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1. Introduction: Talking about Talk 

In a changing global landscape of advertising, talk-shows and public speeches where 

presentation plays as much of a role as content, where ideas have to be transmitted 

across peoples, nations and cultures, it is essential that students are able to 

communicate their ideas across both verbally as well as in written form, and 

communication as a two-way process necessitates that the student knows how to 

listen as well as to speak, and when to listen and speak. 

 

Our classrooms have tended to place emphasis on written literacy rather than oral 

literacy and there is a growing recognition of the need for a balance between the 

teaching of oral as well as written communication. After-all, we utter rather than write 

our first word and oral communication is the standard mode of communication in our 

daily lives. Thus, literacy must encompass both oral and written literacy. Also, just as 

the curriculum in written communication has shifted towards the teaching of text 

types, the teaching of oral communication also has to shift towards the process of 

Abstract 
 
The current trend in the teaching of English in Singapore tends towards emphasis on written 
competency rather than oral fluency. Guided by the marks allocation in a system where the Oral 
component constitutes a small percentage of the summative assessment, teachers spend more 
time and resources in teaching comprehension and writing skills. 
 
In light of the recent changes in the Singapore education landscape to allow schools greater 
autonomy in curriculum planning and assessment, some Integrated Programme centres are 
shifting more focus to developing oral communication skills as well as teaching language 
awareness in oral communication. This paper seeks to argue that it is a necessary move that 
prepares students for a fast-changing world where both quality talk and thought are essential. To 
reflect the change in priorities, authentic assessments that prioritise forms of talk should be 
deliberately included in the curriculum. As a case study, we explore how explicit teaching of 
discussion skills in Anglo-Chinese School (Independent) has facilitated greater language 
awareness as well as achieved the aims of improving language, cooperative and thinking skills. 
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making students aware of language in particular contexts for particular purposes and 

audiences, and its uses in order that the student may learn to be skilful with 

language. I argue that instead of teaching oral communication as mere skills to be 

acquired, we need to look at spoken language as discourse or language in context in 

order to really help our students master their oral communication skills. 

 

This paper argues that it is essential to allocate a fair share of classroom time to oral 

communication which includes both the teaching of skills and awareness. This paper 

also argues for authentic assessment which reflect the priorities in language 

teaching. Through a case study conducted in Anglo-Chinese School (Independent) 

focussed on discussion skills, it can be seen how an authentic assessment can be 

created towards the aim of honing communication, cooperative and thinking skills as 

a form of oral discourse which permeates our daily lives. 

 

2. Oral Discourse in the Classroom 

2.1 The Importance of Oral Discourse 

Oral Communication as spoken discourse or language in context is far more frequent 

than written discourse as a form of communication which differs according to the 

circumstances under which it is utilised. Marzano et al [1998:61] point out that oral 

discourse is “inherently inventive and inherently social” and that through oral 

discourse, “people impose randomness of perception and help each other make 

sense of themselves and the world.” In other words, it is primarily through spoken 

discourse that we construct meaning and share human experiences. We share our 

experiences with our family through the conversation at the dinner table, explain 

something to a student so that he may understand a concept better and brainstorm 

during meetings to come up with ideas to resolve problems. Thus, it can be seen that 
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knowledge as well as application or production of knowledge is often the result of 

interaction through talk.  

 

How we communicate is shaped by context where persons in dialogue with one 

another share things about the world, themselves and their relationships with others. 

Kramsch (1993:46) specifies that contexts “are alignments of reality along five 

different axes: linguistic, situational, interactional, cultural, and intertextual” and that 

this social construct of context helps us to exchange and negotiate meanings within a 

community’s stock of common knowledge and experiences past and present. 

 

Since spoken discourse is a common feature of daily life, it is important that students 

are competent at utilising talk in the creation of relationships and the production of 

ideas. They must understand the relational as well as transactional nature of talk and 

the different contexts and ways in which they occur in order to communicate in the 

best possible way in any situation. This view of language discourse means that the 

teaching of oral communication must include both teaching for language awareness 

as well as skills competency, and it is to this we now turn. 

