently. A/P De Souza  has been 
teaching in ELL for nearly 30 years 
and has built up a wealth of wisdom 
during that time. He has also wit-
nessed many changes in ELL and 
NIE over the years. I asked him to 
share some of the insights he has 
gathered over the years (ed.) 
 
Farrell: Dudley, thank you so much 
for taking time out of your busy sched-
ule to allow me to interview you for the 
ELL News. Let me begin by asking you 
when you first started to teach at NIE. 
A/P De Souza: I became a me m-
ber of the  staff of the Institute in 
1974.  
 
Farrell: What were the schools like 
when you started to teach and supervise 
in the early days? 
A/P De Souza:  In the early days 
the schools were much more di-
verse than they are now. For in-
stance, I had the interesting ex-
perience of supervising a trainee 
in a Chinese village school in the 
heart of  the tobacco-farming re-
cesses of Mandai. I had to drive 
my mini over dirt tracks to reach 
the school and the principal was a 
kindly Chinese gentleman who, 
when he learnt that I liked gar-
dening and admired the blue to-
bacco flowers that I saw on my 
way in, arranged for two tobacco 
plants for me at my next visit. 
There were also some supervisors  
who spoke of  TP in off-shore 
schools which had minimal equip-
ment and students who came 
bare-foot. Discipline in some 
schools was such that the trainee 
very often could not be heard 
when she started her lesson! 
There were different language 
stream schools in those days so 
the Cambridge Syndicate was not 
available to all schools…. Al-
though most students were apo-
litical some schools did have mili-

tant students who braved the Po-
lice Force!    
Farrell: What are the main changes 
you see in the education system in gen-
eral and teaching in particular in Sin-
gapore since you first started at NIE? 
A/P De Souza: The diversity in 
the early days meant that there 
was a relatively laissez-faire atti-
tude towards teaching and 
teacher education. This meant 
that principals were left to their 
own devices and as long as they 
did the right things vis-vis the ar-
rangements for the public exams 
they did not have to keep in touch 
with HQ as closely as, perhaps, 
they do now. This has its good 
and bad aspects: for the dedicated 
principal who had a sense of mis-
sion there was freedom to exercise 
his initiative to the full; for the 
weak principal, however, this 
meant that there was no life-
support and the school could 
plumb the depths.   
 
Farrell: Have the types of students 
changed over the years at NIE? 
A/P De Souza: Of course. At one 
time it was a question of possess-
ing teaching subjects before ad-
mission - which made for easier 
placement in courses. Now we 
have students with a great range 
of specializations which means 
fine-tuning our offerings. We 
have had bizad, poly and law 
graduates coming in and in some 
cases it makes for a more exciting 
classroom environment.  Law 
graduates, in particular make for 
dynamic discussion groups and 
searching question and answer 
sessions. The skills they acquired 
in mock trials would seem to 
come in handy for teaching situa-
tions. We also appear to have no-
table improvement in academic 
quality since, of late, we have had 
a fair share of PSC scholars… 
Teaching should be a lot more ex-
citing than it used to be. Also, in 
IT usage, the present generation 
of students are light years ahead 

of those we had in Paterson Rd. 
However, one cautionary note 
comes to mind here. For some 
reason there seems to be a lot less 
emphasis on the moral aspect of 
education than in years gone by. I 
remember  the seminars on cam-
pus and the projects that were 
mounted then -- focusing on 
moral education. It seems that 
moral concern - something that 
should be at the core of  our  edu-
cation system appears to be tak-
ing a back  seat… which is regre t-
table. 
 
Farrell: How do you see the teaching 
profession in the future in Singapore? 
A/P De Souza:   Within 5 years’ 
time computerization would have 
reached such sophisticated levels 
that we would be conducting most 
of our lectures via the net and 
only tutorials  would need the 
personal touch. It is conceivable 
that lecturers would be able to 
work   from home for large sec-
tions of their office time now - 
which would help cut down on 
traffic density in Singapore and 
perhaps make ERP unnecessary. 
It is also likely that Singapore 
would have developed into a vi-
able regional center for education 
within 10 years so the type of stu-
dents we would be serving would 
also include sizeable groups from 
other ASEAN countries in addi-
tion to the ones from China… 
Who knows, education might turn 
out to be a successful money-
spinner for our economy instead 
of a drain on the  budget since 
education in the medium of Eng-
lish would be the “in thing” for 
the developing  world what 
with the Internet and global-
ization.  
                              
