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Prologue
In Jerome Bruner’s seminal book, Ac-
tual Minds, Possible Worlds (Bruner, 
1986), he suggests that there are two 
modes of cognitive functioning or 
modes of thinking, each providing dis-
tinctive ways to order experience. The 
paradigmatic or logico-scientific mode 
leads to a search for universal truth 
and the narrative mode seeks for con-
nections between events. Both modes 
help us to understand, but to under-
stand differently. The logico-scientific 
mode may help  us to understand that 
the force of gravity pulls us down to 
earth but it does not help  us under-
stand what drives people to do what 
they do. It is this second narrative 
mode that helps us make sense of the 
world we live in. Literature, with its rich 
repository of narratives or stories, is 
one rich resource for students to begin 
to expand their ways of knowing about 
themselves and others in the world 
around them.

As such, we focus in this issue of 
enl*ght on the kinds of stories that can 
be used in the classroom and the ways 
by which we can encourage storytelling 
in the classroom. We suggest that 
works used in the classroom should 
not be limited to either the canonical or 
the contemporary but should range 
from the local to the regional and inter-
national, from the classic to the con-
temporary. In order to teach students 
to read well, we need to teach them to 

read widely and learn to cross borders 
and cultures in their experiences of the 
world through their reading. Addition-
ally, students need to be given spaces 
to tell their own stories and to learn to 
tell them well, whether it is through 
traditional prose writing or other multi-
modal forms of communication such as 
digital storytelling. Stories should be a 
way for us to move beyond our pi-
geonhole experiences to see what we 
can learn about the world and what we 
can offer to the world.

May you discover many new stories for 
yourself and for the Literature class-
room in this new year of 2013!

Assistant Professor, ELL
Advisor, enl*ght
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 January 9, 2012 Volume VII

EDITORS’ NOTE
Editor’s Note

Dear Readers,

Welcome to another issue of enl*ght! 
Do you have a story to tell? Want to 
share them with everyone but you just 
don’t know how? In this issue, our 
team hopes to inspire the storyteller in 
each one of our readers so that story-
telling and storywriting become a real-
ity within and beyond the Singapore 
English classroom.

Our lives are made up  of bits and 
pieces of histories, interwoven into 
webs which form the crux of our identi-
ties. With every added experience, our 
identities become richer, more fluid and 
even contradictory at best. How does 
one make sense of oneself? How do 
we negotiate our identities, if not 
through the stories that shape us? Sto-
rytelling and storywriting help  us un-
derstand who we are, and what our 
place is in this cosmic fabric of life. And 
as Literature educators, should we not 
empower our students to find them-
selves through the art of storytelling 
and storywriting? 

The aim of this issue of enl*ght then, is 
to break all preconceptions about sto-
rytelling and storywriting as elitist, only 
reserved for canonical or established 
writers, and for teachers to recognise 
that each student is their own authority, 
and that the stories they have to tell 
should be taken seriously. In promoting 
an open and non-threatening class-
room environment for stories to be writ-
ten and told, shared and debated, stu-
dents in Singapore can contribute to 
the examination of the Singaporean 
experience and identity.

Hoping to instill an appreciation for 
storytelling and creative writing in Sin-
gapore, our first article features an in-
terview with local writer, Dave Chua, 
who shares his writing journey with us. 
Teachers will be glad to know that this 
article comes with strategies on getting 
students engaged in writing through 
Chua’s award winning text, Gone 
Case.

Aside from using Singaporean texts as 
springboards for storytelling and story-
writing, teachers should be unafraid to 
expose students to the greater Classi-
cal Canon. Our second article explores 
how Shakespeare can be retold in 
Singlish, as seen from a group of NIE 
students who have injected local fla-
vour into Shakespeare. Experimenta-
tion is a critical ingredient in the Litera-
ture classroom for students to view 
Literature as approachable, interactive 
and alive. 

In a bid to make storytelling and story-
writing aligned with the Desired Out-
comes of Education in the 21st Cen-
tury, the next article explores the con-
cept of digital storytelling through sto-
ryboarding. The multimodality of this 
approach is another incentive for 
teachers to harness their students’ sto-
ries through mediums beyond pen and 
paper. 

Short stories are excellent resources in 
the classroom, which is why the 
enl*ght team has put together a review 
of ten short stories from Singapore and 
Southeast Asia that may be used to 
trigger some exciting storytelling and 
storywriting opportunities amongst stu-
dents. Finally, what’s a story if no one 
gets to read it? We recognise the im-
portance of the individual voice, which 
is why the issue closes with a segment 
that informs readers where they can 
publish their stories. With this in mind, 
storytelling and storywriting become 
more relevant than ever as there are 
genuine avenues where one’s story 
can be seen and heard.