 

2.2 Discussing Discussion 

Discussion is an important aspect of oral discourse and there are all manners of 

discussions in our daily life – from family discussions to panel discussions to small 

group discussions to nationwide engagement in issues concerning its citizens. 

Basically, discussions provide a forum for views to be aired, social relationships to 

form and ideas to be constructed. This essay focuses on discussion as one aspect of 

oral discourse which can be developed in the language classroom. 
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It is suggested that there should be three key aims in discussion in the classroom. 

They are: 

(1) To practice listening and speaking (Communication Skills) 

(2) To engage in collaborative work through cooperative learning (Social Skills) 

(3) To demonstrate and engage in critical thinking skills (Higher Order Thinking 

Skills) 

 

The skills do not exist independently of each other and are inter-related in 

application. However, I will elaborate on each skill separately. It is also interesting in 

the case study at hand to note that students deem these the key skills required in 

discussions (Refer to Section 3). 

 

2.2.1 To Practice Listening & Speaking (Communication Skills) 

Ur (1981/88:3) suggests that one of the aims of a discussion in a foreign language 

course is that of efficient fluency practice in the language. She also suggests that 

discussion allows for the learning of cooperative and critical thinking skills. The 

dialogic nature of discussion is representative of much of our daily communication 

with others and teaching discussion skills in the classroom allows for students to be 

trained in the communication of ideas in a democratic setting. Learning how to 

discuss entails listening and speaking skills such as knowing when to keep quiet, 

how to listen well and how to convey ideas. With the explicit teaching of language 

awareness in the classroom, students begin to learn that the art of communication is 

really about the attitude with which we approach the discussion and its context and 

the persons involved, which then have an impact on how we listen and speak. They 

learn about the creation of environments conducive to sharing and construction of 

ideas and begin to see how they themselves can impact the direction of any 
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discussion. Clarity of expression is seen as important for conveying ideas across to 

others. 

  

2.2.2 To Engage in Collaborative Work through Cooperative Learning (Social 

Skills) 

Additionally, students begin to learn that discussion allows for the construction of 

social relationships in that basic discourse abilities are essential for a fruitful 

discussion between parties. A well-conducted discussion where basic discourse 

abilities facilitate the discussion goals is cooperative learning in action. Basic 

discourse abilities include awareness of turn-taking in conversation, listening skills, 

ways of asking for different kinds of information, how to speak to others and to 

appreciate their needs, that others have a point of view and respecting different 

points of views (Tough 1974 in Marzano et al 1998:62). These are social skills which 

allow for “positive interdependence” (Johnson 1984 in Marzano et al  1998:63) where 

conflicts are wholesomely aired and negotiated and where new resolutions can be 

constructed through the interaction of ideas through talk. Students learn to work with 

each other in a positive manner and to depend on each other to build better ideas 

and make better decisions. 

 

Research conducted by Johnston & Johnston [1992:121] indicate that cooperative 

learning is usually far more effective than individual or competitive learning in that 

better critical thinking and creative ideas are generated through cooperative learning. 

Their research show that the interpersonal exchange within cooperative groups and 

especially the “intellectual challenge resulting from conflict among ideas and 

conclusions (e.g. controversy) promotes critical thinking, higher level reasoning, and 

metacognitive thought” which we will deal with in further detail in the next sub-

section. With regard to outcome or immediate goals of the discussion, students 



RELC 2005  Loh Chin Ee 

 6 

benefit through greater mastery of the subject, development of higher quality 

decisions and solutions with the contribution of different viewpoints, more frequent 

creative insights into issues being discussed, greater exchange of expertise, greater 

accuracy in understanding the perspectives of others, greater task involvement 

reflected in greater emotional commitment, more positive relationships among 

participants and greater perceived peer academic support and higher academic self-

esteem (1998:126-126). Talk in discussion is thus a form of collaborative learning 

which students must begin to recognise as thought-in-action (Dixon 2000:104) which 

they must organise and best utilise as a method of creating and constructing ideas 

that are built on mutual exchange and towards the shared goal of coming out with the 

best solution and/ or conclusion.  

