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Dr Aaron Koh 



1. Provocations 

 

2. New sociology of “kidults” 

 

3. Multimodality: “reading”, “writing” and 
“viewing” in the 21st century 

 

4. Screen pedagogies 

 

5. Critical viewing of Shrek the Third 

 

 

Overview 



 

Is our education preparing students 

for 21st century workplace? 

 

Provocations… 



• Play - the capacity to experiment with one’s 
surroundings as a form of problem-solving;  

 

• Performance - the ability to adopt alternative 
identities for the purpose of improvisation and 
discovery;  

 

• Simulation - the ability to interpret and construct 
dynamic models of real-world processes;  

 

21st Multiliteracies as identified by 
MacArthur Foundation 



• Appropriation - the ability to meaningfully sample 
and remix media content;  

 

• Multitasking - the ability to scan one’s environment 
and shift focus as needed to salient details;  

 

• Distributed Cognition - the ability to interact 
meaningfully with tools that expand mental 
capacities;  

 

21st Multiliteracies as identified by 
MacArthur Foundation 



• Collective Intelligence - the ability to pool 
knowledge and compare notes with others 
toward a common goal;  

 

• Judgment - the ability to evaluate the reliability 
and credibility of different information sources;  

 

• Transmedia Navigation - the ability to follow 
the flow of stories and information across 
multiple modalities;  
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21st Multiliteracies as identified by 
MacArthur Foundation 



• Networking - the ability to search for, synthesize, 
and disseminate information;  

 

• Negotiation - the ability to travel across diverse 
communities, discerning and respecting multiple 
perspectives, and grasping and following alternative 
norms; 

 

• Visualization - the ability to interpret and create 
data representations for the purposes of expressing 
ideas, finding patterns, and identifying trend. 
(Jenkins, et al, 2006)  

 

21st Multiliteracies as identified by 
MacArthur Foundation 



• Is this happening in schools? 

 

• Maybe not argues Cope & Kalantzis (2009, p.182): 

• “There is a deadening institutional inertia in schools and 

their disciplines, in the heritage physical architecture of 

school buildings and the institutional architecture of 

educational bureaucracy”. 

 

• Pedagogical trends: “back-to-basics”; “drill and 

practice regime”; “teach-to-the-test: exam literacy” 

Reality check: 



 

What is the profile of your 

students and how are you 

teaching them? 

Provocations… 



 They : 

  are sovereign consumers, lively, streetwise 
and self-possessed. 

 

 live in an increasingly “polymedia” (Madianou 
& Miller, 2012) saturated environment. 

 

 are no longer the vulnerable child in need of 
protection from the media and consumption 
of popular media culture but actively engage 
in them. 

 

New sociology of “kidults” 



 They: 

 

 are “screenagers” (Luke & Luke, 2001). 

 

 exhibit a “5D relationship” to schools 

(Kenway & Bullen, 2005, p.31); they are 

dissatisfied, disenaged, disaffected, 

disrespectful and disruptive. 

New sociology of “kidults” 



 

 

How should our literature 

curriculum relate to the 

sociological profile of a new 

generation of Singaporean 

students?  

Provocations… 



• Screen texts are multimodal text. 

 

• Meanings are made through many 

representational and communication 

resources of which language is but one (Kress 

& van Leeuwen, 2001; Kress & Jewitt, 2003). 

 

• These various modes include image, gaze, 

gesture, movement, music, speech and sound 

effect. 

 

 

Characteristics of screen texts 



Reading ‘page’ Reading ‘screen’ 

• Books – organized by the 

logic of writing 

• Screen – organized and 

dominated by the image and 

its logic 

• Writing follows a temporal 

sequential logic. E.g. a 

narrative – there is a 

sequence to it. 

• The logic of the image is 

spatial/simultaneous. 

• Impact of the written word is 

not immediate. 

• Images tend to have a more 

direct effect; provoke 

immediate emotional 

reaction from viewers. 

Reading ‘page’ and ‘screen’ 



Reading ‘page’ Reading ‘screen’ 

• Depending on the genre 

of the written text, 

messages on the “page” 

are more accessible. 

• Images tend to be more 

polysemous 

• Reading path: begin at 

the top left of the page 

and proceed in a linear 

way to the bottom right. 

• Reading path: multiple 

reading paths; writing is no 

longer the dominant mode. 

Reading ‘page’ and ‘screen’ 



Choice of mode: affordances and constraints 

Language/text Image/visual 

• Meanings in text are more 

‘typolological’ . 

- Language describes things in 

terms of categorical choices; 

e.g. the hill is ‘steep’, or the 

color is ‘blue’. 

• Meanings in images are 

more ‘topological’ – i.e. 

images are capable of 

representing continuous 

phenomena, like the 

changing slope of a hill, or 

the various shades of color 

in an object. 

• With written text you follow 

the syntax: subject-verb-

object 

• When you draw a picture, 

you have to be explicit 

about the spatial 

relationship between the 

entities. 

Reading ‘page’ and ‘screen’ 



•  has to do with “critical” writing (by 
responding to), reading and viewing of 
multimodal texts. 