Punitha Ramanathan,

& Vincent Esther Xueming
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I CAN WRITE! SO CAN YOU!
INTERVIEW WITH DAVE CHUA BY PUNITHA RAMANATHAN

As this issue is cen-
tered on the topic of sto-
rytelling and creative writ-
ing, the enl*ght team 
wanted to gain more in-
sight into the creative 
wr i t i ng p rocess . We 
thought it would be best 
to hear from one of our 
very own local writers, Mr. 
Dave Chua, about the 
obstacles a writer faces 
and tips about creative writing and storytelling. The 
author of Gone Case, which has been adapted into a 
Graphic Novel, was honored with the Singapore Litera-
ture Prize commendation in 1996. He has also written 
several collections of poetry and short stories.

Without further ado, here are our ‘10 Questions with 
Dave Chua’

1) What does “being creative” mean to you?
To me, it’s tackling any challenge with a new ap-

proach. For storytelling, it is knowing that stories are 
disruptive. They shake up  the characters within it, and 
how they react to this change. 

2) What do you think is really  important about 
creative writing?

I think it’s particularly important to learn not to use 
clichés and to know how to show, rather than just tell.

3) Can you describe the first time you realised 
that writing stories was something you absolutely 
had to do?

I’m not sure if it’s ever become something that I ab-
solutely had to do, but I was encouraged after taking 
part in a short story writing contest and winning first 
prize. It was the first time I thought I might be good at it. 

4) Could you share with us your writing process 
behind any one of your works? How do you start? 

Do you free write? 
Do you plan in your 
head?
I take some time every 
day to write about a 
thousand words. I do 
occas iona l ly wr i te 
down stuff that comes 
to my head. 

5) How do you revise 
your writing?
I have to edit it a few 
times before I’m satis-
fied with it. I do a first 
edit and just let the 

story sit around for a few months before going back to 
it.

6) Share with us some of the challenges or 
writer’s anxieties that you have experienced.  How 
do you overcome them?

I think every writer has moments where they feel like 
a fraud. They just have to push through it and continue 
to write. I work on several projects at the same time and 
flip between them. 

7) How do you maintain your authorial voice re-
gardless of the audience’s or your editor’s/
publisher’s expectations?

I’m fortunate that the publisher doesn’t dictate how I 
should write. I’ve never had a particular audience in 
mind. I write mainly for myself.

8) Besides conventional fictional writing, you 
have also tried your hand at  graphic novel writing 
as seen in the release of Gone Case’s (2010) as a 
graphic novel. What were some of the difficulties 
that you experienced whilst recapturing the story in 
the form of a graphic novel? 

The graphic novel is more visual, and I wanted to 
make sure that Gone Case made that transition. I didn’t 
want a story where a lot of the text just made its way 
into the comic. 

9) What’s the best advice you’ve ever had about 
how to be more creative?

I think you have to look at whatever comes your way 
with a new perspective and to turn a problem around.

10) What advice would you like to give to bud-
ding writers, teachers and students alike, who are 
afraid to put their creativity  and imagination onto 
paper?

I would say just start writing and not let your inner 
editor kick in. Learn to write creatively, without clichés, 
and find ways of showing something rather than just 
telling. 
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In light of what Dr. Dave Chua has shared with us about writing, here are some suggestions on how to teach Crea-
tive Writing.

Writing Circles/Cycles
Students can be split up  into groups of 5 or 6. They will then have to collectively come up  with a story with the 
given writing prompts. For example, the teacher can give out writing prompts such as “It was a dark and stormy 
night”. Students would then have to progressively build a story around the given prompt.

A time limit can be set to challenge the students if they are of higher ability. The level of difficulty of this literary 
strategy can be heightened with added writing stimulus being provided to students throughout their writing proc-
ess. This activity can be conducted in both a group setting and an individual capacity.

Students can then go through cycles or stages of writing as their stories can be rotated amongst the various 
groups for editing and revisions. Over time, the stories will begin to take a more refined form with multiple revi-
sions. This activity can be turned into a holiday writing project, if the teacher is concerned that there is not enough 
time to conduct such an activity during curriculum time.

‘Show Not Tell’ Boxes
Students often resort to a narrative writing style which provides minute details to any story that tells events in the 
students explicitly rather than using allegory or metaphors to make the storyline more interesting. This strategy will 
effectively teach the students to use materials that represent the item and convey complex ideas and themes 
through symbolism rather than explicit prose. 