Farrell:  Dudley, thank you very 
much for your time. 
 
 

Interview with A/P Dudley De SouzaInterview with A/P Dudley De Souza  
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MManaging second language speaking anxanaging second language speaking anxi-i-
ety in NUS postety in NUS post--graduate foreign students:  graduate foreign students:  
A Classroom InterventionA Classroom Intervention  
By Jenny Lun-Tan Yong Soo 

L anguage anxiety is an important affective factor of 
language learning. It has been found to correlate 

with language achievement, communicative strategies, 
and motivation to attempt different a range of language 
tasks.  The purpose of this classroom research was to in-
vestigate the effectiveness of  Foss & Reitzel’s Model for 
managing language anxiety in students of the Postgradu-
ate English Course conducted in National University of 
Singapore. The results show that students’ anxiety level 
was significantly lower after the intervention.  Improve-
ments in communicative apprehension and fear of nega-
tive evaluations were especially significant. Student dia-
ries also showed that they responded positively to strate-
gies in the Motivation, Knowledge and Skill, and Out-
come phases.  However, the data was insufficient for any 
conclusion to be made on their response to the Context 
phase. The results of this study have yielded insights for 
ESL instructions of foreign students in Singapore.  Edu-
cational implications and direction for future research are 
also suggested.  

Supervisor: Dr Christine Goh 

——————————————————— 

A Qualitative study of French as a foreign A Qualitative study of French as a foreign 
language learners’ use of reception stratlanguage learners’ use of reception strate-e-
gies in twogies in two--way information gap tasksway information gap tasks..  
By Christophe Mallard 
 

T his qualitative study was a classroom-based inves-
tigation aiming at describing the use of reception 

strategies by learners of French as a foreign language in a 
two-way information-gap task. Learners from three dif-
ferent proficiency groups were observed. This study 
sought to discover the types of reception strategies used 
by these learners as well as their frequency of use. Be-
sides, this study wanted to observe possible differences 
in reception strategy use by language proficiency level.
Results first indicated that learners interacting with one 
another made use of various strategies in order to achieve 
understanding. These strategies were used either to ob-
tain new information from their interlocutors, to confirm 
information, or to repair comprehension problems. Sec-
ond, results showed that learners at every proficiency 
stage were able to use these strategies when needed, and 
without prior training in strategy use. However, it was 
shown that utterances of low proficiency learners some-
times did not conform to the target language. Third, as 
regards the frequency of use of reception strategies, it 
was observed that learners often used understanding sig-
nals and confirmation checks. By comparison, few repair 
strategies were used.  
Supervisor Dr Thomas S C Farrell 
—————————————————

Teaching Pragmatic Awareness of Request Teaching Pragmatic Awareness of Request 
StrategiesStrategies  
By Nicola Green 
 

P ragmatic competence is an area that is often over-
looked in the language classroom, yet pragmatic 

failure is a frequent cause of communicative failure in a 
target language.  This study looks at the pragmatic 
awareness of request strategies in English by Japanese 
native speakers, and measures the rise in pragmatic 
awareness as a result of a series of specific teaching ses-
sions. Results from the pre treatment DCT indicated that 
the subjects were aware of appropriate request language 
and were able to discern when a high or low imposition 
request was being used, and alter their request language 
accordingly. However the subjects did not seem aware of 
how to construct a complete request.  The groups with 
more extended experience of residency tended to use 
more lower imposition, speaker-dominant requests than 
their less experienced peers.  Extended residency experi-
ence led to the production of more multiple than single 
sentence requests even if these multiple sentence re-
quests did not constitute a complete request formula.  
After treatment there was a marked all round improve-
ment in the awareness of appropriate request strategies, 
regardless of residency experience, although the group 
with limited residency experience made the most marked 
improvement.    
Supervisor: Dr Rita Silver 
————————————————————————— 
Pragmatic NonPragmatic Non--alignment of People’s Ralignment of People’s Re-e-
public of China learners of English in an apublic of China learners of English in an au-u-
thentic communication situation in Singthentic communication situation in Singa-a-
porepore  
By Sara Cohen 
 