 

• what do I mean by “critical”? 

• It’s not: 

•  fault finding;  

• criticizing for the sake of criticizing, 

• looking for ‘pros’ and ‘cons’.  

Screen pedagogies 



• “critical” – a conscious stance that interrogates the ideologies and 
agendas promoted in multimodal texts. 

 

• “Screen pedagogies”, then, has to do with developing ways of 
reading, writing and viewing multimodal texts that: 

 

(i) lay bare the ideologies in a multimodal text; 

 

(ii)  Critiquing uneven power relations and social 
inequity/injustice. 

 

(iii)  Foregrounding the ‘gaps’ and ‘silences’ and asking why the 
 omissions. 

Screen pedagogies 



A starting point using Critical Literacy for 

reading multimodal texts is: 

 

•Dig into the ideolog(ies)y embedded in the 

text. 

 

Screen pedagogies:  
critical literacy 



What are ideologies? 

 

• Ideologies are systems of ideas, practices and social 
relationships that govern what is considered right or 
wrong, good or bad, and normal or abnormal. 

 

• These systems are extremely powerful. 

 

• They can determine which people in society are 
included and which are marginalized, who has power 
and who doesn’t, and how wealth and other resources 
are distributed. 
 

Screen pedagogies:  
critical literacy 



The problem with ideology is … 

 

•Most people are unconscious of them. 

 

•Treat ideology as “given”, “truth” and “reality”. 

 

•This is where the danger lies: ideology 

becomes naturalize as common sense! 

 

 

Screen pedagogies:  
critical literacy 



• Recognize that multimodal texts often 
present themselves as ‘transparent’ when 
in fact all texts are ideological. 

 

• They are ‘transparent’ because they appeal 
to our commonsense and desires, e.g. ads. 

 

• Danger of media transparency: makes it 
difficult to question and critique. 

Screen pedagogies:  
critical literacy 



• Recognize that all texts are made or 

produced with an agenda. 

 

• All multimodal texts are produced to get 

things done – whether that means achieving 

some kind of material gain, fulfilling an 

obligation to someone, or making someone 

do something or believe something. 

 

Screen pedagogies:  
critical literacy 



• The “critical” question to ask whenever we 

encounter a multimodal text is what the 

agenda of the person or people who 

produced this text is. 

 

 

Screen pedagogies:  
critical literacy 



• There are five semiotic systems that can contribute to 
meaning making in a multimodal text. These are: 

 
1. Linguistic e.g. vocabulary, generic structure and grammar 

of oral and written language 

 

2. Visual e.g. the color, vectors and viewpoints of still and 
moving images 

 

3. Audio e.g. volume, pitch and rhythm of music and sound 
effects 

 

4. Gestural e.g. the movement, speed and stillness of facial 
expression and body langauge 

 

5. Spatial e.g. the proximity, direction and position of layout 
and organisation of object in space 

Screen pedagogies: multimodal 
semiotic theory 



Codes & 

Conventions 

Aspects 

Colour Placement, saturation, tone, media, 

opacity, transparency 

Texture Tactile memory 

Line Quality, type, actual or implied, 

vectors 

Shape Visual outline 

Form or 

juxtaposition 

Boundaries and relationships 

Screen pedagogies: the visual 
semiotic system 



Point of view Reader or viewer position 

framing Cropping, close-up, medium or long 

shot 

Line Quality, type, actual or implied, 

vectors 

focus Hard (or shape) and soft 

Lighting Soft, bright, subdued, dull, 

spotlighting and direction 

Editing Parallel cutting, speed, inserts, 

pacing, transitions. 

Screen pedagogies: the visual 
semiotic system 



Codes & 

Conventions 

Aspects 

Bodily contact Type and position of contact, touch 

Proximity Space between objects and people 

Orientation or 

body position 

How the body is presented to others 

Appearance Hair style, colouring of costume, 

clothing, jewellery, make-up and 

props 

Screen pedagogies: the gestural 
semiotic system 



Head nods Angle and tilt 

Facial 

expression 

Eyebrow position, shape of eye, 

position and shape of mouth, size of 

nostrils 

Kinesics Movement of head, arms, hands and 

legs, feel or the surface features of 

bodily communication 

Posture The way in which a person stands, 

sits or lays 

Gaze and 

eyement 

The way in which a person’s gaze is 

realised and where and how it is 

directed 

Screen pedagogies: the gestural 
semiotic system 



Codes & 

Conventions 

Aspects 

Position Left-right, top-bottom, centre-margin, 

foreground-background 

Distance Angles and distance 

Framing Real or implied 

Screen pedagogies: the spatial 
semiotic system 

Source: Anstey & Bull (2012) 



Codes & 

Conventions 

Aspects 

Volume and 

audibility 

pitch 

Aspects of 

volume and 

audibility 

related to voice 

Modulation, projection, articulation, 

timbre, intonation and stress 

Pace Phrasing, pause, silence 

Screen pedagogies: the audio 
semiotic system 



• Let’s view a segment and apply “screen 
pedagogies”. 

Shrek the Third 
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