Students will be required to choose boxes that best represent them. These can be in the form of shoe boxes, or 
cookie boxes amongst others. They will then have to decorate the boxes in items that best describes their person-
alities through the use of pictures and symbols. However, never once their names should be written in the box. 
They need not disclose anything that they are not comfortable with. During the first round of assessment, students 
can be asked to write a short character/personality description of the boxes that they like. They should try to piece 
together what kind of person the box represents. Teachers should then prepare name slips which will be given to 
students randomly. The classmates are supposed to match the given name slip  to the box that best matches the 
name on the slip. If time permits, students can share with the class why did they decorate their respective boxes 
as such. 

This exercise can be also used as an identity formation strategy as students will get more insight into who are they 
as individuals. This can double as a good ice-breaking exercise as well. The teacher would then have to highlight 
to students about the beauty of representation and symbolism that helps to heighten one’s understanding about 
their friend’s character and personality. Similarly, students can apply the same techniques when they attempt to 
build their story’s character profiles so as to give them depth whilst writing.

For this activity to work, students should be reminded that they should not try to guess whose box it might be from 
the start. Instead, they should rely on their deduction powers and trust their friends to best ‘show’ themselves 
through their boxes.

Driving the Plot
This activity would require students to tap  on their imagination quite a bit. However, the students can be reassured 
that they will do this activity as a class. The teacher would have to ask students to close their eyes for this activity. 
One student can be appointed as a scribe to take note of the flow of the story and the contributions of the class. 
The scenario presented to them will be is that they are all on board a bus heading for a class excursion. They are 
to come up  with a story on the way to entertain themselves. It is only when they finish the story that their journey 
will end. This story will be built together by sentences contributed by the students. For example, the teacher can 
provide a beginning statement to the story. It is up  to the students to continue the story by adding sentences to the 
story. They would have to keep  in mind the plot structure of the story and have appropriate climax points and 
rising/falling action to the story so that it becomes a more complete and structured version of storytelling.

This activity can be first conducted in smaller grouper settings. Once they have gotten a hang of it, they can pro-
ceed to tell stories as a class. With the help  of a collective learning community, the students will feel more confi-
dent of sharing their stories. They also can learn from each other on how to best phrase and edit the stories whilst 
following a basic structure.
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BOOK REVIEWS 
STORIES FROM SINGAPORE AND SOUTHEAST ASIA BY ZARIFAH YUSOP & ALFIEANA ALPHONSO

In this section, we review Singapore and Southeast Asian 
stories that capture the complexity of growing nations and 
changing individuals in a transnational world and are relevant to 
our adolescent readers who are negotiating their identities in an 
ever evolving world. “The Running Game” (Tan Mei Ching), 
“Corridor” (Alfian Sa’at) and “Reflections of Spring”  (Duong Thu 
Huong) portray characters who are negotiating their identity in a 
developing and changing world. Characters in these stories look 
back into their past with a heavy sense of nostalgia and longing, 
and attempt to reconcile their past and present to reach a sense 
of understanding of who and what they are. 

“Priscilla the Cambodian” (Rattawut Lapcharoensap), “A 
dream” (Phan Ngoc Tien) and “Thirteen Harbors” (Suong Nguyet 
Minh) relate the effects of war upon individuals and how these 
individuals attempt to overcome the adverse and painful effects 
of war upon them in a developing world. The stories highlight the 
plight and true consequences of the game of war upon innocent 
lives. Above all, these simple and yet compelling stories seek to 
evoke a sense of humanity and an appreciation for peace in our 
young readers. 

“Development” (Wena Poon), “Bugis”  as well as “Corridor” 
(Alfian Sa’at) present their take on city life. The stories move 
beyond the commonly adorned portrayals of city life and instead 
show the hidden discomforts and perhaps, realities of what city 
life might truly consist of. “Draft Day” (Rattawut Lapcharoensap) 
and “In the Quiet”  (Tan Mei Ching), present the idea that injus-
tice and tragedy do not discriminate. The stories explore how 
these youth are shaped by the injustice and tragedy they find 
themselves in. 

The stories are taken from seven anthologies that seek to 
present realities in our world through different lenses. 

Sightseeing by Rattawut Lapcharoensap 
presents alternative sights and insights 
into Thailand through intimate stories 
that explore the complexity of relation-
ships in this vibrant nation. 

Priscilla the Cambodian
by Rattawut Lapcharoensap

“Priscilla the Cambodian”  tells the story of an unlikely friendship between a 
Thai boy, the protagonist, and a Cambodian girl who is seeking refuge in Thai-
land with her family. The deep-seated animosity between the Thais and Cam-
bodians is surfaced in the story through the vivid conversations between the 
adults. As such, the protagonist’s friendship  with Priscilla the Cambodian be-
comes a significant and rather inspiring one. Rattawut captures the possibility 
of acceptance and peace in the midst of hostility. Students can learn that per-
haps the heart of acceptance lies in the simple gesture of taking the first step 
across the divide and offering one’s friendship. 