P revious research on pragmatic non-alignment has 
found evidence of cross-cultural differences at both 

pragmalinguistic and socio-pragmatic levels. This study 
extends previous research by examining what types of 
pragmatic non-alignment were demonstrated by People’s 
Republic of China (PRC) learners of English in an au-
thentic communication situation with Singaporean speak-
ers of English. Whether any of these types of pragmatic 
non-alignment were 1) overtly recognized at the time of 
speaking, through negotiation, or, 2) subsequently con-
sidered problematic by the PRC students, was also exa m-
ined. The study found pragmalinguistc non-alignment in 
the form of the questions asked, which were often too 
direct, in the absence of conventionally indirect strate-
gies, and in the narrow range of modifiers that were used. 
Socio-pragmatic non-alignment was found in the limited 
use of listenership strategies, lack of use and variety of 
discourse markers, and abrupt conversational closings. A 
significant lack of negotiation strategies, both as a form 
of repair and as a collaborative tool, was also found.  
Supervisor: Dr Phyllis Chew 
—————————————————————————– 

MA Applied Linguistics thesis Summaries 



Following the Wrong God Home  
(Orion, London, 2001) 328p.  

Reviewed by  
Professor Koh Tai Ann 

O n the front cover of Catherine Lim’s 
most recently published novel, the 
‘large, deep, haunting’ eyes of a 
beautiful, slender young woman, 

pale, with delicate features, and long black tresses 
gaze intensely at the reader. On the back cover, 
the blurb beckons: 
 
“East or West. Head or heart. Which god should 

she follow? 
 
In modern day Singapore, a successful society up-
held by stern government and a respectful popula-
tion, a young woman is about to break all the 
rules. 
 
Yin Ling – enigmatic, beauti-
ful and engaged to be married 
to the wealthy, politically am-
bitious Vincent Chee – falls 
clandestinely in love with 
Professor Ben Gallagher, an 
outspoken American profes-
sor.” 
 
But for those bits about ‘stern 
government’, ‘respectful 
population’ and ‘outspoken 
American professor’ (he has 
to be American), both packag-
ing and the rest of the blurb   
could have been from any 
Mills and Boon romance. In-
deed, Following the Wrong 
God Home (FWGH, for short) is written to a for-
mula, which readers of Lim’s love stories and her 
two previous novels, The Bond Maid (1995) and 
The Teardrop Story Woman (1998) will recognise.  
Girl or young woman in disadvantaged circum-
stances or from poor family admires and falls 
hopelessly in love with a man who is unattainable 
(eg. scion of rich family; French Catholic priest) 
and/or for family reasons is forced into/
pragmatically chooses a loveless marriage of con-
venience to someone who turns out to be the very 
type of oppressive male authority and power, 
more rapist than lover, but rich.  Inevitably, she is 

drawn into an illicit liaison. A spell of fugitive, 
sexually-charged, intense romantic happiness fo l-
lows with “fated” tragic consequences, rendered 
in the kind of prose we find in romantic fiction, 
both “urgent” and steamy:  
 

‘He would ever be fascinated by her eyes: 
large, deep, haunting, and burning with their 
secret fire…Love had turned fugitive, and 
they would adjust their behaviour accordingly.  
They were playing a high-stakes game, and 
were fired by it. (p.98) ‘Ben never thought he 
could be so insanely jealous. He thought, My 
God, this girl is driving me crazy.’ (p.109)  ‘ 
“I’m scared,” she said, hating herself for it, 

and he, not relinquishing the fran-
tic urgency of his searching 
mouth and hands, said, “I know.” 
‘ (p.115) 