 

2.2.3 To Demonstrate and Engage in Critical Thinking Skills (Higher Order 

Thinking Skills) 

Johnston & Johnston (1998:128-129) further list some advantages related to critical 

thinking skills which include the practice of collection, analysis, synthesis and 

evaluation skills, evaluation and criticism of opposing positions and continual re-

conceptualisation, learning to see the issue from both perspectives and making 

decisions synthesised and integrated from best evidence from both sides, promoting 

higher order thinking skills. In discussions, thinking can be seen as not just an 

individual action but as collaborative group work that is mutually beneficial where 

thoughts-in-action are articulated to be further developed and improved. Indeed, 

class discussion can be seen as an art form where students participate in meaningful 

interpretation over important content and are both enriched and challenged by 

shared ideas that come from critical analysis of worthwhile texts (Dixon 2000:104) or 

concepts. 
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Thus, it can be seen that effective learning is the outcome of active construction and 

not a passive absorption of contents (Harpaz 2005:140). There must be assimilation, 

adaptation, interpretation, meaning making and other mechanisms of construction in 

the act of discussion. In a discussion, ideas are also undermined in the style of a 

Socratic dialogue and students actively exchange and develop their ideas as original 

concepts are undermined, strengthened, re-organised and evaluated, evidence of 

both divergent and convergent thinking at work. Positive attitudes, feedback and 

engagement are some attributes that allow students to learn effectively from each 

other in a discussion scenerio.  

 

It should be noted that while good expression does not equate to good thinking (de 

Bono1976:36), we do need to understand that talk is a way of communicating ideas 

and that we can refine talk to reflect good thinking and even to structure thinking 

through ways of talking so that students begin to express themselves better and to 

think well.  

 

2.3 Teaching & Testing: The Need for Authentic Assessment 

In placing importance on oral discourse, both teaching and testing must reflect the 

priority given to it in the curriculum. In the development of a curriculum planning 

structure, Understanding by Design, Wiggins & Tighe (1998) emphasized the 

importance of assessment-driven curriculum. Backward design (from assessment) 

“calls for us to operationalize our goals or standards in terms of assessment as we 

begin to plan a unit or course” (Wiggins & Tighe 1998:8). It is useful in that teachers 

begin by planning what we should accept as evidence that students have attained 

the desired understanding and proficiency in particular subject-matter and skills.  
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What this means in terms of assessments is that there is a need for authentic 

assessments which require tasks for students to show their understanding of the 

skills learnt. Wiggins (in Mueller 2005) states that authentic assessment is: 

"...Engaging and worthy problems or questions of importance, in 

which students must use knowledge to fashion performances 

effectively and creatively. The tasks are either replicas of or 

analogous to the kinds of problems faced by adult citizens and 

consumers or professionals in the field."   

Authentic assessment is different from traditional assessment in that it focuses on 

the performance of tasks that replicate real world challenges rather than mere 

acquisition of knowledge and skills. Authentic assessments tend to engage students 

more as they see the relevance of their assessment to their world. 

 

In the current Singapore education system, very much of what we assess students 

on show how we prioritise what is important to educators. Currently, the ‘O’ Level 

system gives 15% to the Oral Component of the English Paper. The Oral Component 

is divided into 3 components which consists of the Reading Component, Picture 

Description Component and Conversation Component. For example, in the 

Conversation segment, the examiner asks one of the following questions (taken from 

2004 ‘O’ Level Examination): 

- Tell me about a time when you went somewhere unexpected. 

- Some people get bored with going to similar places, whereas others enjoy 

familiarity. How about you? 