Draft Day
by Rattawut Lapcharoensap 

“Draft Day” by Thai writer Rattawut Lap-
charoensap  is a short story about Thai-
land’s military conscription. The military 
conscription is unique in the sense that it 
is done in a lottery fashion. Where 
chance and luck should have been the 
determining factor in the lottery, corrup-
tion takes centre stage. “Draft Day” does 
not simply encourage students to empa-
thise with the victims of corruption but 
forces students to reconsider assump-
tion about individuals who are directly or 
indirectly involved with corruption. Writ-
ten from the perspective of one who 
benefits from corruption, it encourages 
students to ‘see’ how it is like for an indi-
vidual from the side that is involve in 
corruption. It encourages students to 
explore the complexity of humanity, to 
realise that things are not simply black 
and white. 
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Family of Fallen Leaves is a compilation of twelve short stories by Viet-
namese writers that presents the agonizing impact of Agent Orange on 
Vietnam. The stories convey the true depth and impact of the Vietnam 
War upon generations of Vietnamese. These compelling stories not only 
reveal the destruction caused by war but also question the role of hu-
manity in the face of war. 

Thirteen Harbors
by Suong Nguyet Minh

Set during the period of the Vietanm war, “Thirteen Harbors”, written by 
Vietnamese writer Suong Nguyet Minh tells the story of the effect of the 
Vietnam war and Agent Orange on the ordinary people in Vietnam. It 
gives students insights to the tragedy of war, and deepens their appre-
ciation of peace. In addition, the infusion of Vietnamese folk lore in the 
telling of the tale gives students the opportunity to learn and respect cul-
tures that are different from theirs. 

A Dream
by Phan Ngoc Tien

The imperishable impact of the harmful chemical gas Agent Orange on 
the lives of the Vietnamese people is presented in “A Dream” by Phan 
Ngoc Tien. A couple is blessed with a baby but has to deal with her de-
formity due to the effects of Agent Orange. They manage to live happily 
until a turn of events that leaves the family in a state of devastation. The 
raw portrayal of the unfortunate events that strike the family shows the 
potent and inescapable impact of the Vietnam War upon generations of 
Vietnamese. Students can gain an insight into the true devastation of 
war through the unfulfilled humble dream of a Vietnamese family. 

The Proper Care of Foxes by Wena Poon carries eleven short stories that reflect our complex 
and pulsating cosmopolitan, globalized world. The stories in this anthology weave into unlikely 
terrains and present to us the elements of the unknown in our suspiciously familiar world. 

Development
by Wena Poon

Wena Poon’s “Development” explores an understated issue in Singapore - the abuse of maids. 
The story reveals the regression of humanity in a city that prides itself on its first-class devel-
opment and modern advancements. In developing his photographs of abused maids, the pro-
tagonist sees the “horror lurking” within such an organized and seemingly ordinary society. 
Students are offered an alternative perspective of Singapore as the story delves into a world in 
Singapore that is sometimes forgotten under the blinding lights of progress and development. 

Reflections of Spring
by Duong Thu Huong

The immensity of loss is portrayed in “Reflections of Spring” by Duong Thu Huong. The pro-
tagonist walks into a small town that suddenly reminds him of his distant past. Gestures, con-
versations and even the distinct air of the town bring him back to a past that he once ne-
glected and left so as to fulfill a plan that promises success. Such a loss is sometimes over-
looked in today’s ambitious and ever-changing society. Duong Thu Huong highlights that loss 
and reminds us of the simplicity and purity of the dreams we once had. 

Night compiles twelve short stories by contemporary Vietnamese writers. These stories pre-
sent distinct views on post war life in Vietnam where individuals struggle with postwar realities 
and the need to first remember and then reconstruct one’s identity to belong. 
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Telltale: 11 Stories consists of eleven short contemporary stories set in Singapore. These stories 
take on a darker tone, highlighting the predicament and sudden tragedy that plague yet shape 
the characters.

In The Quiet
by Tan Mei Ching

Comfortably paced without being dull, “In The Quiet” by Tan Mei Ching is a short story told from 
the perspective of a teenage girl. It highlights how the daily lives and routine of a Secondary 
School student can be cut short by an unexpected event such as the death of a friend. The lan-
guage is accessible, making it a good choice for Lower Secondary students especially. The 
tragedy in the story also allows students to see the human tragedy of death and develop  empa-
thy even for strangers.  