 
But romances, as we all know, are 
really about individualism and 
self-realization, the fulfillment (or 
frustration) of dreams and ideals 
whose achievement is inextricable 
from the individual’s sense of 
self-worth and happiness. It is a 
measure of Lim’s achievement as 
a novelist that in FWGH, the 
dreams, ideals and sense of self-
worth of the heroine rise above 
the overheated fantasies of stan-
dard pulp fiction romance and  
entail more than merely  a victory 

over opposition and circumstances to get, at last, 
the man of her dreams with whom she could “be 
herself” and live happily ever after.  Readers fa-
miliar with her later works such as the satirical O 
Singapore! Stories in Celebration (1989) and 
Deadline For Love (1992) and her two penetrating 
newspaper articles in 1994 about the great 
“affective divide” between government and peo-
ple, the need for less “hectoring” and “arrogance”, 
and a “kinder” and more “consultative” style of 
government, would not find surprising those criti-
cal bits in the blurb.  She there concluded  that be-
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cause of the prosperity that the PAP government 
has delivered, ‘People will vote with their heads,’ 
but warned, ‘the heart is a dangerously volatile 
and unpredictable instrument and no one can say 
at what precise point it takes over from the head’.   
 
Thus we find enacted and dramatised in fictional 
form in FWGH, a fuller, more complex critique 
than in her earlier fiction, of a state-influenced na-
tional ethos and culture where hard-headed, even 
occasionally, heartless pragmatism rules over the 
heart.  The novel’s conclusion, however, is more 
nuanced: the heroine’s impulsive decision to leave 
her husband, and thus to abandon her much-loved 
son as well, despite an earlier, firm decision to fol-
low duty, resulted in ‘incomparable joy’ but also 
‘an indescribable mess’. (p.302) Paradoxically, her 
own hard-headed decision to marry the wealthy 
Vincent Chee, was also prompted by her heart – 
the generous desire to ensure that her beloved old 
family servant and surrogate mother, Ah Heng 
Cheh, would have a home, good food and all the 
expensive medical care that she needs.  As for the 
shrewd, ambitious, fear- inspiring Vincent Chee -- 
Ph.D “scholar”, “ministerial material” and in local 
parlance, a “government man” always close to 
centres of power such as the “DPM” and “MTC, 
who speaks the ‘language of authority and power’, 
(p.125) with his typically  ‘fossilised code of sex-
ual morality’, but who is also an ample provider --  
he obviously personifies the state, its values, and  
naturally expects in return for his generous mate-
rial provision,  submission and gratitude from both 
wife and old servant. He is thus the antithesis to 
the independent-minded, sensitive, poetry- loving, 
HDB-dwelling university undergraduate who falls 
in love, just before her wedding, with his opposite: 
a foreigner, a white American expatriate ‘crazy 
professor’ with liberal political opinions which she 
shares, who is ruled by his heart and governed by 
an idealism that makes him ever ready to write to 
the Forum page of the National Times to protest 
the results of ‘stern official policy’ (such as illegal 
immigrants caned by the state), his job constantly 
at risk (‘one more act of interference in local af-
fairs’ warns his Dean, ‘and his contract would be 
terminated’ p. 61)  He as obviously, personifies 
Western liberal values, and the uncalculating fear-
less spirit of the freely acting, autonomous indi-
vidual answerable only to his heart and con-
science. And he appreciates and keeps her poetry 

(it was a poem of hers which he admired, that had 
first drawn them together).  “Show me the way 
home”, she appeals in a poem.  He says, ‘Better … 
to give allegiance to a passionate wrong god than 
a cold right one.’ (p.211) 
 