The students are then graded on their ability to give and develop intelligent personal 

responses, to express themselves with clarity and fluently and to engage in 

conversation by discussing ideas and issues. However, the problem with this 

assessment situation is that it is unreal and taken out of context. Normally topics 
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occur in the midst of conversation not suddenly. While prompts are given to help the 

student, again they do not simulate ‘real’ conversation. Conversation implies two-way 

interaction and yet usually the pressure in the Conversation segment of the  Oral 

Examination is for the student to be as fluent as possible and to speak at length 

which is most unnatural. 

 

While the Oral Component test structure may be useful in its own way (students still 

need the basics of oral communication such as articulation, enunciation and fluency 

in reading), perhaps there need to be a revision of what students are taught and what 

students learn when it comes to oral communication. While we are preparing 

students for the ‘O’ Levels and that system will take time to change, teachers need to 

be aware that we are preparing students for ‘real life’ and that our classroom 

teaching and testing strategies can change to prepare students beyond 

examinations. As such, conversation strategies must expand to include the teaching 

of discussion skills in the classroom and “real-life” assessments such as small-group 

discussions and panel discussions utilised in the classroom to prepare students for 

situations out of the classroom. 

 

3. Case Study 

3.1 Background 

The case study was carried out in Anglo-Chinese School (Independent) (ACS(I)) 

which is one of few schools to offer the Integrated Programme (IP) and the only 

national school in Singapore to offer the International Baccalaureate (IB) 

Programme. What this means is that students do not have to take the ‘O’ Level 

Examination and that the school has more flexibility to design its syllabus and 

assessments. 
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The International Baccalaureate Programme places great emphasis on oral 

communication as forms of assessment also include Oral Presentations and the Oral 

Commentary, an individual 10-15 minute commentary on an extract or extracts from 

the texts studied during the course. In both the Oral Presentation and Commentary, 

students are expected to field questions. However, there has always been an 

emphasis on oral presentation in ACS(I), for example, in the Lee Suan Yew Speaker 

of the Year Competition, a public speaking competition held yearly, and the inter-

class debates. However, the focus has tended to be on skills acquisition more than 

language awareness. Now, as a result of the needs of global dynamics and change 

in focus in testing in the IB, there is the recognition that explicit teaching of language 

awareness is a must in the language classroom. Thus, the need to re-examine 

teaching of oral discourse which includes text types that go well beyond what we are 

used to. It is with this in mind that we turn to the case study unit on discussions. 

 

4.2 Oral Communication Module 

Discussion is a useful mode of assessment in that dialogue or interaction with 

students and among students in that it truly draws out what a student understands 

about the subject (Wiggins & Tighe 1998:85). Students have to justify their response 

or course of action and cannot rely on a prepared answer culled from textbooks and 

set answers from the internet. Moreover, discussion is a key component of daily 

communication whether at home or work and the skilful discussion is part of effective 

oral communication. As such, a basic oral communication module designed for Year 

3 and 4 students included a lesson unit on Discussions (Discussing Discussions in 

Appendix A). The other lesson units in the oral communication module included a 

module on language awareness (Talking about Talk), Public Speaking (The Art & 

Science of Public Speaking) and various articles centred around the idea of talk and 

communication. 
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In Discussing Discussions, students discuss elements of a good and bad discussion 

after observing their classmates role-play “discussions-in-progress”. Thereafter, in 

small groups, the students design their own rubrics which are combined into a rubric 

for grading discussion in the subsequent assignment on leadership. It is interesting to 

note that nearly all groups deemed thinking skills and cooperative skills important. 

Most groups deemed language important only insofar as it contributed to the clarity 

of ideas. For example, one group created four main categories for: 

(1) Participation (how often the group member contributes to the discussion); 

(2) Leadership (whether the group member takes the initiative to get the group 

focussed); 

(3) Content (whether the group member has done research on the topic 

beforehand); and  

(4) Acceptance of ideas (whether the group member accepts ideas from other 

members). 