Corridor 
by Alfian Sa’at

Beginning with the discovery of a dead man’s body along the corridor, 
“Corridor”, written by Alfian Sa’at, goes on to paint a veracious picture 
of the lives of ordinary HDB-dwelling Singaporeans. The clarity with 
which Alfian Sa’at conveys his views about contemporary Singapore 
makes it all the more absorbing.  “Corridor”  allows the exploration and 
questioning of the presence of urban alienation that continues to per-
sist in our fast-paced society. 

Short stories in Corridor by Alfian Sa’at explore the notion of happi-
ness in our very own city. Individuals try to find their sense of happi-
ness in this fast-paced, ever progressing city we call home. Yet, they 
find hope and happiness not in the bright and sometimes blinding 
lights but in the smaller and simpler things that our city does offer. 

Bugis 
by Alfian Sa’at

Written by a local writer, “Bugis”, by Alfian Sa’at is set in contemporary 
Singapore and told from the viewpoint of a teenage girl. The story 
gives us a glimpse of what Bugis was like before it became a shop-
ping district, an interesting part of Singapore history that many 
younger generations of Singaporeans are unaware of. “Bugis” is a 
culturally familiar story that would be accessible to students as well as 
help them realise that inspiration and ideas for creative writing can be 
found in their daily lives. 

The Running Game
by Tan Mei Ching

Tan Mei Ching’s “The Running Game” relates 
a young girl’s childhood memory of playing 
with her neighbors at her Grandmother’s 
block. Through the eyes of an innocent 
young child, a personal dimension is added 
to the inhabitants of the HDB  flats. When 
playing with her neighbors, the child discov-
ers the complexities and conflicts present in 
her neighbors’ relationships and she yearns 
to be free from the walls of the HDB  flat. 
Through the clear and honest narrative, 
readers are able to sense the child’s sudden 
and desperate need for space and perhaps, 
freedom. A yearning for such freedom may 
not be unfamiliar to Singaporean readers.  

An Historical An-
thology of Singa-
p o r e L i t e r a t u r e 
w h e r e Ta n M e i 
Ching’s “The Run-
ning Game” can be 
found explores the 
realities of our grow-
ing nation. Tensions 
and concerns asso-
c i a t e d w i t h t h e 
grappl ing of the 
Singapore identity is 
conveyed in the 
works found in this 
antho logy which 
also pays tribute to 
the development of 
Singapore Litera-
ture. 
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Mention translating canonical Shakespeare plays into 
Singlish to Literature teachers and you would get a variety 
of responses. Some would see the merit in making the 
language more accessible to students, while others would 
find it almost sacrilegious. Either way, the project to trans-
late the complete works of Shakespeare into Singlish was 
interesting and exciting enough to be undertaken by As-
sistant Professor Richard Angus Whitehead and Assistant 

Professor Warren Mark Liew from the NIE English Lan-
guage and Literature Academic Group. 

When asked what got him started on the project, Dr. 
Whitehead recalled his early encounter with a book by 
Rex Shelley called Sounds and Sins of Singlish, and other 
Nonsense (1995), which struck him as a mischievously 
wonderful celebration of Singlish in the face of authoritar-
ian calls for nothing but proper English. Through the 
years, Dr. Whitehead was “always thrilled to hear older 
taxi uncles – whose English may not be ‘good’ in the 
Speak Good English’ sense fondly quoting [him] speeches 
from Julius Caesar or some other Shakespeare play!” In-
spired by these educated taxi-drivers, Shelley’s work, and 
his own love for the rich and genuine Singlish he hears 
around him, Dr. Whitehead tentatively asked some fourth-
year B.A. students at NIE to rewrite a scene from A Mid-
summer Night’s Dream in Singlish—with wonderful re-
sults. Encouraged, he invited both the fourth- and first-
year undergraduates to translate the rest of Shake-
speare’s plays and poems.

Later, seeing the delicious havoc that Dr. Whitehead 
and his students were wreaking on the English literary 
canon in the name of pedagogical progressiveness, Dr. 
Warren Liew decided that he, too, would get in on the fun 
– as well as the prospect of serious academic inquiry. Like 
Dr. Whitehead, Dr. Liew was convinced that Shakespeare 
was becoming increasingly unfamiliar to Singaporean stu-
dents, the majority of whom are no longer opting to study 
Literature at O-level. What better way to counter this de-
scent into literary and cultural amnesia, then, than to re-
vive the Shakespearean through the familiar linguistic re-
sources of Singaporean culture? The anticipated out-
come: a collection of Shakespearean tales – 37 plays, 5 
longer poems, and 154 sonnets – retold entirely in 
Singlish! 

As Dr. Whitehead explained, “This Singlish Shake-
speare project, writing and reading Shakespeare in 
Singlish, will hopefully provide for schoolchildren a fun, 
democratised way into Shakespeare.”  He added, “Of 
course, as a book I hope it will have a wider appeal to the 
wider Singaporean public and visitors to Singapore – an 
accessible, fun take on all of Shakespeare’s Tales while 
simultaneously drawing attention to the joys of Singlish”.

