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lntroducfion 

Questions about the essential characteristics of effective teaching have been the 
focus of discussion among teacher educators for a long time. Various 'models' and 

'theories' have attempted to define the critical components for effective teaching 
and the characteristics of an effective teacher (see Arends, 2001). Such models and 
theories can guide both novice and practising teachers in enhancing their teach- 

ing effectiveness, but ultimately their success in the classroom will vary from one 
context to another and will depend on other key factors, such as teacher person- 
ality and behavior. 

To date, little research has been conducted on teachers' personality characteris- 

tics and teaching behaviours in Singapore, or on Singaporean perceptions of what 
constitutes effective teaching. This article reports a study designed to elicit views 

of the pre-service trainee teachers in Singapore on what personality characteristics 

and teacher behaviours they perceive to be important to effective teaching. 

Review of Research 

There is some consensus that teachers' personality factors play a part in effective 

teaching. Nearly forty years ago, Getzels and Jackson (1963) proposed that the 
best teachers are those who develop ideal personality traits, and they recom- 

mended teachers acquire 'empathy', 'enthusiasm', and 'energy'. Others have pro- 
posed that teachers should have 'warmth' and 'understanding' (Ryans, 1960; 



70 Myint Swe Khine & Lourdusamy Atputhasamy 

Flanders, 1965). More recently, Wubbels and Levy (1993) have suggested that 
teachers' interpersonal behavior in the classroom is positively related to the 

students' achievements. Indeed, other studies show that there is a significant 

positive relationship between teacher interpersonal behavior and attitude and 

cognitive outcomes (Fraser, 1999; Good & Grouws, 1979). 

An important element in effective teaching is the teacher-student relationship. 

According to Arends (2001), effective teachers have personal qualities that allow 
them to develop authentic relationships with their students. He also believes that 

effective teachers command a repertoire of teaching practices known to stimulate 

student motivation, enhance student achievement of basic skills, develop higher- 

level thinking and produce self-regulated learners (Arends, 2001, p. 18). 

Others have focused on more technical aspects of teaching. Borich (1996), for 
example, has identified key teaching behaviors that can contribute to effective 
teaching: clear presentation of information to the class, flexibility and use of variety 
of techniques in delivering a lesson, and the ability to engage students in the learn- 
ing process with the instructional materials and activities. Muijs and Reynolds 

(2001) emphasize the importance of clear structuring of lessons, presenting at an 

appropriate pace, and using a wide variety of questions to promote interactive 

teaching. They also note that one of the main features to emerge from teacher effec- 
tiveness research, as a correlate of student achievement and attainment, is opportu- 

nity to learn. For this, elements of classroom management are important, particularly 
the need to establish clear classroom rules and procedures, and to deal with dis- 

I 

ruptions and maintain the classroom in an orderly manner. These teacher behaviors 

have been established as important determinants of effective teaching in a number 
of studies (Brophy and Good, 1986, Creemers, 1994; Good and Brophy, 1995). 

Background to the Study 

The sample for this study consisted of 128 in-service trainee teachers enrolled in the 
Postgraduate Diploma in Education (PGDE) secondary program at the National 
Institute of Education, Singapore. There were 44 male (34.4%) and 84 female trainees. 

Among the sample, 60 trainee teachers (46.9%) reported that they had had short- 
term teaching experience before they joined the program; 68 of them (53.1%) did not 
have any teaching experience prior to joining the training program. They were 
majoring in a variety of subject areas (15 in all) for teaching at secondary school level. 
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Aims 

The study aims to provide information on personality traits and teaching behaviors 
considered by trainee teachers to be important for effective teaching. It is hoped 
the results from this study will help teachers reflect on their own approaches to 
teaching, student interactions and lesson preparation. 

Met hod 

A questionnaire consisting of two scales, namely Teaching Behaviour and Teacher 
Personality was designed. Each scale had 15 items, adapted from Gusky (1985) and 
Yong (2001). The items relating to Teaching Behaviour addressed actions in effective 
teaching, guch as the teacher organizing instructional materials well and planning the 
lesson carefully. The items related to Teacher Personality focused on the character- 
istics of the teacher, such as being conscientious, sincere and helpful. 

The items were rated on a 5-point scale, using 1 for items they considered 
'completely unimportant', and 5 for items 'extremely important' to effective 
teaching. 

Results 

Teaching Behaviour 

As indicated in Table 1, the five most important teacher behaviors as perceived by 
trainee teachers are: gain respect of students, instructional materials are well-organized, 
sound knowledge of the subject matter, plan lesson carefully and use clear and precise 
language. These behaviors relate to interpersonal relationships, planning, organi- 
zing and delivery, including knowledge of the subject matter. 

In ranking gain respect highest, this sample of Singapore trainee teachers 
differs somewhat from a previous study by Lourdusamy, Toh and Wong (2001), 
where pre-service teachers in both Singapore and Brunei ranked knowledge of 
subject matter first. The high ranking often given to teacher knowledge is in line with 
what has traditionally been acknowledged as the most important factor for teacher 
effectiveness (Loewenberg & McDiarmind, 1990). The underlying assumption 
here is that unless teachers possess the requisite subject matter knowledge, they 
cannot be expected to teach well. This will indirectly affect planning, organization of 
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Table 1 
Means and standard deviations of teachers' perceptions of items related to teaching behaviour. 

Item Mean SD Rank 

Gain respect of students 
Instructional materials are well-organized 
Sound knowledge of the subject matter 
Plan lesson carefully 
Use clear and precise language 
Use classroom time effectively 
Encourage students to participate in class 
Regularly check students' learning progress 
Provide positive reinforcement for good work done 
Involve all students actively in the lesson 
Use a variety of teaching methods 
Regularly review difficult concepts 
Know the needs of each student 
Insist students correct all their learning errors 
Classroom procedures are orderly and business-like 

material and selection of teaching strategies, as well the ability to use clear examples 

and precise language to explain ideas. In another study by Lourdusamy, Soh, 
Sim, & Lim (2001), pre-service teachers in Brunei ranked explaining and communicat- 
ing as the most important competency, while% pre-service teachers in Singapore 
considered it second most important after arousing students' interest in lesson. 