 

Another group had the following categories: 

(1) Participation Level (active participation); 

(2) Constructive Contribution (organised, logical thought, original ideas, relevant 

to discussion); 

(3) Clear Communication (Clarity and fluency evident when communicating 

ideas, ideas are conveyed effectively); and 

(4) Individual’s Contributions to Group Dynamics (effective synthesis of ideas, 

little repetition of discussion points). 

 

The teacher also revised Bloom’s Taxonomy as a refresher on the importance of 

clear and logical thinking. The rubrics are based on Dixon’s (2000) discussion 
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examination and allows students the chance to show their ability to analyse, 

synthesize and evaluate information in the classroom. Initially, the idea was to follow 

Dixon’s model of assessing thinking skills using scores – 1 mark would be awarded 

for a fact, 2 marks for analysis, 3 marks for synthesis and 4 marks for evaluation. 

That is, more marks would be given for students exhibiting higher order thinking 

skills. However, upon a chance discussion (which shows the importance of 

discussions in improving ideas) during a Gifted Education Programme Level 3 

meeting, input was given by other teachers and the Gifted Education Branch mentors 

about the difficulty of such the point grading system, especially for the particular task 

which the students were given (no common reference unlike Dixon’s (2000) literature 

lessons which utilised a common text). As a result of the input from students and 

other teachers, the final discussion rubric was designed (Refer to Appendix B) to 

prioritise communication, cooperative and higher order thinking skills.   

 

Since a discussion cannot work in a vacuum, students need to be driven by a goal. A 

goal-driven discussion on leadership was designed. Students were given time to 

research on the internet using Time online’s list of 100 leaders and famous 

personalities as a starting point. Students were asked to select a leader of their 

choice and to prepare to discuss for 10-15 minutes on particular aspects of 

leadership in small groups of five. The topic would only be given on the day of 

discussion and the student’s role was to be prepared with information about the 

specific leader’s lives, contributions, character, influences, impact and other related 

information. The other students not involved in the discussion would observe the 

participants and use the rubrics as a guideline to give their classmates comments 

about their discussion skills at the end of the discussion. They would also be able to 

raise questions about the content of the discussion which the participants will have to 

answer. The choice of topic also allows for a focus on leadership as part of the 
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affective development of the student. In engaging in issues of leadership, it is hoped 

that students will question and know for themselves what they believe in, and seek to 

emulate positive qualities of leadership. The students also had to do an individual 

written piece as well as reflect on their discussion abilities after the discussion. Here, 

the idea of authentic assessment is present as students engage in discussion, 

discussing the real issue of leadership. 

 

The case study was conducted by observing two groups of Secondary 3 Gifted 

Education Programme students. There are 27 students in one class and 21 in the 

other. The discussions were recorded for playback and review purposes and the 

students were asked to comment on the effectiveness of the assessment format after 

the lesson in their written reflections.  

 

4.3 Feedback and Reflections 

In terms of creating language awareness, the lesson Discussing Discussions was 

well-received by the students as they had some fun watching their friends role-play. 

The students were able to identify elements of good and bad discussion. In part of 

the worksheets, they were asked to give some nicknames to types of participants 

and were able to come up with some creative nicknames. For example, there was 

Colonel Sanders who has lots of ingredients but refused to share his secrets and 

Bob (the Builder) who builds on the ideas of others and develops the discussion. The 

subsequent creation of the rubrics showed the students understanding of what was 

required in a good discussion as the different groups often arrived at similar 

conclusions that cooperation in areas of participation, preparation and taking the 

initiative were important. In the students’ schema of effective discussion skills, higher 

order thinking skills for the development of the argument were also important as were 

communication skills for the conveying of ideas across to others. 
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After the creation of the rubrics, students were given specific instructions for their 

research on leadership and for the discussion to follow. The discussion rubrics was 

given to them for their reference and they were given time to research on the leaders 

of choice. Thereafter, they were divided into groups of 5-6 and given a topic on the 

spot to discuss. The topics included the following: 

- “Leaders are made, they are not born. They are made by hard effort, which is 

the price which all of us must pay to achieve any goal which is worthwhile.” 