“TO BE OR NOT TO BE AH?”
THE NIE SHAKESPEARE IN SINGLISH PROJECT BY MARIAM HAKEEM

Ask any storyteller, and she or he would probably 
name Shakespeare one of the greatest storytellers in 
the history of the English language. The problem with 
Shakespeare, though, is that his stories weren’t written 
in the most accessible language. Reading or watching 
an entire play in Shakespearean language is still a 
challenge for any of us, let alone secondary school 
students encountering the bard in their classrooms for 
the first time. 

The solution? Perhaps a translation of Shake-
speare’s works into Singlish, our quirky Singaporean 
vernacular, reviled by some but celebrated by others! 
Whichever side of the fence you are sitting on the 
Singlish debate, there is no denying that Singlish is 
infinitely more accessible to many Singaporean teen-
agers than Shakespearean English. Is this something 
that Literature teachers should cry foul over? To help 
me better understand the stakes of this issue, I de-
cided to approach the masterminds behind the NIE-
based “Shakespeare in Singlish” project...
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Dr. Liew expressed similar hopes that that this book 
project would somehow offer Singaporean teachers a 
model for culturally relevant pedagogy, making Shake-
speare more culturally accessible and meaningful for stu-
dents here. Especially noteworthy is the fact that these 
Singlish retellings of Shakespeare are written by NIE Lit-
erature undergraduates – that is, future Literature teach-
ers – themselves “The students who've contributed to the 
collection should themselves be able to attest to the effec-
tiveness of this pedagogical approach. In translating the 
plays, they were forced to draw creatively and critically on 
their own cultural-linguistic knowledge and skills - namely 
their proficiency in Singlish. In the process, I think they 
were also exploring how they as teachers might render 
otherwise ‘intimidating’ texts more approachable”.

 When asked whether they expect to see the collection 
of “Shakespeare in Singlish” used in Literature classrooms 
in Singapore in future, Dr. Liew said that much will depend 
on how the book will be marketed to different audiences. 
He further adds that their challenge is to provide a per-
suasive academic justification for the project so that the 
Ministry of Education can appreciate its pedagogical value 
rather than write it off as some perverse attempt to chal-
lenge the Speak Good English Movement. Both Dr. Liew 
and Dr. Whitehead are optimistic about the potential of 
their book project, and are looking at ways to take it fur-
ther.

If you are inspired by this project to perhaps use 
Singlish in your classroom as an interesting way to teach 
Shakespeare, here are some ideas of what you could 
perhaps get students to engage with Shakespeare in 
Singlish.

(1) As a summary or plot revision activity, get students 
to re-imagine the play in a local context. For example, 
what would Othello be like if he were a Singaporean? The 
spirit behind the “Shakespeare in Singlish” project is mak-
ing traditional Literature more culturally relevant so that 
they would perhaps see more clearly that the themes be-
hind each play are universal. 

(2) Highlight key lines from the text you are teaching 
and get students to work together to come up  with 
Singlish translations of those lines, explaining to the class 
the reasons behind their choice of words. For example, 
when doing The Merchant of Venice, students might come 
up with something like this:

They might then explain how they have used the “meh” 
particle to replace the inverted subject-predicate cluster 
“do we not” with similar rhetorical effects (coupled with the 
right intonation and accent). . In translating the quotes, 
they would also have to take into account the rest of the 
text to ensure that their quote still makes sense. After the 
exercise, you could ask higher ability classes to think 
about what they think is the difference between the origi-
nal and their translated version, and why they think the 
original is studied despite the language barrier. 

 Good luck, and have fun using Singlish (with care and 
caution) in your Literature classrooms!

ORIGINAL
I am a Jew. Hath not a 
Jew eyes? hath not a 
Jew hands, organs, di-
mensions, senses, af-
fections, passions? fed 
with the same food, hurt 
with the same weapons, 
subject to the same dis-
eases, healed by the 
same means, warmed 
and cooled by the same 
winter and summer, as a 
Christian is? If you prick 
us, do we not bleed? if 
you tickle us, do we not 
laugh? if you poison us, 
do we not die? and if 
you wrong us, shall we 
not revenge? If we are 
like you in the rest, we 
will resemble you in 
that.

SINGLISH
“I know I’m a Jew. But a 
Jew got no eyes meh? A 
Jew got no hands, got 
no organs, cannot see, 
cannot feel meh? Jews 
don’t eat the same food, 
get hurt by the same 
weapon, fall sick to the 
same illness the same 
way as a Christ ian 
meh? If you poke me, I 
don’t bleed meh? If you 
give me poison, I don’t 
die meh? And if you do 
me wrong, I cannot take 
revenge meh? If I am 
like you in all the other 
ways, I also will be like 
you in taking revenge.”