It is rather interesting that trainee teachers in this study have given the high- 
est priority to gaining respect of students over subject matter and pedagog-ical skills. 
Arends (2001) also considers this a very important determinant for effective teach- 
ing: that is, effective teachers should have personal qualities that allow them to 
develop authentic human relationships with their students. 

Next in importance for the trainees in this study were four teacher behaviors: 
use classroom time efectively, encourage students to participate in class, regularly check 
students' learning progress, and provide positive reinforcement for good work done. 
These behaviors are all important aspects of the management of student learning, 
like time management, feedback and reinforcement. Trainees ranked as less 
important, four other behaviours: involve all students actively in the lesson, use a vari- 
ety of teaching methods, regularly review dificz~lt concepts and know the needs of each 
student. These behaviors are all related to pedagogy. Trainees ranked at the 
lowest end of importance two other pedagogical behaviours: insist students correct 
all their learning errors and classroom procedures are orderly and business-like. 
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All the ranked behaviors are related to the broad principles and strategies of 
pedagogical knowledge and skills that have a bearing on classroom instruction, 
learning and monitoring of student progress. 

Teacher Personality 

Teacher personality traits are also considered important determinants of effective 
teaching. Wubbels and Levy (1993) have given high premium to teacher person- 
ality as a factor for student academic success and student attitude development. 
Teachers who form and maintain close rapport with their students because of 
their empathetic and caring characteristics are liked and respected by their 
students. There is also a perception among people that teachers who are warm 
and loving are more effective than those who are perceived to be cold and aloof. 
In the present study, trainee teachers have recognized the importance of a number 
of teacher personality characteristics for effective teaching. 

Table 2 
Means and standard deviations of teachers' perceptions of items related to teacher personality. 

Item Mean SD Rank 

Sincere 4.35 0.67 1 
Fair 4.34 0.61 2 
Enthusiastic 4.29 0.69 3 
Warm and caring 4.20 0.62 4 
Helpful 4.16 0.75 5 
Open and friendly 4.16 0.68 6 
Conscientious 4.14 0.68 7 
Enjoy teaching 4.12 0.72 8 
Understanding 4.07 0.67 9 
Sensitive to students' personal feelings 4.05 0.67 10 
Even-tempered 3.93 0.78 11 
Patient 3.92 0.68 12 
Intelligent 3.80 0.72 13 
Sympathetic 3.67 0.88 14 
Good sense of humor 3.61 0.76 15 

Table 2 sets out the mean, standard deviation and the rank order of the 15 person- 
ality traits of teachers. Of the 15 teacher personality characteristics offered to 
trainee teachers for rating, teacher sincerity, fairness and enthusiasm are considered 
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the most important characteristics of an effective teacher by the trainee teachers. 
These are closely followed by warm and caring, helpful, open andfiendly, conscientious, 
enjoy teaching, understanding, and sensitive to students' personal feelings. These 
characteristics closely fit with the view expressed by Arends (2001) that the 
teacher's biggest job is to develop a democratic learning community through 
authentic relationships with their students and thus create what Noddings (1992, 
1995) has called an "ethic of care". Such a classroom environment is deemed to 
assist students develop not only academically but also socially and emotionally. 
Considered of lesser importance are the traits: even-tempered, patient, intelligent, 
sympathetic, and good sense of humour. 

The trainee teachers in our study have given greater importance to five teacher 
behaviors a head of any of the top teacher personality characteristics, namely: gain 
respect of students, instructional materials are well-organized, sound knowledge of the 
subject matter, plan lesson carefully, and use clear and precise language. The teacher 
traits considered most important are sincere, fair, andfriendly. In general the views 
expressed by trainee teachers in Singapore are in line with the research findings 
related to effective teaching elsewhere. 

Discussion 

The results of the present study suggest that the trainee teachers in Singapore are 
well aware of the practices and personality characteristics that promote effective 
teaching. Their views are in line with other research findings that emphasize 
such practices as clearly presenting information, flexibility and using a variety of 
techniques in delivering a lesson (Borich, 1996; Muijs & Reynolds, 2001). 

One difference observed in this study is that these trainee teachers valued the 
attribute gain students respect very highly. This seems to indicate that they consider 
a teacher's image in the eyes of students to be important for effective teaching. 
In fact this attribute is considered crucial by Arends (2001) for establishing close 
rapport with students. 

This study also reveals that teacher personality, though important, is consid- 
ered somewhat less important than teacher behaviors. Nevertheless, trainee 
teacher view sincerity and fairness, enthusiasm, warmth and caring as important 
personality characteristics essential for effective teaching. This is in line with the 
often-stated sentiment that students do not care how much teachers know, but 
rather how much they care. Hence, teachers who care, show enthusiasm in what 
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they do, and are sincere in dealing with students will definitely get the attention 
and cooperation of their students. 

Conclusion 

Knowing what constitutes effective teaching is one thing, but putting it into action 
in actual classroom teaching is another, and this is vital for improving the quality 
of education in our schools. Senior master teachers in the schools can help begin- 
ning teachers in this respect. Teachers can also be encouraged to obtain regular 
feedback from their students on their teaching with a view to improving their 
practices and actions in the classroom. If teachers are willing to reflect on their 
practices and take appropriate steps to improve their teaching and their inter- 
personal behaviors, this will do a lot to bring about a conducive learning 
environment in the classrooms. 
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