Discuss how true this statement by Vince Lombardi is, with reference to 

specific leaders which you have researched on. 

- List what you feel are the three most important qualities a good leader should 

possess. 

- “Mirror, mirror on the wall, who’s the greatest of them all?” Discuss which is 

the greatest leader in your group.  

Sessions were recorded for playback and review. 

 

 

4.3.1 Initial Problems 

It was observed during the first lesson that it was difficult to keep track of the 

students even though there were only five of them. Although the class was asked to 

contribute to the giving of the grades using the rubrics, the grading tended to be very 

impressionistic as people remembered dominant characters. Students who were not 

involved were sometimes inattentive and at the end, a student who thought he had 

fulfilled all the criteria was unhappy he did not get full marks for certain categories. 

This might have been because they were still unsure as to what constituted synthesis 

as opposed to analysis – the exact practical working out of the rubrics. 
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4.3.2 Resolution 

As a result, prior to the next discussion, we reviewed the first discussion on video 

and discussed explicitly why a certain person was graded a certain way. What was 

unclear was explained using the actual discussion footage and the students were 

able to review their own “performance” and agree with how they were graded. This 

made clear how they were assessed and gave subsequent groups a clearer idea of 

how to proceed. During the review, the teacher was also able to review the grades in 

a democratic manner with the students.  

 

In addition, to resolve the problem of inattentiveness and the difficulty of assessing 

so many at one go, the teacher appointed specific groups to assess specific 

individuals in each group. Thus, students in Group One would assess students in 

Group Two during the discussion. This peer assessment helped them to understand 

better the assessment rationale and how they themselves as well as their classmates 

fulfilled the criteria. Subsequent discussions were more focussed, better conducted 

and better assessed. Also, after the entire module, the teacher reviewed the 

recorded footage and invited students to sit in at relevant times to assess their 

performance (optional). 

 

4.3.3 Student Feedback 

The feedback that was given by the students were mostly positive, with most feeling 

that they benefitted from it. Some thought that the video-camera’s presence was 

restrictive but most students found it was alright. Some of the comments given by the 

students are as follows: 
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Student One 

“I found the experience rather interesting, as we were grading – giving 

rubrics – engaging in a discussion, something one would not normally 

want to measure or gauge. I discovered through that there was much 

more to just sitting and talking in a group. Discussions became a way for 

us to share and evaluate knowledge, at the same time allowing us to 

practice our language and speaking skills. I was rather glad at the fact 

that my group discussion managed to fulfil its purpose and I found the 

whole thing a useful activity.” 

 

Student Two 

“I feel that this has been an enriching experience and this is the first time 

we have ever done something like this (especially on camera). Through 

this activity I was able to learn more about discussion skills and not just 

share our opinions and points but to argue and fight for our own points 

instead, not just to keep agreeing with what everyone says. This 

discussion was also effective because people will not dare to stone [sic] 

with the camera around, so our task was pretty much fulfilled in the short 

duration.” 

 

Student Three 

“I feel that I should have participated more instead of being my usual 

quiet self. However, I feel that the discussion has been beneficial to me, 

as I will now try to speak and contribute more in group discussions in the 

future.” 
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Student Four 

“I feel that the discussion was a successful one. I think I was given more 

than sufficient opportunity to express my opinions, and was able to have 

stimulating conversation with the other group members. While I am glad a 

conclusion was reached, I would have preferred it if my group members 

had responded more to my prompts. I feel that my effort in trying to move 

the discussion forward was more rued, possibly because they were not 

very comfortable in front of the camera. While recording discussion is a 

good way to refer in the future, it might unsettle those who are not used to 

this environment.” 