In a speech in 1989 about Singaporeans’ need for 
a  moral compass in a secular world driven by  the 
pursuit of material comforts, Lim had asked,  
“What of the chaos that inhabits us? What of the 
inner moral struggles in a seemingly placid soci-
ety? What of the alleged discontents and passions 
that are said to the inhabit the inner world of the 
Singaporean as he moves about in his totally se-
cure world, well- fed, well-shod, well-housed?’  As 
she illustrates in this novel, the traditions and the 
beliefs of Yin Ling’s Chinese heritage as symbol-
ised by her old servant’s god, will not serve to 
guide, either; but neither, it seems, do alternatives 
such as Christianity.  Yin Ling’s   wealthy West-
ernised mother- in-law, caught between worlds, 
converts to Christianity in deference to her son, 
Vincent Chee, but maintains a secret shrine to a 
“pantheon” of traditional gods. The long abstinent 
Vincent himself in a fit of betrayed rage against 
his priest who was discovered not to have  prac-
tised the abstinence that he had preached, commits 
pre-marital rape on Yin Ling. The creative Justin, 
a homosexual misfit in a homophobic society, 
commits suicide.  
 
The novel’s sub-plot  revolves round the 90-year 
old Ah Heng Cheh’s search for a home for her 
god.  He, too, seems unable to fit anywhere in Sin-
gapore, except possibly, Sai Haw Villa with its 
Courts of Hell, a product of traditional morality, 
forming a background against which Ben and Yin 
Ling adulterously have their secret trysts seeing 
that the Villa had become a mere theme park. 
When the old servant finally erects a makeshift 
shrine for her god on a vacant  plot of land that she 
owns, they have to make way for a petro-chemical 
plant.  After Ah Heng Cheh’s death (and with her 
dies the traditional “Eastern” values, superstitions 
and practices of that immigrant generation) Yin 
Ling brings the god back to its ancestral home in 
China.  Returning in happy anticipation of her fu-
ture life in America with her foreign lover, she 
dies in a plane crash. She never finds her way 
home and will never know whether she had indeed 
followed the wrong god home.  
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chael Vallance led a review of our pre-
sent teaching and assessment ap-
proaches. Group representatives listed 
as much current practice as possible 
and the information from each group 
was collated on flip charts. 

 
 

Next, yours truly showed how NIE’s 
adopted e-learning platform, Black-
board, can be used to manage many of 
our current teaching and learning prac-
tices. I also wanted to highlight some 
of the ways in which the Blackboard 
tools can be used to extend the work 
that we do.  In particular, I suggested 
that the communication and assessment 
features can add value when they are 
used to achieve instructional objectives 
that cannot be realised as easily, if at 
all, in the physical classroom. 

By Phillip Towndrow 
 

W e are becoming increas-
ingly aware of the strate-

gic focus to use Information and 
Communications Technology 
(ICT) in our work. The initiatives 
that are taking place 
to build NIE’s e-
learning infrastruc-
ture require us to 
think about how ICT 
can be used effec-
tively in English lan-
guage and literature 
teaching. Perhaps, 
more importantly, 
they are also forcing 
us to consider why 
ICT should be used 
at all. These are not 
easy questions to an-
swer especially as 
they involve chang-
ing what we do and 
require a willingness 
to move forward into 
unfamiliar territory.  

 
ELL began its e-learning quest by 
meeting on Thursday, 3rd January 
2002 at the scenic Raffles Marina 
to rethink our teaching approaches 
and discuss the implications of e-
learning. Once we had all turned 
green with envy at the vessels 
moored outside, we knuckled 
down to prepare relevant action 
and staff development plans.  

 
First, we were grouped  according 
to teaching priorities and then Mi-

 
Following refreshments, we re-
grouped to discuss and prepare ac-
tions plans for the use of Black-
board in our modules. The 
strengths and weaknesses of 
Blackboard were debated and the 

general consensus 
seemed to be that it did 
not make much sense to 
replicate in Blackboard 
existing print or Web-
based material. Another 
major concern sur-
rounded the fair use of 
copyrighted material. 
 
After an excellent buf-
fet lunch, representa-
tives from each group 
were invited to share 
preliminary details of 
their project plans and 
training requirements. 
Generally, the ideas 
presented were crea-
tive and useful. It was 
also abundantly clear 

that there is a lot of work to be 
done over the next six months and 
that we all need to work together 
to bring our worthwhile plans to 
fruition.  

E L L  N E W S 
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ELL Strategic Planning Meeting 
 

A group of ELL colleagues enjoying a working lunch 