(Done by Siti Nurdiana Binte Johar, taken from the 
“NIE Shakespeare in Singlish Project – The Merchant 
of Venice”)

(Done by Siti Nurdiana Binte Johar, taken from the 
“NIE Shakespeare in Singlish Project – The Merchant 
of Venice”)

Aiyo, 
poor Yorick!
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With modern technology, many fundamental aspects of 
people’s lives have been revolutionised. For example, the 
way we travel, the way we pass our time, and the way we 
communicate with people in modern times are vastly dif-
ferent from the way people did these same things centu-
ries ago. Travelling has become easier and faster. Com-
puters and television shows have become a big part of our 
pastime. Communication with others can now be done on 
a variety of platforms like through SMS, phone calls or 
over the internet. With technology changing so many fun-
damental elements of the way we live our lives, it is per-
haps not surprising that it could also revamp the way we 
tell stories. We can now choose to tell stories digitally, by 
combining the ancient art of storytelling with modern tech-
nology.

What Exactly Are Digital Stories?

Digital stories bring together recorded audio narration, 
images, text, and music; and all these elements work to-
gether to tell a story that is multimodal in nature. To help 
you visualise what a basic digital story looks like, just 
imagine a slide show with images and text on it, with an 
audio recording playing in the background. They are usally 
less than eight minutes long. 

Digital stories can be created for many purposes. Peo-
ple may of course create digital stories simply because 
they have a story they want to share. In the corporate 
world, digital stories may be used to promote an idea or to 
advertise a product. Digital stories are also increasingly 
being used as an educational tool, created either by the 
teacher to instruct students or, more often, by students as 
a way to reflect on and demonstrate what they have learnt.

Basic Steps to Create a Digital Story

To help scaffold your students’ first attempt at creat-
ing their own digital story, you might find it useful to 
adopt the suggested steps as follows: 

1. Write a script. 

2. Create a storyboard. At this stage, the script is 
examined to decide what images can be used. 
Suitable images are then selected or created. 
The images are then fitted onto the storyboard 
to show which parts of the story it will illustrate. 
Storyboarding is important as it allows one to 
see at a glance if all the images appropriately 
illustrate the story at its various points. 

3. Use computer software to stitch everything to-
gether. An audio recording is done of the story-
teller reading the story out loud. Computer soft-
ware is then used to stitch the audio recording, 
images, music and text together. Examples of 
user-friendly computer programmes to do the 
job include Windows Movie Maker, Photo Story, 
or iMovie. 

STORYTELLING 
GOING DIGITAL BY MICHELLE YEONG

People did not wait until there was writing be-
fore they told stories and sang songs.

—Albert Bates Lord
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Digital storytelling can easily be brought into the Literature 
classroom. Below are a few suggestions of the types of 
digital storytelling tasks you can set for your students. 

Important Elements of a Digital Story
Whichever task you decide to give your students, it is 
important to have a set of realistic and measurable crite-
ria, which can also be included as part of your rubrics if 
the students’ digital stories are to be assessed. 

• Clear goals which are met 
• Coherence of image and music with the content 

of the story. This is essential to any digital story 
as this ensures that the images and music cho-
sen are suitable and effective in illustrating the 
content of the story well.

• Clarity of the audio recording and images. 
• Appropriate pace of reading.
• Interesting and logical storyline that can engage 

the audience’s attention.
• Appropriate length of digital story.

 For this task, students need not come up  with their own 
script. Instead, they select a poem or a significant section 
of a prose. The final product should be a digital story which 
has an audio recording of the students reading the poem 
or narrating the story, accompanied by suitable images 
and music. A purpose of this task might be to direct stu-
dents to focus on a close reading of the text or a portion of 
it, and to interpret the text by themselves. By being able to 
choose appropriate accompanying images and music and 
also to articulate their reasons for their selection, students 
can demonstrate their understanding of the text. For ex-
ample, when studying the confrontation scene between 
Pip  and the convict in Charles Dickens’ Great Expectations 
a student can demonstrate his understanding of how the 
melancholic mood and atmosphere is conveyed through 
the text by choosing a picture of a dark sky or cemetery in 
his digital story, combined with foreboding music. 

The main purpose of this task would be to get students to 
reflect on a text they have studied, for example, the rele-
vance of the text to their personal lives, or which parts of 
the text they most liked or disliked. As such, students have 
to write their own script, which will be their reflection based 
on the questions provided by the teacher. 

This is perhaps the task which allows most room for crea-
tivity. Students come up  with their own poem or write their 
own story then create a digital story based on their written 
work.  