 

The general consensus was that the activity had been beneficial in helping students 

become more aware of what a group discussion entailed. Students who tended to 

talk more learnt to direct their talk and give a chance to others while normally quieter 

students tried to speak out more to share their ideas. The peer evaluation (with 

teacher moderation and input from the class in general to avoid biasness) was also 

effective in assisting the monitoring of the students being assessed. It also helped 

the students assessing and being assessed learn about communication, cooperation 

and teamwork that was valued in a goal-directed discussion with a time constraint. 

 

While the students were perhaps more focussed and cooperative than in a normally 

occurring group discussion, it was felt that the students benefited from both being the 

observer and the observed. By choosing to allow the students to evaluate first, the 

teacher placed the responsibility on the students to be fair and to pay attention to the 

skills required as well as the rationale behind them. By sitting out of the fishbowl 

discussion and giving a time constraint, the students were also forced to organise 

themselves in an effective manner. Where a team member was uncooperative, the 
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team may lose out on the group marks (20%) but were still awarded accordingly on 

their individual participation. This stressed the importance of group and individual 

contributions. As the assessment was repeated between 4 – 5 times (according to 

the number of groups in each class), the students were able to internalise the 

principles behind effective discussion skills and yet were not bored as the questions 

were different each time. 

 

4.4 Practical Implications 

The case study was helpful in testing out the practical application of a principle in 

teaching oral communication as discourse – that language awareness and language 

skills can be learnt and tested in the classroom. The explicit discussion of language 

is a possible extension to language teaching where students become aware of why 

they talk in a certain manner, in a certain context, and how to talk. This paper has 

argued specifically that discussion is an important type of talk that students need to 

be aware of and have the ability to handle. While this case study was conducted in a 

Gifted Education classroom, it should be noted that the teaching of language 

awareness and of the communication, cooperative and thinking skills required in a 

discussion is not reserved for higher ability students. Choice of topic and level of 

research my vary depending on the ability of the class but a chance for authentic 

assessment should be made available to the students. This approach towards other 

forms of oral communication may also be applied in the classroom, for example in 

teaching language awareness as well as skills in public speaking (Refer to 

Appendix C for The Art and Science of Public Speaking). 

 

Another advantage of testing in this group is the small class size which may not be 

available to most teachers. This mode of assessment is very time-consuming and 

took at least 5 hours of lesson time to complete, including preparation and review. It 
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is suggested that even if this mode of assessment is not used as a main 

assessment, it can be used as a teaching method where different groups at different 

points in time during the term may be required to present their topic in this manner. In 

this way, the students will be given a chance at various opportunities to demonstrate 

their understanding of certain topics while practising their discussion skills. The 

advantage of doing it all at one go allowed students to learn through repeated 

exercises from different groups what is really important for effective communication 

in a discussion. Moreover, in case study, tying it to an affective topic such as 

leadership allowed the compacting of both oral discourse (discussion) skills and 

leadership together, and made for a meaningful class dialogue lasting several 

lessons. 

 

With regard to the teaching of discussion skills, it can be seen how students are 

given a chance in the assessment mode chosen to demonstrate their 

communication, cooperative and thinking skills. They learn how to listen for 

understanding and to articulate themselves for others to understand their ideas; they 

learn to cooperate in a group to work together to build up ideas in a positive manner 

to achieve a common goal; and they learn greater clarity and precision in thinking as 

they strive to bring their discussion up to a higher level. 

  

Conclusion 

This paper suggests that there needs to be more focus on  the teaching of oral 

communication as discourse to prepare students for understanding the global world 

they live in and to communicate effectively in it. It is also necessary for us as 

teachers to examine the way we teach and the way we test since our testing has 

implications for our teaching. I argued that it is necessary to expand our testing 

beyond the required examinations to prepare students for “real life” through authentic 
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assessments that test their understanding of a subject or topic. It was argued in this 

paper that discussions is an important mode of oral communication and that the 

goals of greater language awareness, better communication skills, better 

collaborative learning through cooperative skills and higher order thinking skills may 

be achieved through discussing discussion in the classroom. 
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