Reflective Exercise

Creative Writing

Reading a poem or narrating a significant 
part of a Literature text.

The long term benefits of using digital stories as a learning 
tool far outweigh any disadvantages it may have. The pos-
sible problems listed above also can easily be overcome. 
Firstly, many students these days are tech savvy so they 
might already know how to use computer software to stitch 
images and audio recording together. Even if they do not 
know how to use the software, it does not take more than 
an hour to go through online tutorials which are easy to 
find on the internet.  Secondly, if there are insufficient 
computers in school, the project can be a group  work in-
stead of individual work. Thirdly, although the process of 
creating the digital story might be time consuming, it can 
be set as a take-home project with regular milestone 
checks to allow teachers to check on the students’ pro-
gress. 

Digital Storytelling Tasks for 
Your Literature Students

Using Digital StorytellingUsing Digital Storytelling
Benefits Problems

Encourages independent 
learning and thinking

Requires students to know 
how to use computer software 

to create the final product
Increases student interest

Fosters creativity Assumes students have ac-
cess to computers and soft-

ware
Supports multiple literacies

Provides opportunity for oral 
skills

Potentially time-consuming

For those of you who are interested in exploring digital storytelling more, these are some useful websites:
http://digitalstorytelling.coe.uh.edu/

http://jennywakefield.wordpress.com/2009/09/20/digital-storytelling/
http://www.microsoft.com/education/en-us/teachers/guides/Pages/digital_storytelling.aspx
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WHERE TO 
PUBLISH 
YOUR SHORT STORIES
BY BRIAN LIM

In this age of almost effortless 
global communication, publish-
ing a piece of creative writing 
can still seem like a daunting 
task. In Singapore, however, 
there are a number of avenues 
that allow fledging writers to 
break into the literary scene, 
no matter how young or old the 
writer may  be. Here is a short 
list of places where students 
can publish their work and, for 
some, even receive positive 
criticism and feedback to help 
them improve in their writing 
career.

      udding Writers League (Online Portal)
http://www.buddingwriters.org/
BWL is a non-profit organisation that provides youths a place to 
showcase their creative writing. It uses its Facebook page as a 
portal where contributors are able to post a link to their work 
(whether published on a blog, a FictionPress account, or any other 
online source) for the rest of the community  to read and provide 
constructive criticism. The best contributions will be compiled into 
a monthly magazine. 

B

      eriph (Publication)
http://www.ceriph.net/home.htm
Ceriph is a relatively  new, independently run print publication that 
produces a book every  quarter. It seeks to fill a niche left by publi-
cations for local writing that “cater mainly to professional and full 
time writers”, and thus invites submissions from the general pub-
lic. All submissions go through a selection process and, if pub-
lished, the contributors receive a free copy of the issue.

C

      olden Point Award (Competition)
http://www.nac.gov.sg/events/competiti
ons/golden-point-award
The Golden Point Award is a biennial 
creative writing competition for short 
stories and poetry. One of its distinc-
tive features is the support of submis-
sions in Singapore’s four major lan-
guages; English, Chinese, Malay and 
Tamil. The 2011 submissions were 
evaluated by a panel of professional 
judges, composed of notable names in 
the literary scene like Cyril Wong, Kir-
pal Singh and Simon Tay. The next 
competition will be held in 2013.

G
      uarterly Literary Review Singapore 
     (Publication)
http://www.qlrs.com/about.asp
A non-profit Internet literary journal run by volun-
teers, QLRS accepts submissions for short stories, 
especially  those with relevance to Singapore. The 
QLRS sets a high standard for its submissions, but 
does not have age restrictions. It also styles itself 
as a nonpartisan journal that uses the quality  of 
writing as its sole benchmark.

Q

      ingapore Writers Festival – Microfiction 
     (Competition)
http://www.singaporewritersfestival.com/microfiction/
The Microfiction Contest is an annual competition held 
during the Singapore Writers Festival. Entrants must 
be aged 12 and above to participate, and the submis-
sions must include three stimuli that are stipulated as 
part of the contest’s requirements. Additionally, this 
contest’s entries must be no longer than 500 words. 

S

      riting the City (Online Portal)
http://civiclife.sg/writingthecity/
An online community  for people to 
contribute stories, poems, and 
scripts inspired by scenes in Sin-
gapore, Writing the City’s most dis-
tinctive feature is its focus on hav-
ing a local flavour to all their sub-
missions. Another unique trait is a 
Google Maps plug-in that pins sto-
ries to specific locations in Singa-
pore. As a community, users are 
encouraged to read, contribute and 
comment on all the work published 
so that all may benefit from the 
feedback given. 

W
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